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CHAPTER-I

TEACHERS’ PERCEPTIONS ON THE EFFECTIVENESS OF
MAKATON IN A NURSERY CLASSROOM

Anna Sin

Nazarbayev University, Republic of Kazakhstan, 010000, Nur-Sultan city, 53 Kabanbay
Batyr Ave.

anna.sin@nu.edu.kz

Abstract

The present study examined teachers’ perspectives of a visual support based language teaching
tool ‘Makaton’ for preschool students in early years classrooms. Despite being used worldwide, only a
few studies on Makaton as a tool to support spoken English in preschool education were conducted.
This paper focuses on a study of Makaton being used at a school in the capital of Kazakhstan where
students learn English as a foreign language. The qualitative case study drawing on data from class
observations and interviews with teachers focused on the extent to which teachers believe this tool
facilitates the development of basic functional English for EY learners. This paper will share results
which reveal teacher perceptions of the positive benefits Makaton has on the development of language
for ESL students and challenges in using this tool in an EY environment. The results are useful for EY
pedagogues who are interested in exploring alternative methods to support preschool English learners.
It is also a novelty study as Makaton is not widely used and there has not been any research done on
Makaton as an ESL teaching tool in the context of Kazakhstani EY education. Therefore, this paper
aims to stimulate dialogue on the use of Makaton in the local context.

Keywords: Makaton, Early Childhood Education, Inclusive Education, English as an
Additional Language, Second Language Acquisition

Bio notes. Anna Sin is a graduate of Nazarbayev university, currently working as a learning
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1. Introduction

The purpose of the study was to evaluate the extent to which Makaton facilitates the
development of basic functional English from nursery teachers’ perspectives in one
international school of Astana. Makaton is a system of gestures and symbols used along with
simple talk, which is based on British Sign Language (BSL). It was originally designed for
people with learning disabilities and speech impairments, and is now used around the world,
in over 40 countries (Autism Care, 2006; Makaton Development Project, 2006). Since then, it
has been used as a communication tool by people of all abilities, and even as an instrument to
teach English as a foreign language. Researchers of the developed world such as Mistry and
Barnes (2013) and Ford (2010) conducted studies on using Makaton to teach English to young
non-native learners.

The research site implemented Makaton as a teaching tool to support and enhance
preschool students’ spoken English. Nursery teachers of the school expressed that their main
concern was the language barrier of the students and them not speaking even basic English.
The school’s language of instruction is English, therefore, to live a successful student life
further on students need to be able to communicate in English. Teachers reported that only
international students could effectively communicate with the teachers and each other in the
English language. Consequently, those children tended to have very rare interactions with the
local students as the latter naturally chose to communicate in Russian (their native language).
This created language and social barriers between the two groups - students and peers, and
students and teachers. This is a real concern as once they would move to the primary school
stage, the gap in foundational language skills could potentially cause disparity in academic

performance (Miller & Garcia, 2008).



Global Trends and Values in Education 1 (1) 2020

The need to enhance students’ spoken English is not exclusive to this one school. The
issue of ESL learners not reaching their learning outcomes created the demand of learners’
parents to effectively study English at earlier stages (Zhetpisbayeva & Shelestova, 2014). The
State Program of Development of Education of the Republic of Kazakhstan for 2011-2020,
confirmed that there is a high necessity for creating effective theoretical and practical linguistic
support for teaching English in Nursery and Primary schools.

More importantly, Makaton has been used to not only enhance the ESL experience of
non-native speaking learners, as mentioned previously, but also to promote inclusivity and
equity as the tool was originally designed to support more complex language and
communication needs. Mistry and Barnes (2013) argued that Makaton when used as an ESL
teaching tool provides a more inclusive approach to teaching as it assists learners in overcoming
language barriers that can be both physical (impairment or delay) and psychological (lack of
confidence in speaking). Makaton is argued to include all learners’ communicative and
intellectual needs as it provides a simple and very visual support. Despite it being designed for
people with impairments and learning difficulties, it has now been used worldwide and includes
people of all abilities (Makaton Charity, 2008), which essentially is what inclusion is about.
Consequently, Makaton became an ESL tool choice in an international school in the capital

city of Kazakhstan.

Now, with Makaton having been implemented at a Kazakhstani school for the first
known time, the study aimed to find answers to the following research questions: to what extent
do teachers perceive the effectiveness of Makaton in developing basic functional English in
their nursery classroom? Are there any challenges to using Makaton as a tool for developing
basic functional English? What modifications, if any, would EY teachers make, to improve

Makaton as a tool?
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2. Conceptual Framework

To answer the research questions, the following main themes were explored in the
review of relevant literature: language acquisition theories, gesture and speech, affective filter
hypothesis, use of Makaton to support basic English, and attitudes towards Makaton as a tool
of communication.

2.1 Second language acquisition in preschool

Skinner’s (1957) second language acquisition theory underpinned the study. It is argued
that children learn a second language through the chain of reinforcement as behaviorism
suggests: learners associate words with meanings. It is especially important to cultivate such
reinforcement at an early age as some linguists would suggest: age of three has been proven to
be the most sensitive and significant period of childhood when children develop their
intelligence, language competence and speech (Davydov, 1996; Elkonin, 1998; Venger, 1982;
Vygotsky, 1934). Freund (1990) and Vygotsky believed in guided learning where an
environment and people a child is surrounded with are crucial for learning and development.
Such a stimulating environment where verbal behaviours are constantly modelled and
reinforced is crucial. Skinner supported that an environment shapes, nourishes and maintains
verbal behaviors which include interactions between listeners and speakers (Skinner’s writings,
19574, as cited in Maria de Lourdes R. da F. Passos, 2012).

Ambridge and Lieven (2011) shared an example of positive reinforcement of verbal
behaviour: a mother rewarding her child with milk when the child utters the word “milk”
correctly. In the “Signing with babies” research project conducted by Ford (2010), parents were
encouraged to accompany their gestures with smiles, or certain emotions on their faces and
voices, which parents did naturally either way. Such an approach is also encouraged in Makaton

and other visual language systems where people would accompany gestures with a certain tone
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in their voice and mimic a facial expression at the same time, to make it easier for language
learners to apply meaning to the words spoken and gestured.
2.2 Gesture and speech

Volterra and Etting (1990/1994) viewed gestures as the main prelinguistic step in
language formation. Capirci reports that Gentilucci and Corballis (2006) confirm in their study
that gesture and speech evolve together with a gradual transition in children’s development of
communication skills. As cited in Capirci, Kendon (2004) argued that there is a strong
connection between gesture and speech: the more children communicate using gestures, the
more developed their spoken language will be, as there is a close connection between speech
and gesture in a child's vocabulary development. They also provided evidence that once
children’s vocabulary increases, gestures start separating from speech. Wilkins (as cited in
Annelli Tissel, 2019) believed that gesture is a language bridge between children's mother
tongue and the language they learn. This leads to the question that researchers have attempted
to find an answer to - to what extent, and can gestures enhance spoken foreign language at early
stages of children’s development? This will be further explored in relation to Makaton.
2.3 Krashen’s affective filter hypothesis

I looked at teaching approaches through the scope of Skinner’s and Vygotsky’s
language acquisition theories. Natural approach to teaching English as a foreign language
supports meaningful communication (Krashen & Terrell, 1983). The approach is based on
unconscious communicative learning where children learn a second language as if they were
learning their mother tongue. That way the language is not forced, and at the same time, can
be practiced when teaching English and practicing speech using Makaton. Krashen’s (1982)
affective filter hypothesis is built on the idea of the importance of positive emotional state and
attitudes, especially for beginners which is our research target group. Krashen’s quantitative

research (1982) identified three main predictors of successful second language acquisition
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which are motivation, self-confidence and anxiety. The higher your motivation and self-
confidence are, the better you do in the classroom. Similarly, the lower the learners’ anxiety
levels are, the more receptively they acquire the second language.

Cross (2007) and Pim (2010) supported the importance of initial emotional comfort
before learning a new language as it can be an anxious process for many learners. Developing
a positive and inclusive environment is beneficial for both teachers and young learners, as it
can create a sense of belonging and stronger relationships, which at the same time help
overcome learning barriers (Cross, 2007). Language teachers and students are well aware of
how a language barrier can negatively affect their learning and communication, and even self-
esteem. It can also be explained through a well-known concept in psychology and education -
Maslow’s hierarchy of needs (1943): it is a five-levelled model of human needs where
psychological needs such as safety and self-esteem come before self-actualisation
(accomplishment and creativity). In this system, a language barrier is a psychological aspect of
the hierarchy, and is advised to be overcome before the learning/language acquisition can occur
(which is a self-fulfilment need). Makaton is argued to be an effective way to overcome
psychological barriers as it has proven to be helpful in building relationships with participants
of communication, improving eye-contact and raising motivation and willingness to initiate
communication (Mistry & Barnes, 2013).

2.4 Use of Makaton to support basic English

As of this date, there has been no research done on Makaton and its use as a teaching
tool to improve English as a second language in Kazakhstan. However, there have been studies
done in developed countries such as the USA and the UK (Capirci & Volterra, 1993; Ford,
2010; Madigan, 2005; Makaton Charity, 2008; Mistry & Barnes, 2013). Despite Makaton being
originally created to be a communication tool, it was also designed to “encourage and develop

language and literacy skills” (Makaton Charity 2008a, p. 61). It has recently been highlighted
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as a beneficial aid for those who do not have additional needs, especially in trials with the
participation of parents baby signing with their children. For example, Capirci and Volterra
(1993) reviewed several studies where they experimented with the use of gestures with both
hearing and non-hearing people. Similarly, in her study, Ford (2006) concluded that although
signing did not have much noticeable effect on babies’ language development, it enhanced
other communicative factors such as understanding more words and acquiring a larger
vocabulary, increased eye contact and reduced frustration. Madigan (2005) in his study for
Warwick University, also reported the benefits of using symbols such as reduced frustration
and positive behaviour. Mistry and Barnes (2013) applied the second language acquisition
theory and the gesture and speech theory in their experimental study and concluded that using
Makaton can encourage children to initiate communication in spoken English. In this study,
teachers’ perceptions of the effectiveness of Makaton as a basic language supporting tool in
relation to the effectiveness identified in other contexts, and local factors that contribute to this
were explored.
2.5 Challenges when using Makaton as a tool of communication

In 2005 (Abbot & Langley, 2005), among the positive feedback that has been listed
above, some teachers and their assistants expressed their concerned attitudes towards Makaton
such as Makaton not being suitable for older children, and misunderstanding from society and
others as it be perceived as a handicap in a negative way. Burman (2001) also identified and
analysed the following issues: Makaton was not widely enough used; Makaton can be
detrimental to speech; it makes children appear more disabled; some think it only suits non-
verbal people. None of the tools are perfect, so in order to evaluate Makaton as critically as
possible, some negative experiences were identified in previous studies. Hence, one of the
research questions the current study tried to explore was related to the challenges that EY

teachers had when implementing the new tool in their classrooms. | will look into whether

10
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these learning outcomes and issues are applicable in the Kazakhstani context; specifically I will
provide insight into Makaton as a new tool that facilitates language development amongst
young ESL learners.

3. Material and Methods

This research was a case study (as defined by Creswell, 2008), which was an
exploration of several nursery teachers’ experiences and attitudes towards Makaton as a
teaching strategy to encourage basic functional English. It is a phenomenological study given
that it rests on the perceptions of teachers. Convenience non-probability sampling is
characterised by the convenience of practical criteria such as accessibility of the place and the
research participants (Etikan, 2016). The participants were selected using a purposive non-
probability sampling method. The name is self-explanatory: the participants i.e. teachers
needed to meet a set of criteria necessary for the research (Cohen, Manion, & Morrison, 2000):
classes with the highest number of ESL beginners which is nursery classes, where they only
start learning English. Another criterion was them being trained to use Makaton as an ESL
teaching tool and using it from the beginning of the academic year. The minimum number of
participants for this study was six (Morse, 1994), which is the sufficient number for
phenomenological studies. Seven participants consented and they all met the study criteria:
working as a Nursery teacher at the school and being trained to use Makaton in the classroom.
Those volunteers were observed during their classes where Makaton is used and were
afterwards invited for face to face interviews individually, where they shared reflections of the

lessons observed.

I used two data collection instruments for this study: observation protocols and face to
face interviews. Both tools were designed based on the key concepts drawn from the literature

review such as: children’s language development through gestures (Capirci & Volterra, 1993;

11
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Ford, 2006); attitudes towards Makaton as a teaching tool to develop language (Abbot &
Langley, 2005; Burman, 2001; Ford, 2010; Mistry & Barnes, 2013; Vinales, 2012; Warnock
report, 1987); effective second language acquisition (Krawen, 1997). Observation protocols
were used to observe the teachers when using Makaton during their classroom activities. This
instrument allowed me (Creswell, 2007) to structure the observation process and focus on
separate, thematic dimensions. The participants then reflected on what had been observed as
the start of the semi-structured interviews. Semi-structured interviews allowed a greater depth
of understanding the topic through exploring the participants’ experiences and knowledge, as
well as their opinions and attitudes (Creswell, 2014). Interviews were a final step of the
triangulation process. Triangulation allowed us to gather a variety of points of view (Gorard &
Taylor, 2004; Creswell, 2008) which helped my small-scaled study feel more credible by
providing different sources of information and confirmation. 1 followed Creswell’s (2008)
educational research data analysis process. The data collected from the interviews and
observation field notes were analysed manually. The transcribed data were analysed using a
coding method (Creswell, 2007; Tesch, 1990) by dividing the text into several broad themes
for further description and the researcher’s interpretation. The data from the interviews
revealed not only attitudes towards Makaton as a teaching tool in a nursery classroom, but also
teachers’ experiences and personal observations when they used it. Despite the structured
nature of both interviews and observation protocols, any data collected beyond the set key
concepts was found useful for analysis. The key findings from both the class observations and
reflective interviews have been outlined in the table 1 appendix.
4. Findings and Discussion of the Results

The study findings have been discussed below, in accordance with the research

questions. The outlined themes that emerged from the observations and interviews structured

the analysis.
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4.1 How is Makaton used in an EY classroom?

The way preschool teachers incorporated Makaton in their classroom was pretty
consistent in terms of creating a visual learning environment for children. As observed at the
participants’ classes, Makaton has been used in early years classes to support learners’
functional language and its development. All early childhood teachers incorporate Makaton at
the beginning of each day by having social time in various activities such as singing greeting
songs and engaging in small talk and going through a daily routine together (timetable and
register). For that, in addition to saying words and signing them in gestures, respondents also
use additional visual aids such as flashcards with symbols on them, pictures and a whiteboard
to show videos. The whole classroom setting is colourful and visual. Early childhood education
teachers choose to store Makaton symbols differently: some keep them on the wall near the
entrance, some keep them in special folders and boxes and take them out for vocabulary
practice and use them as flashcards, others stick them to each physical object or theme related
section of the classroom. Each card has a Makaton symbol on it with a word spelt out. To
transition children from one activity to another, the language of instruction is also spoken in
Makaton such as “tidy up”, “eat breakfast”, “wash hands”, “go to sleep”. In reception classes,
they use a gesture to sign and learn phonics. They also incorporate Makaton for storytelling to
incorporate for basic words, as P2 and P3 shared in their interviews. Those who work with
younger children mostly target actions in terms of focused vocabulary in a form of music and
play. Skinner’s language acquisition theory is mirrored in such an approach to teaching the
language to young learners, as well as Vygotsky’s constructivist approach in the socio-cultural
theory of cognitive and language development with their emphasis on positive reinforcement
of verbal behaviour and meaningful communication. Such approach makes it easier for children
to apply meaning to the words uttered and gestured at the same time, along with other visual

indicators such as expressive emotions.

13
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4.1.1 Makaton for overcoming a language barrier

Designing a classroom setting in such a visual way can be beneficial. From what |
observed, learners feel very comfortable there as they have many optional activities to engage
in. So are the scheduled everyday activities where learners use Makaton to develop their basic
language. Such a positively presented classroom environment seemed very encouraging and
welcoming to me. P2, P3 and P7 shared that some children tend to be shy and/or still find it
difficult to speak English, so Makaton helps in creating a more inclusive environment where
learners can take time in their progress or express themselves in alternative ways. For instance,
P1 shared,

They know that the sign is related to a word and it encourages them. | have children in

my class who don't speak an awful lot and sometimes they don’t want to say it because

they feel shy, and I say ‘Well, you can sign it if you want’ and they sign it. I think it's

just an amazing way of communication for non-English speakers to help them acquire
English slowly.

This finding supports the results of Mistry and Barnes’ (2013) study which reported that
Makaton promotes the growth of an inclusive environment, where all learners’ needs are met,
specifically their need to overcome the language barrier. Krashen (1982) in his affective filter
hypothesis highlighted the importance of overcoming the language barrier as he believed that
a positive emotional state is one of the main predictors of successful second language
acquisition. Furthermore, creating a positive environment is a key policy that the early
childhood education department of the research site is known for. Cross (2007) and Pim (2010)
support the importance of initial emotional comfort before learning a new language as it can
be an anxious process for many learners. Developing a positive and inclusive environment is
beneficial for both teachers and young learners, as it can create a sense of belonging and
stronger relationships, which at the same time helps overcome learning barriers (Cross, 2007);
therefore, an inclusive environment might be a good foundation for young learners and their

verbal development.

14
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4.1.2 Makaton for behaviour management

Behaviour management is a common theme that emerged as all the participants
mentioned that Makaton is a tool that they use to communicate appropriate behaviour. P2, 3
and 4 use Makaton to communicate specifically unwanted behaviours by reinforcing a positive

bh) 13 b 3

behaviour through encouragement and praise: “good listening”, “good speaking”, “good
sitting”, “good looking”. P1 used Makaton to encourage and build friendly relationships among
classmates: “We’re all friends here. We help each other. We share. We’re happy together.”
This is something | observed at the beginning of their class, and P1 later shared that they do it
every morning to both practice social language and also cultivate a positive environment. Ford
(2006) and Madigan (2005) concluded that using elements of Makaton, specifically signing
with gestures to support speech development encourages a positive behaviour, an increased eye
contact, and reduces frustration. When observing the classes, reinforcement of positive
behaviour was executed in a playful manner as expected in many other activities in a typical
early childhood classroom. In some instances, managing unwanted behaviour was shown but
it was done individually for even better clarity and to obtain the full concentration of a child.
The reinforcement element is an important component of second language acquisition
according to Skinner (1957), as it forms children’s verbal behaviour, especially at preschool
age.

Better concentration is a common behaviour teachers wanted to develop, as it is more
beneficial for language acquisition as the learning becomes more active and engaged,
especially when all-round reinforcement is used - utterance, signing, expression and a
symbol/image if necessary. When I was observing the participants’ classes, I noticed that it
was challenging to keep all the young learners focused, but according to the teachers, especially

P2 and P6, this new approach helped them pick their learners’ interest and also draw their

attention when necessary due to its visual form. It was not always the case, as in some instances
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children would still get distracted and lose interest quickly but as P7 said, it is learning progress,
and even if it might seem challenging to practitioners, it should be still exercised regularly.
4.2 To what extent is Makaton an effective tool for developing the use of basic functional
English?

When I asked the participants about the effect that Makaton has on learners’ language
acquisition, some participants agreed that with some children it is difficult to judge where they
actually picked up the language. For example, P4 described the challenge of judgement and
evaluation of learning the language: “It's difficult to know what impact it might have in terms
of language, whether it's just the repetition, you know.” Many Makaton activities are repetition
based, and are practised on a regular basis - this repetition for some teachers is an indication
for successful language acquisition, for the others - it is not. A variety of factors for effective
language acquisition emerged from the participants’ responses, including the age of learners,
building young learners’ vocabulary using Makaton, the visuality of Makaton as a tool,
learners’ responsiveness to the tool, and learners’ level of understanding.

4.2.1 Age of learners when acquiring the language in early childhood

Those who teach the youngest students believe that age matters in their case when it
comes to acquiring the actual language. P6 shared that she had the experience of working with
two different age groups, and in her experience of using Makaton, she noticed that for some
reason, three-year-olds acquire the language quicker and seem to be more active in interactions
with teachers. Two-year-old learners seemed to be indifferent at both classes of P5 and P6.
This can be explained by the age of the group, as they are still developing their skill to stay
focused and listen carefully, and stay still when adults try to engage them, so getting distracted
is expected. This result corroborates with Vygotsky’s theory of cognitive development where
he stated that internalised language results in cognitive development and forms at the age of

three (Davydov, 1996; Elkonin, 1998; Venger, 1982; Vygotsky, 1934). Despite that, P5 still
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has a positive outlook on Makaton’s effect on the language and says that while it might seem
that children are not paying attention and are busy with playing other games, they are still
subconsciously engaged. While it might not be an ideal situation and young learners would be
preferably more actively engaged in learning activities, P5’s comment could be possible, as
according to Skinner, young children’s language skills are shaped by their environment. As
long as they remain in the environment, “information soaking” gradually happens, and when
children grow older, their language capabilities grow. This result corroborates with the studies
of Mayberry and Nicoladis (2000), Colletta (2004), McNeill, (2005), Goldin-Meadow (2002)
and Pine (2004), who suggested that the use of gestures increases with age and becomes more
subtle and fluent. P6 also shared that younger children (age two) tend to gesticulate simple and
straightforward Makaton signs, and the older they get, the more they will initiate
communication and use more words, therefore, their verbal growth becomes more evident and
easier to track for teachers.
4.2.2 Responsiveness to interactions in Makaton

All respondents agreed that Makaton got a mixture of reactions to it in terms of ongoing
responsiveness. P2, P5, P6 and P7 also say that sometimes children would not react, which is
fine as they do not wish to put pressure on their learners. As explained previously, when talking
about the age of ESL learners, they might take longer acquiring the language which is not
necessarily a negative thing. For example, is P3 sharing that

I can see that it is a valuable tool. It's another form of communication and | think when

children are babies, they pick up on signs more than language and emotions. So | think

that for these children, like from two years old, they're going to pick signs up, in my

opinion, quicker than they would words and | think it really helps to have children
learning English. I really think it helps them learn the basics of it.

Here she argued that young children pick up signs first before they can express it in actual

verbal words. Mistry and Barnes (2013) and Capirci and Volterra (1996) supported the idea by
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arguing that children use two gestures before they utter words during their early language
development.
4.2.3. Improvement of understanding

Some respondents also think that Makaton helps with understanding what is being said
- according to P2, with time children started comprehending instructions straight away without
the instructions being repeated, thanks to Makaton. Most children, according to all the
participants, do not speak English well, but the tool allows them to gain sufficient
responsiveness. P3 has experienced appropriate emotional responses from her students to what
she was saying, which to her meant understanding the concept of what was being said. P4
supported the idea of Makaton enhancing understanding, especially for non-English speakers.
Sometimes a teacher assistant would help the main teacher translate some words into learners’
native language, but P4 believes that it is not necessary, as Makaton is helpful enough to
achieve their understanding. P7 also witnesses children picking up the meaning of words much
quicker when it is expressed in Makaton - word+sign+facial expression. This finding supported
the idea of behaviourism and Skinner’s language acquisition theory that children learn a second
language through reinforcement by associating words with meaning. According to P7, Makaton
signs represent universal concepts, which is helpful in classes where children do not speak
English as their first language. It aids their understanding. The participants teach groups with
mixed backgrounds and abilities, so enhanced understanding is definitely a significant benefit.
The tool can be brought to the place where English, the language of instruction, is not spoken
by everyone. For effective language acquisition in this study, early childhood teachers
responded that they believe Makaton needs to be practised as a whole - gesturing signs and
saying a word along with it and encouraging children to copy it after them. This idea has been
widely represented in many ESL learning environments, and it supports language acquisition

theory of reinforcement. According to all participants, this tool should be practised consistently
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and regularly in order for it to be effective. P7 believes it should even be standardised, so
teachers could use it more effectively and children could pick it up a lot quicker.

4.3 Challenges to using Makaton

4.3.1 Inconsistency in Practice

All participants agreed that they find it challenging to remember to use Makaton more
regularly to keep it consistent. P2, P4, P5, P6 find it difficult to remember to incorporate it in
unpredictable situations typical to an EY classroom environment, especially when they get very
busy with everyday tasks. P7 noted that: “everybody's really into it at the beginning because
it's something new and exciting. But then like anything else: once you're done with it, after a
while you tend to go back to your old ways. ” It is understandable, as new things in general are
a change in the routine, so naturally people would show higher enthusiasm following this new
trend. On the other hand, even new and exciting things can get exhausting to some people, so
as P7 shared here, they would want their usual and known comfort.

Another challenge that the participants admitted to face is incorporating all Makaton
elements, particularly Makaton symbols. When observing the participants’ lessons, the
business and occasional chaos of the environment was evident, especially in groups of younger
children (aged two), so it affected both the learners’ concentration and, therefore, their language
acquisition to an extent.

These challenges appear to be unexpected in terms of the literature research. While
these challenges are expected in the world of preschool education, those were not the
challenges that | found when doing research which mainly included the novelty of Makaton
(not common enough as a tool), age inappropriateness (not suitable for older, higher ability
children), and negative misconception of Makaton, as it was originally created for people with

special needs (Abbot & Langley, 2005; Burman, 2001; Warnock, 1978). Knowing these
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challenges could help reconsider at what age Makaton should be implemented in education,
and how to support preschool teachers in making it a systematic tool.
4.3.2 Complexity for younger learners

P5 and P6 mentioned that they struggled with the complexity of phrasal gestures (which
contain two signs in one) for younger children such as the age of two. P6 also shared the
challenge of maintaining attention and repetition for the learners themselves. This is an
unanticipated result as contrary to the expectations of Makaton’s simplicity, not everyone
found it as simple to use. While Burman (2001) and Makaton society reported it to be designed
as simple of a tool as possible, P5 and P6 experienced it as tricky to use with younger children
(two years old). P7 also experienced similar challenges but shared with me that she does not
give up and continues the whole practice as she believes it will eventually pay off. The purpose
of Makaton, as every early childhood education teacher agreed, is to make learning and
language acquisition as effective as possible, so it is expected to simplify the tool for the
learners’ and teachers’ benefit.
4.3.3 Desired changes in the tool

The modifications that preschool teachers reported to see about using Makaton were
closely related to the challenges that they faced during the tool implementation. Most common
changes were higher consistency in using the tool and more wholesome approach.
4.3.4 More consistency in using the tool

All participants unanimously agreed that they wish Makaton would become a
mandatory tool, but used more systematically and consistently. Studies presented in the
literature review support the idea of the systemic implementation, even when the tool was
incorporated into a program as an experiment. Such a conditioned and monitored approach
implied consistency and unity. For example, Mistry and Barnes (2013), Capirci and Voltera

(2008), Ford (2006), Burman (2001) experimentally used Makaton on a regular basis and
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targeted specific vocabulary for evaluation. Their studies were well-planned and the
participants reported consistent engagement which resulted in the participants benefiting from
Makaton the most.
4.3.5 Using all elements of Makaton

Some respondents said that they would not change anything about the tool as they
mostly had positive experiences with it. They did, however, share that they would like to see
themselves incorporating Makaton more fully, including using the symbols and some more
signs to learn more words. Despite some participants not always implementing all the Makaton
elements, the literature showed that learners still benefit from some elements of Makaton.
Madigan (2005) in his study for Warwick University and Ford (2006) both conducted studies
where only some elements of Makaton were used to evaluate the effectiveness of Makaton -
symbols and gestures respectively. Both reported some benefits of using only symbols or only
signs such as reduced frustration and positive behaviour.

5. Conclusion

The participants shared very unique experiences, as at that moment it was the only
school in Kazakhstan that implemented Makaton as a tool for teaching basic English to local
preschool students. Due to the novelty of the tool, this study has provided useful insight into
how EY teachers perceive the effectiveness and use of the tool in the Kazakhstani context, as
well as what English language acquisition means to EY teachers. This study can be further
extended into a larger scale experimental research in a higher number of preschool classes, to
generalise the results. The obtained knowledge of Makaton background and teachers’ overall
positive perceptions of the new tool might promote better inclusivity in preschool education,
as well as highlight the importance of a natural approach to teaching a foreign language to

young learners.
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Footnotes and Tables

Table 1. Thematic Data Analysis
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Abstract

As foreign language universities are becoming ever-more common, the issue of second-
language tertiary literacy has come to the forefront. The linguistic demands of such universities on new
students are very challenging. Though freshmen can pass international language exams in English, the
literacy skills that are most important to tertiary success are those developed in their first language.
However, it is becoming more widely known that most Central Asian post-Soviet education systems do
little to develop such literacy. It would be of great interest to understand the experiences of students
who were going through this difficult tertiary literacy process. Our exploratory ethnographic study
investigated students’ linguistic and schooling backgrounds, their development of writing skills, and
their literacy metalanguage, to try and ascertain the effect of their first-language literacy on their
progress. Therefore, we investigated a Foundation level English-language writing class, the experiences
of its teacher, and six of its students, in a Kazakhstan university. Our findings show that literacy
practices in the high schools of Central Asia seem to be deficient both in the quality of literacy teaching
and in the culture of literacy, namely critical thinking and metacognition. These have had demonstrable
effects on students’ literacy acquisition.

Keywords: L1 Literacy, L2-English Academic Literacy, Metalanguage, Argumentation, CEFR.
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Manuscript:
1 Introduction and context

Tertiary education is built upon advanced literacy skills. When these advanced skills
are practiced in an Anglophone university in Central Asia, the language may be foreign, but
the literacy skills may be too abstract. Therefore, it is the role of university literacy teachers to
work on raising students’ standards (Jones, Turner, & Street, 1999). This work can be done
more successfully if students’ literacy foundations are known. That is the purpose of this study,
which tries to explain the relationship between L1 literacy foundations and their effect on L2
tertiary literacy. The authors’ university is an American liberal arts-style college which
conducts most of its lessons in English. It has Foundation- level courses to bring potential
students literacy up to the entry requirements, through a literacy program. It is this program
and its students that are the object of an exploratory ethnographic study of students’ background
and literacy metacognition.

1.1 Literacy and the transition to university

Entry is typically gained to an Anglophone university through the well-known
international examinations, chief of which are IELTS and TOEFL, which test the four skills.
Universities usually enroll those who have reached B1 level on the CEFR scale, the implication
being that such students should be capable of studying in English. Despite the belief that many
universities have in the examinations, these tests are not tests of tertiary literacy and do not
reflect tertiary writing requirements (Ryan & Viete, 2009; Neff, 2013). It is then incumbent
upon an institution to interpret students’ scores and decide for themselves which students they
will accept. Often this means students completing a semester or more of Foundation training.
Being that the test is in a foreign language, their L2, means that their L2-English studies will

mostly be built upon the foundations of their first- language education.
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Naturally, tertiary literacy is considerably more complex than the demands of any high
school program. Nobody arrives at university conversant in Academic English (Bourdieu &
Passeron 1994: 8). Universities take in freshmen, and challenge those students to build up their
writing skills to the required standard. Success at this is made more likely if the students’ high
schools prepared them by laying a foundation of in-depth reading and writing, including source
use (Sharp, 2010; Keck, 2014), and perhaps experience of citation (Friedman, 2019), which
seems to be common in Anglophone education systems. It is unfortunate that some school
systems do not provide such opportunities (Hayes & Introna, 2005).

Indeed, L1 school systems come into focus because of the popularity of Anglophone
universities for L2- English students. It is important to know the degree to which L1 education
can prepare students for university, as regards cognitive ability, abstraction and literacy. One
aspect of it is cultural awareness, which can have an effect on students’ success (Cai & Kunnan,
2019). The L1 cognitive work in high school should develop students’ capabilities with abstract
topics and abstraction (as found in Cummins’ BICS/CALP Quadrant 4 -Roessingh, 2006),
which develop through structured reading, writing and debates about important issues, while
in high school.

Another, even more important aspect is the prior literacy groundwork they bring with
them, as students attempt to learn in another language and education system with its own
cultural history. L2-English students enter this system with a much smaller vocabulary than
native speakers and less experience of English literacy. Therefore, it is important to see what
role literacy background plays in a student’s literacy process at an Anglophone university.
Timm (2008) has found that pre-university literacy in Europe is often lacking in depth, leaving
students deficient in critical thinking skills also (Neff, 2013). Even British high school
graduates, though they are aware of the complexity of university writing, still may lack a sense

for what they are (Andrews, 2010). As a result, they will often use familiar patterns of writing
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from their secondary work (Andrews, Torgerson, Low, McQuinn, & Robinson, 2006 in Neff,
2013).

The utility of L1 literacy skills may be somewhat indirect, as different languages can
have very different rhetorical styles and genres, as has been posited by contrastive rhetoric
(Kaplan, 1966). The foundations are what create the unconscious writing habits and routines
that students use instinctually, when faced with a literacy challenge (Jarvis & Pavlenko, 2008).
Nevertheless, students’ literacy foundations could be utilised in the process of mastering L2
academic writing (Kirkpatrick, 2017; Cummins, 2016).

This has hastened the discovery of the role of explicit literacy metacognition in L2
writing (Negretti, 2012). Students are aided by raising their awareness of the genres of English
writing, and their component parts (Wei & Zhang, 2020). An explicit awareness means that
students can, through writing practice, reflect on their own writing and thus write more
independently (Anderson, 2007), which is one goal of the Foundation program at KIMEP.
However, if students don’t have an awareness of, or even experience of literacy in their L1
schooling, then their work of L2 literacy acquisition will be more difficult, and it could even
frustrate any progress.

Issues like these are the reason why L2 students’ literacy processes are so important. It
is clear that their literacy needs are different from those of L1 English students (Hirvela, 2017).
Meanwhile, the literacy expectations for both groups are the same- argumentation, supporting
evidence, an understanding of topic, drawing conclusions.

The needed for writing classes with literacy experts derives partly from the fact that
lecturers do not see literacy as their primary function when teaching (Neff, 2013). Secondly,
the standard teaching materials in language support classes is too general and superficial for

the needs of university students. Thirdly, the writing skills demanded in the standard
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international exams (e.g. IELTS) do not map well onto the literacy required at university (Neff,
2013).
1.2 Studying Tertiary L2-English writing

As academic literacy is communicative writing for an audience, and because the CEFR
(COE, 2001) is a set of standards for communicative language use, Neff (2103) created a set
of descriptors for academic writing. She created a schema of argumentation to the relevant
CEFR levels, B1 to C2. The main components were “claims and supporting evidence, counter-
arguments and qualifiers, and hedging” (Neff, 2013). These could prove valuable not only for
assessment of students’ writing, but also for pedagogy and for creating a syllabus for university
literacy classes.

1.3 The Education System in Kazakhstan

This section will investigate the relevant aspects of the education system in Kazakhstan. The
first indication of a deficiency in education is derived from common international tests that
countries participate in. The first is the PISA 2012 reading test in which Kazakhstani students
faired relatively poorly particularly in reading, between 2009 and 2012 (OECD, 2018). One of
the reasons for this is perhaps due to the centralised education system in the country which
does not allow local initiatives. The pedagogical approach to education, as evidenced by the
Ministry guidelines is competence-based, where outcomes take precedent. This makes for
objective testing that doesn’t leave room for student creativity or expression.

In particular, the literacy foundations are laid out in the Ministry guidelines (NAO, 2015a,
b), in the curriculums for both Russian-language and Kazakh- language schools. They have a
set of Intended Learning Outcomes (ILO) that include creating different types of texts,
synthesizing information from written and oral texts, writing essays, articles, letters, analyzing
and evaluating information, and revising and editing texts. Their ILOs for foreign language

teaching include filling in tables, charts, questionnaires or surveys, describing real or imaginary
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events, writing paragraphs, and texts of various genres, then editing and proofreading of texts.
These curriculums have been judged “excessively theoretical, wide and superficial” by the
OECD (2018).

These goals seem to be worthy, as far as they go. However, schools are forced to make
curriculums work within this framework, taking into consideration their local capabilities. It is
the post-soviet curriculums that Yassukova (2020) blames for most of the deficiencies in
education. However, there are other, more practical factors to consider.

Teachers can often have classes of more than 50 children. The logistics of such a task
make the teacher’s job very difficult, coupled with the great amount of bureaucratic work that
teachers have. Therefore, their testing is very much objective and focused on accuracy, rather
than creative, communicative writing. There is ample anecdotal evidence that schools gave
writing assignments to students, but accepted, or even encouraged, students to cut and paste
items from Internet sources for those assignments. The data from our participants, in this study,
will corroborate much of the information above, as regards the literacy experiences in
Kazakhstani high schools.

The educational environment exists within a societal context. In Kazakhstan, that
societal context is one of the culturally-conditioned authoritative upbringing of children. If one
looks at Hofstede’s (2011) research, Post-soviet cultures, including Kazakhstani culture in
particular can be referred to as a collectivist, large power distance society. In such societies,
opinions are predetermined by the group, and parents or elders teach children obedience.
Subordinates expect to be told what to do, and there is general conformity with the opinions of
the group, and discouragement of behaviour which does not fit the norm. This may be the cause
of the attrition of teenagers’ ability to express their opinion and logically reason it out through

the use of argumentation.
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That societal context does affect the teaching culture. Yassukova (2020), a Russian
psychologist, studied almost 5 000 9th -graders over 2 decades. She claims that the school
curriculum is not capable of building and reinforcing academic types of thinking, such as the
ability to logically systematise information. Such thinking is precisely what would be required
as a foundation for argumentative thinking and writing at university.

2 Materials and Methods

2.1 Objectives

In light of the task of teaching tertiary English literacy to graduates of the
Kazakhstani education system, it is important to verify the role played by the educational
system in students’ literacy development up to and including high school, and also understand
the effect of this development on students’ tertiary literacy and literacy metacognition. As this
had never been done before, we conducted an exploratory ethnographic study of a Foundation
Level A (FA henceforth- the top Foundation level course) course at the authors’ university,
which met daily, over the length of one semester, in 2019, investigating the effect of students’
literacy background on their FA writing and their metacognition.

The first goal was to capture students’ experiences in high school and during the FA
course. This was done through questionnaires from, and interviews of the students. The
questionnaires, on issues of literacy background, were collected in the first weeks of the course,
on Google Forms. These were the basis for the interviews that occurred after the end of the
semester, and which also covered issues of metalanguage awareness. All the interviews were
conducted via Zoom, in English and Russian, by two of the authors, and transcribed and
translated by those same authors. These ethnographic data were triangulated with the teacher’s
journal.

Students’ writing was assessed for aspects of argumentation, at three distinct stages

during their course. During the data collection phase, a quarantine was imposed on the country
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due to the pandemic of COVID-19. That resulted in the Foundation course transferring to the
online mode of teaching and learning. Some writing data was therefore collected during face-
to-face study and other writing data were in electronic format, having been submitted to the
university’s LMS, where students submitted their assignments.
2.2 Participants

Six FA students (out of a class of 14, taught by one author) consented to take part in
the research, five Kazakhstani and one Tajik (five females and one male), all of whom were
first-year students of KIMEP University, in their second semester of an Undergraduate
Foundation course, where their FA course had been preceded by the Foundation B course
(narrative writing). The five Kazakhstani participants represented different parts of the country:
West, East, South and local to Almaty. Their ages at the beginning of the data collection ranged
from 17 to 21. Their academic background included two lyceum graduates (a higher status and
quality than common secondary schools), one of them being the Tajik students, and the rest of
the participants were graduates of common secondary schools. Three students had finished
Kazakh-medium school, two of them were from Russian- medium schools, and one was from
a Tajik-medium school.

2.3 Textual analysis

The argumentation analysis is based on the system created by Neff (2013) with a
few variations designed for the uses of this study, based on the methods of teaching at the
university. Their claim resolution involved their ability to make a claim, as the overall essay
thesis. But for it to be considered resolved, it needed to be coupled with a conclusion and sub-
claims (at the paragraph level). Next, there were two levels of argumentation, pro-con and
argument/counter-argument. The argument/ counterargument structure is the required

university-level argumentation needed for undergraduate studies. Thirdly, there were the

34



Global Trends and Values in Education 1 (1) 2020

analytic components of argumentation. Those components were reasons and evidence. The
latter type, cited and sourced evidence, is required for university- level analysis.

3 Results

3.1 Interviews & questionnaires with students

The first issue was the participants’ literacy background in their L1. About half of
the respondents recall writing opinion essays in their L1 that were based on literature readings,
ranging in length from 200 to 1000 words. There are indications that the quality of these tasks
was very low, perhaps having little or no structure, other than a perfunctory introduction and
conclusion, and a middle section, while there was a general allowing of copying from the
Internet. This data show a weak foundation in L1 literacy, both in amount written and depth of
reading analysis.

The group’s L2- English literacy experience varied widely. The majority of respondents
had experience of writing essays in English, in school, though only one (Tajik), had been given
lessons on how to write. The essays tended to be either opinion or narrative essays, with a
similar lack of quality control (no introductions, no topics, copying from the Internet) being
common. Also, all but one of the respondents had participated in private classroom-based
English lessons, outside of school which averaged between two and four hours per week, for
at least one year. These lessons did not add much to the participants’ literacy skills. Indeed, the
reason that these students had attended outside classes is that the English classes at their high
schools were not felt to be sufficient for them to gain a good grasp of English. This data show
a very weak foundation in structured writing, and in holistic literacy including the study of
reading source texts.

Since metacognition of literacy is seen as a necessary component of independent
writing, this issue was also investigated, using prompts to gather participants’ impressions. The

main literacy items recalled by the majority were thesis statements, topic sentences, and the
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use of credible sources. The role of credible sources was very well-understood indeed, as
regards what constituted a credible source, and what its purpose was within the essay. A
sufficient depth of knowledge about the other items was not always evident. The respondents
were able to locate the placement of the thesis statement in the introduction, but only two were
able to recall what the purpose of the thesis statement was, that being to state the writer’s
opinion on the topic of the essay. The function of topic sentences was not well understood, as
only one respondent offered a relevant explanation, but even that understanding was merely
regarding its placement. These data indicate that the participants’ metalanguage was still weak,
even after the semester-long FA course.
The participants’ meta-awareness of their Foundation course was broadly positive.
There was broad awareness of the need for their course, and that its purpose was to improve
their essay literacy for their undergraduate courses that were to follow. The respondents all
tended to have a broad range of thoughts about benefits of, and purposes of the FA course.
However, they all centred around relevant aspects of tertiary literacy, writing essays and the
relevant writing skills, academic language, paraphrasing and structure. Respondents showed
that they understood the difference between their FA writing course and their previous, high
school literacy. The most common benefit of the FA course, vis-a-vis their L1 experience, was
the structure of writing, and the need for an essay introduction with a general topic. The
respondents all found the FA course helpful, since it was preparing them for their later courses,
and the writing skills that they would require. This indicates that the Foundation program was
both beneficial and found to be beneficial by the students.
3.2 Students’ writing
The students’ progress in the course was examined through a study of their writing
at three stages in their semester-long course, that correspond roughly to the beginning, middle

and end of the program. The focus of the analysis was on the construction of argumentation, as
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this is the type of writing that is required in Anglophone university Humanities and Social
Science courses. We used a variation on Neff's (2013) argumentation analysis.

In the first analysis (Table 1), we looked at students' production of the main claim,
or thesis of an essay, and whether it was clear, and coupled with a clear conclusion and sub-
claims. In the first stage, the students had only written an elaborated paragraph, and thus their
writing had a thesis and a conclusion, but lacked sub-claims at the paragraph level (0%). At the
second stage, most of the participants were able to produce a complete argumentation structure
(80%). By the final stage, all the writers had apparently acquired this aspect of writing (100%).
This indicates that the participants were able to develop this structure through the support given
during their course.

The second element of the analysis (Table 1) was the use of complex argumentation
in the macro structure of the text, and within paragraph structures. This aspect refers to whether
students can balance an argument between two competing claims (Reid, 1999), of which there
are two types. At stage 1, the simple presentation of a pro and con argument, with no
argumentation, was not evident at all (0%). By stages two and three, they students had become

quite proficient at this type of writing (100% and 80% respectively).

Claim & resolution 0% 80% 100%
Pro/con arg. 0% 100% 80%
Arg/counter arg. 0% 0% 20%

Table 1 Argumentation components (n=5)

Regarding the argument/ counter-argument type of writing, there was little evidence

visible from their writing. At stages one and two, there were no examples. By stage three, one
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student was capable of presenting two conflicting claims successfully, and choosing and
supporting one of the claims.

The third element, that of analysis (Table 2), was indicated by the use of reasoning and
evidence within argumentative paragraph structures. Again, there were two levels of capability
discerned. As regards reasoning, or presenting reasons for a sub-claim at the paragraph level,
there was ample proof. From stage 1, all participants could produce effective reasons for their
claims. When it came to supporting sub-claims at the paragraph level, there was no evidence
of this, at stage one (0%). However, by stages two and three, there was complete coverage
(100%). This means that the participants had learned the basic rhetorical structuring of an

argumentative paragraph.

Relevant reasons 80% 80% 100%
Sub-claim reasons 0% 100% 100%
Sourced evidence 0% 0% 0%

Table 2 Analysis components (n=5)

The next level of analysis that was expected was the development of evidence from a
credible source, which also means being able to refer to and cite the author. However, at none
of the stages in this study were the respondents able to support their claims or subclaims with
sourced evidence. Unfortunately, this type of writing is the required university- level analysis
that Foundation students aim for.

In summary, we can see how the students advanced during the FA course. Their
process of acquiring the capability to write sourced argumentative texts was progressing well.
The stages of development were clearly visible from the data presented. The next section will

describe the process, qualitatively, from the teacher’s perspective. There is expression Of
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progress, deficiencies and difficulties found during the teaching process. The teacher's journal
was the source for this perspective.

3.3 Teacher’s journal

The first issue is the students' reading skills. While, the students were able to find
direct factual information in reading texts, they had difficulty in discerning the argumentative
function of the information they had found. More specifically, students had substantial
difficulty in defining the main idea and differentiating the details which refer to, or support, the
main idea, in the form of secondary details.

Another issue in reading is students' ability to distinguish the factual value of items
they read. In general, the majority of students usually could not initially distinguish between
fact and opinion when they started the semester. This item sometimes required a long learning
process, even weeks of study. This means that they also had difficulty with the structure of an
opinion paragraph, don’t know anything about the terms and had difficulty in giving reasons
to their claims.

There were several issues about teaching writing that the problems of literacy
production were similar to those of literacy recognition, in their reading. Firstly, in writing,
many students were learning about some parts of the essay structure (thesis, claim/argument)
for the first time, during their FA course. However, most of them were aware of the basic
structures of an essay (introduction, main part, conclusion).

Initial knowledge of argumentative paragraphs or essays was minimal. When students
were asked to write an argument, the tendency was to write a narrative about personal life
experiences, or a descriptive generalization about the topic. The only differentiation was those
students who had been preparing for IELTS Writing text were able to imitate the structure of
an argumentative essay, but often lacked sufficient creativity to apply it to content which they

hadn't learned to write previously.
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At the level of the paragraph, there was a lot of work required for students to learn
the structure an opinion paragraph, which manifested itself in confusion in the distinction
between a paragraph and an essay. In writing the paragraph, students wrote very long examples,
with too many details, or going off-topic.

The next issue was students learning to express and defend their opinions. The class
started writing simple topics, by expressing a plain positive or negative thesis, in the form of
short answers (i.e. yes/no), supporting it with a simple opinion (e.g. “well, I think s0”). The
next stage in development is usually making a claim, though they don’t know that such claims
require sourced evidence. As a result, claim structures are taught which force students to create
evidentiary structures, such as “...has three advantages / benefits / pluses.”

There were certain deficiencies visible in the students’ critical thinking faculties.
When the class proceeded to brainstorm arguments (sub-claims) in support of a claim, there
were difficulties. The first of those was in distinguishing between similar ideas. Students often
formulated the same idea in different words and considered them different arguments. One
example was the inability to distinguish between the arguments “animals will suffer” and
“animals feel pain.” There were further problems of finding relevant arguments, and confining
them to a single paragraph.

As the essay writing process was being taught, there were stages in the students'
development. Firstly, there were difficulties in understanding the task, and how it required an
understanding of supporting paragraphs. Students tended to focus on one word in the task (e.g.
advertising), and ignore the role of other aspects. Though students knew introductions and
conclusions well at the beginning, they had difficulty restructuring them to allow for
argumentation. What followed was difficulty in deciding what their opinion was, then allowing
for and explaining an opinion which was opposite to their own, and also critiquing or refuting

that idea.
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Other aspects of their development could be blamed on their lack of a deep culture
of study, and of a shallow understanding of the world. In writing introductions, there was a
need for explaining the general context of the issue. However, this created difficulty that
indicates a lack of reading or short life experience. The last issue was for students to learn the
language of cohesion, to connect the parts of paragraphs into a strong narrative.

The work mentioned above was all part of the process of writing. Students learned by
doing, as a class, in groups, and individually. By the second half of the semester, when the
structures had been practised, most of the students suddenly started to write more
independently. The structured learning of argumentation tended to give students a strong
foundation in literacy.

4 Discussion

The weaknesses of the participants’ L1 (and L2) literacy education was indicated by
their questionnaires and interviews. The lack of depth in their reading and writing was found
to have affected much of their work in the FA course. This is backed up by the PISA findings
(OECD, 2018). First of all, in their reading, it was clear that they could not recognise
arguments, and could not separate facts from opinions. This is fairly common, even within
Europe (Hayes & Introna, 2005; Timm, 2008; Yassukova, 2020). The lack of cultural
awareness which could be used to process cultural issues met in literacy, indicates that it could
affect students’ progress (Cai & Kunnan, 2019). As shall be shown, this has numerous other
knock-on effects in L2 literacy acquisition, as L1 literacy experience could have, if it existed,
been used to aid L2 literacy acquisition (Kirkpatrick, 2017; Cummins, 2016).

Firstly, the participants indicated that they had a weak sense of text structure, having
only a perfunctory knowledge of the three sections of an essay. This could be seen reflected in
the teacher’s claim that students had difficulty differentiating between paragraph and essay

structures. The students lacked an education in text structure, so that there was not even a
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default notion of the paragraph. This is akin to what Jarvis and Pavlenko (2008) noticed, when
they spoke of L1 writing causing automatic routines. In this case, there were no relevant
routines.

Secondly, as found by their teacher, students lacked a sense of a writing task, what
its purpose was, and how to proceed to answer the task. This, being as it is, associated with
many of the other aspects of essay writing, cannot be linked directly to any specific writing
problem, but indirectly, it can be linked to most of the deficiencies seen in their writing. It is a
more severe version of what Andrews (2010) had found in new British tertiary students.

Thirdly, many of the analytical parts of an essay text were missing from the
participants’ background. The first of those was the lack of experience with argument. The
participants claimed to have no experience of using arguments and in formulating a thesis. The
results were likely related to their inability, at their first writing stage, to write a claim.
Furthermore, as a thesis helps structure a text, there is the indication, from the teacher that the
students, when they were told to write an argument, defaulted to writing a narrative text (Jarvis
& Pavlenko, 2008).

Culturally, this lack of ability to argue in writing, seems to fit in with analyses of
Kazakhstani culture and educational culture (Hofstede, 2011; Yassukova, 2020). In a culture,
and school system, where students are taught obedience to subordinates, students are not often
allowed to express their opinions, much less support them. Yassukova (2020) found academic
thinking, which is more general in nature, was not evident in the post-soviet school system.

Fourthly, the absence of critical thinking in participants’ initial writing was evident.
This came in many forms. The writers could not provide evidence to back claims, as
corroborated by the teacher who saw that students could not defend their opinions. In their

reading, the participants could not separate fact from opinion. This indicates that the lack of L1
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literacy has created a general weakness at abstraction (Roessingh, 2006). The participants were
seen to be weak at manipulating abstract ideas like arguments, opinions, and even facts.

Lastly, weak literacy means weak metacognition. If the participants’ L1 literacy
background lacked so many of the building blocks of literacy, there were likely no mental
structures of critical thinking and analysis. This was indicated in the generally weak literacy
metacognition found in the interviews. In such a context, there is no place upon which to build
L2-English tertiary genre description (Wei & Zhang, 2020). In fact, it is the L2-English FA
program which created these mental frameworks of textual knowledge. It is therefore
impressive that the students did recognise the contribution of the FA to creating that
framework.

5 Conclusion & Implications

This is one important study in the understanding of the process of L2 literacy
acquisition in Anglophone tertiary contexts, in countries where English is a foreign language
(Neff, 2013; Anderson, 2007). This study has indicated strong evidence for the importance of
a basic L1 literacy pedagogy for all high school students, and most certainly for strengthening
the role of literacy in university programs. The knowledge economy is not only about
technology, but also the communication of ideas, in an intercultural context. This would be the
practical application of advanced literacy.

The students' literacy processes and the experience of the teacher dovetail well.
Students’ problems with literacy were noticed in their writing, noticed by their teacher during
the process, and were apparently due to students’ literacy backgrounds. That lends weight to
the need for a Foundation program for just such students. Furthermore, this study showed,
particularly through the metalanguage investigation, how students with a deficient literacy
background understand their literacy process, the need for this process, and how they are

taught. This can help a university in improving its processes of course design, to make a more
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successful literacy program, better writing instruction, and students who are more able to write
independently (Anderson, 2007).

This is a new field in Central Asian studies, but KIMEP is not the only Anglophone
university in the area. Further steps in this area of research can be taken by studying literacy
practices in the various types of schools (lyceums, foreign-language schools, private and public
schools) available in Kazakhstan. Testing could also be used to investigate more precisely
students’ literacy capabilities and their metacognitive awareness.

The findings in this study could be used to raise awareness of the deficiencies in public
education as regards literacy, in order to enhance teachers’, principals’, and policymakers’
knowledge about writing. That would include issues like the syllabus, school curriculums, class
sizes, and the training and qualification standards for school teachers, among other topics. Over
the long term, it could indeed lead to dramatic educational change on “both sides of the reform
coin: better teachers and better systems” (Bransford, DarlingHammond, & LePage, 2005, p.
38).
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Abstract

The aim of the article is to describe the role of reading in improving the EFL (English as a Foreign
Language) learners’ writing skills. The attempt is made to analyze the relationship between writing and
reading in the process of learning a foreign language and particularly to highlight the importance of
reading in the development of writing skills. The article suggests a systematic review of the scientific
literature related to incorporating reading into the process of writing skills development. Additionally,
the paper identifies strengths and weaknesses of this approach that should be taken into consideration
by teachers in their writing classrooms.
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1. Introduction
Studying English language implies acquiring its vocabulary, grammar, pronunciation,

as well as developing four language skills, which are reading, listening, speaking and writing.
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Among these skills writing is the most challenging and unique because it involves “a practice
and knowledge of other three language skills” (Klimova, 2013). Writing can be defined as “...
the logical organization and arrangement of the written sentences within a paragraph and
paragraphs within the units of discourse... and the expression of ideas” (Abu-Ghararah, 1998,
p.87).

Writing is not a simple undertaking, as various people might consider; this is a
noticeably difficult skill in comparison with further language skills that can require less
endeavor (Shawish, 2009). Developing this skill is essential as it contains various advantages
such as stimulating communication, improving thinking skills, providing and receiving
feedback and being able to express thoughts by logical arguments. It provides a link between
the writer and the reader during the communication process. This is fundamental for the
transmission of information, knowledge and experience. Even though nowadays scientific
literature contains a vast amount of research on the ways of writing skills development, still it
remains to be quite a difficult task for EFL (English as a Foreign Language) learners.

As writing is not a natural skill, it is essential to provide learners with explicit
instructions while teaching it (Aronoff & Rees-Miller, 2007). One of the ways to enhance
writing skills development can be extensive use of reading materials. Specifically, the present
article focuses on the relationship between writing and reading processes and attempts to
highlight the importance of reading in the development of writing skills. Additionally, the
authors point out the strengths and weaknesses of incorporating reading into writing that can
be useful for English teachers in their writing classes.

2. The relationship between writing and reading

Over the past two decades, a number of researchers have explored the relationship
between reading and writing and the role of reading in the development of writing both in L1

and L2 contexts. These relationships were considered from both the cognitive and social
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perspectives of learning, as well as from the direction of influence (Stotsky, 1983; Carson &
Leki, 1993; Langer & Flihan, 2000; Belcher & Hirvela, 2001). One of the earlier studies belong
to Stotsky (1983), who provided a detailed and systematic review of scientific research, related
to the bi-directional reading-on-writing and writing-on-reading influence in L1 contexts. The
researcher found that “while a large body of theoretical and experimental research in writing
focused on methodological issues, very little research in writing has examined the influence of
reading instruction or reading experience on the development of writing ability” (Stotsky,
1983).

In later works the researchers also call for the “renewed focus on the ways in which reading
and writing interact in relation to the contexts and social relations in which they are embedded”
(Langer & Flihan, 2000). Although most papers describe these interrelations within the scope
of L1 setting, we can observe similar socio-cognitive processes in the development of EFL
learners’ writing skills. Therefore, the nature of these interrelations can serve as a key to
understanding how to use them effectively in EFL writing classrooms.

The researchers claim that until the 1970-s, writing and reading were not considered
integrated. They were considered as separate, possibly related, language processes. Partly, this
is a result of the fact that the concepts of writing and reading have grown out of different
traditions. Writing as an academic subject has its roots in the classical rhetoric of Aristotle and
was aimed at educated people and taught in universities after mastering the main part of the
program. Rhetoric emphasized grammar, diction, word choice. By the end of the 19-th century,
traditional ideas were replaced by practical and functional views of writing. Interest in the
writing process led to the study of the relationship between the writing process, the student and
the text (Langer & Flihan, 2000).

Undoubtedly, reading in a second language is also a complicated and laborious task for

various students. Although reading has been a particularly affluent field of investigations for
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first and second language reading professionals over the past few decades, which has also
provided a wealth of precious research and information, it still persists a mystery among
reading scholars.

Changes occurred in the 1980s, when scientists started to consider the relationship between
writing and reading, analyzing them as social and cognitive processes.

When asked to justify the relationship between writing and reading, it is natural to
assume that good writers are good readers. For example, Stotsky (1983) presented a number of
experimental studies, which identified that “the better a student writes, the more he reads” and
vice versa.

This is also suggested in the transactional theory of writing by Rosenblatt (2004), in
which the writer, who is the primary reader of the text, makes a deal with the text appearing on
the page. What Rosenblatt depicts as “author reading” suggests that the best writers are also
the best critical readers, able to gauge the effectiveness of their own work. Other studies on the
relationship between writing and reading, which became popular in the 1980s and 1990s,
propose that there are many advantages of combining written assignments with reading.

However, there are quite opposite views regarding a statement that good readers
become good writers. For instance, Yoshimura (2009) considers that “especially in EFL
context, many students develop into very competent readers without developing their writing
ability to the same degree”. In this regard, Grabe (1991) points out two important differences
between reading and writing: deliberateness and focus of reflection. Specifically, while reading
requires more automaticity of sub processes, writing requires more deliberate awareness. While
the main goal of reading is to reflect on meaning and comprehension, reflecting on language is
very important in writing to make sure that ideas are expressed appropriately. Thus, while
reading and writing share constructs and may support each other, there are differences between

the two abilities and reading ability does not always transfer to writing ability. Therefore, it is
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very important to understand that reading is helpful in developing writing skills only under

definite conditions.

2.1 “The extensive reading” hypothesis

“The extensive reading hypothesis” by Grabe (1991) assumes that reading extensively
improves writing ability. He concludes that voluntary intensive reading during a long period of
time facilitates the overall literacy development of EFL learners. Some works emphasize the
impact of intensive reading on the development of grammatical accuracy and complexity, as
well as coherence and cohesion in paragraph writing (Chuenchaichon, 2011). Others claim the
positive impact on rhetoric organization, language use and content information (Plakans, 2009;
Yoshimura, 2009). Chuenchaichon (2011) notes that there are several studies of L1 and L2
which mention that students read from the source text (i.e. a text that is related to the topic they
will write about) in order to improve the writing skills.

Theoretical and practical research proves that writing and reading are activities that are
based on creating meaning. When a person writes or reads, there is a continuous formation of
meaning and ideas. Some scholars, such as Smith (2009), "talk about the writer as a reader and
the reader as a writer." When creating a work or a passage, the writer tries to put himself in the
shoes of his readers and analyze the text from their point of view. The reader, in turn, not only
reads, but also tries to anticipate the development of the text, assesses the structure and style.
Both activities use similar types of knowledge necessary for creating meaning: knowledge
about language, content, genre, style, organization and structure, pragmatics (the goals of the
writer and the reader), and knowledge about the relationship (between the writer and the
reader). Rubin and Hansen (1986) suggested that the various types of knowledge that can be
gained from learning to read could be transferred to learning to write. For example, it was found

that using literary examples brings great benefits for developing writing skills (Stotsky, 1983).
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It was proved that in training aimed at improving writing skills reading is "just as effective as
or even more effective than grammar tasks or additional writing practice.”

According to Carson and Leki (1993), ‘reading can be, and in academic settings nearly
always is, the basis for writing’. It is important to note that university students regularly write
different types of essays leaning towards the source texts. Therefore, as Spack (1988) pointed
out, “conceivably the majority of valuable skill English teachers can engage students in is the
complex capability to compose from other texts, a main part of their writing experiences”.
Accordingly, Grabe (1991) noted the importance and necessity of co-teaching reading and
writing in advanced academic training. Over the past period, students who have problems with
their writing may have trouble reading, since the function of composing from sources begins
with reading texts. Many difficulties in reading those texts considerably involve on composing
about them, as students write in response to what they read and how they interpret it.

Although these two skills are measured separate skills since reading is passive and
writing is productive, reading and writing complement each other. As Johnson (2008, cited in
Eisterhold, 1990, p. 7) believes, “the relationship between these two skills is that reading helps
students become enhanced writers by establishing them in contact with the rules of grammar.”
Consequently, they expand language structure, grammar and enlarge their vocabulary stock;
therefore, reading in writing class is understood as the suitable input for acquiring writing skills,
as it is believed that “reading passages will somehow function as the main model for which
writing skills can be studied or is at least concluded”.

Brown (1987, p. 331) also mentions that students can get important ideas about how and
what they should write, which may help them develop the content of their writings by reading
and studying the various relevant types of text. In other words, reading can provide various
models for writing. The same view is supported by Celce-Murcia and Olshtain (2000, p. 158)

who assert that numerous writing courses and most auto-didactic strategies in writing assume
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the use of well-written excerpts from literature, or an excerpt written by others, as models for
one’s own writing. Yoshimura (2009) also compared the students’ writings before and after
using the model text and with the help of self-developed check-lists identified the effectiveness
of the source text. Thereby, various writing lessons begin with reading texts, analyzing them,
considering them as models for writing, or using them as ready patterns. It is important to note
that for these reasons, reading, which plays a decisive role in developing the ability to write,
seems to be a prerequisite for creating good writers.
2.2 Limitations of the approach

Second/foreign language writing is a complex skill and teachers may need to use a variety
of methods and approaches to best ensure that their students’ abilities improve over time. It is
natural that the “reading-for-writing” approach is not the only one in teaching writing to EFL
learners. The most well-researched and well-described ones seem to be “product and process”
approaches (Steele, 1992; Gabrielatos, 2002; Neupane, 2017). The difference between them is
clearly described in the following table by Steele (2004, p.1).

Table 1: Product and process writing: a comparison

Product approach Process approach

Imitate model text Text as a resource for comparison

Organization of ideas are more important | Ideas as starting point

than ideas themselves

One draft More than one draft

Features highlighted including controlled | More global, focused on purpose, theme, text

practice of those features type i.e. reader is emphasized

Individual Collaborative
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Emphasis on end product Emphasis on creative process

As it can be seen from the literature, reviewed in this article, the results of read-to-write
research tend to emphasize the crucial role of source texts in developing writing skills. Using
the source text as a model resembles the “product approach” of teaching writing, which
“involves the presentation of a model text, which is discussed and analyzed” (Klimova, 2013).
It is evident, that product approach has some limitations. “Under the influence of product
approach, the writing task is seen as decontextualized format; it ignores context and audience,
and highlights the learner’s final piece of work instead of how is produced” (Hasan & Akhand,

2010).

In this regard, it should be pointed that alongside the strengths, considered above, using the
“reading-into-writing” method seems to have one drawback. Using purely “product approach”
leads to copying the structure of the source text, does not enhance critical thinking and
conscious content development; consequently, similar limitations can be referred to using
“reading for writing” approach. However, Chuenchaichon (2011) explored the impact on
writing development of texts dealing with topics different from those to be written about but
belonging to the same genre. In other words, he explored the use of intensive reading through
a ‘reading into writing method’ by using special instructions and activities based on the
readings. “This allowed students to notice, among other things, the correct use of grammar,
how to compose different types of sentences, how to organise ideas within a text and make
logical links between sentences”. In this case, the researcher gained positive results through
combining reading-to writing with the process approach.

Therefore, only thorough consideration of various related factors and combination of
various approaches can help to appropriately balance the reading in the development of writing

skills. “Such a complementary use of both approaches would help students to be authors rather
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than copiers, and so have the potential benefit of integrating critical thinking into their

academic writing” (Hasan & Akhand, 2010).

Since the reading-to-write approach has some similarities with the product approach, it
may seem somewhat contradictory to emphasize the importance of the former while criticizing
the latter. In fact, it should be kept in mind that only the thoughtful balance between all
approaches ensures the effectiveness of them. Thus, “reading for writing” implies extra-
curricular reading, which can serve not only as a model for future writings, but provide
contentious information, widen the learners worldview, extend their knowledge about life in

general and the subjects of future works in particular.
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Abstract

The significance of critical thinking skills is highly recognized in foreign language teaching
worldwide and in the Kazakhstani state curriculum of secondary education as well. However, the
COVID-19 crisis obliged most educational institutions to adopt an online form of instruction, which is
new for most teachers. Thus, this study analyses the Kazakhstani EFL teachers’ perceptions of fostering
critical thinking strategies in online teaching during the pandemics with the aim of investigating how
EFL teachers view the core concepts of critical thinking skills and the strategies implemented during
online lessons. Employing semi-structured interviews, qualitative data were collected from ten non-
randomly selected EFL teachers. The findings reveal that teachers are aware of the core concepts of
critical thinking skills and the strategies that can be adapted and implemented online. However, while
using certain strategies to develop critical thinking skills, teachers encounter challenges that require
greater support to overcome.
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1. Introduction
1.1 Significance of critical thinking in the state curriculum.

Teaching students how and why to think rather than what to think is a primary goal of
education (Daly, 2001; Myllykangas & Foose, 2007). Thinking critically refers to "reflective
and reasonable thinking that is focused on deciding what to believe or do™ (Ennis, 1985, p. 44).
Owing to the recent reforms and update content of secondary education (hereafter UCSE)
critical thinking (hereafter CT) skills have been recognized as one of the important aspects in
foreign language teaching. The state curriculum in the Kazakhstani secondary education
emphasizes the significance of developing students’ 21%-century skills, including creative and
critical thinking. It is explained by the necessity to prepare students for a higher educational
level and the demands of today’s society (As’ari,2014; GOSO RK,2020). The analysis of
UCSE and its particular requirements for the students’ level of foreign language proficiency
reveals that all foreign language skills consist of essential CT elements, which are stated, as

follows:

e in listening- ability to distinguish between facts and opinions, identify and compare the
discrepancy in the texts, predict the meaning of unknown words.

e in speaking- ability to conduct formal and informal speech, analyze and compare texts,
assess events, opinions and problems, draw conclusions and propose solution to
problem

e in writing- ability to critically evaluate the content of different texts; analyze and

compare the meaning of the words
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e in reading- ability to write problematic texts by expressing own attitude to the problem
as well as edit and correct the texts of different styles and genres (GOSO RK,2020)

1.2 Online learning

The productive development of students’ CT skills requires selecting appropriate
materials and implementing specific strategies and techniques. Nowadays, this is particularly
important when a sudden outbreak of pandemic COVID-19 has forced most educational
institutions to move to online learning, which now is an integral component of the educational
system worldwide, including Kazakhstan. It has caused colossal changes in the various aspects
of society in which education has suffered the most. Evidently, schools have encountered the
challenges, and teachers without online teaching experience have had to deal with the
consequences independently. Precisely, they learned how to work with new applications and
platforms; adapted their standard teaching materials, styles, and strategies into the online

format (Vladimirova,2020; Kozyreva&Olkhova,2020; Kruglova,2012).

1.3 Aim of the study.

Considering the above-mentioned issues, the present study investigates how EFL
teachers view the core concepts of CT and its strategies to foster CT in secondary schools
during online education. Hence, the current study is significant for school teachers and school

administrators interested in developing students’ CT skills during this challenging time.

1.4 Strategies to foster critical thinking.

Various instructional strategies are implemented to foster critical thinking. Although
the term of critical thinking is widely used in education, the concept of thinking critically is
“not always present in all students” (Walker, 2003). Students need to be immersed in diverse

strategies and techniques that foster CT to launch the CT process. The thorough analysis of the
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literature on the critical thinking strategies reveals the most common implemented strategies

such as Debate, Discussion and Socratic Questioning.

1.4.1 Debate

Debate is a strategy used to find a solution by exploring the facts and exchanging different
views (Derouiche,2019). This strategy is implemented in various subjects. It enables students
to master the material and improve speaking skills by actively engaging in the process instead
of simply memorizing the material. The debate strategy helps to study the topic from different
perspectives by using the authentic language of everyday usage and creating a positive
classroom atmosphere. However, students’ fear of not being understood and lack of necessary
vocabulary to formulate a speech are stated as challenges that prevent teachers from

implementing this strategy (Derouiche,2019; Kennedy,2007).

1.4.2 Discussion

Discussion is stated as a much more flexible strategy compared to debate, it allows
students to express ideas or opinions in a freeway without following strict structures. The given
strategy is also implemented during online education; however, it requires the consideration of
certain criteria such as appropriately selected WEB tools; students’ ability to ask the right
questions, respect other’s points of view and listen to peers (Kennedy,2007; Macknight,2000).
There are two types of discussion that are possible to implement during online education:
Synchronous and Asynchronous. In a Synchronous type of discussion, students join the session
at the arranged time to express their points or dispute certain problems whereas in an
Asynchronous type of discussion they can join the discussion at any time in order to answer or
comment on certain questions that are posted in special platforms. In this case, the teachers are

responsible for explaining the essence of meta-communication elements which covers smilers,
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acronyms, grammatical symbols helpful for avoiding the waste of time and conveying the

message of the reading task (Demiray et.al.,2012)

1.4.3 Socratic Questioning.

Socratic Questioning is the most effective strategy that is used to foster critical thinking
skills. The given strategy aims to lead students to deep thinking and answering open questions
without right or wrong options. Socrates believed that “dead questions” do not facilitate
efficient and smart thoughts therefore it causes only “dead minds” (Rashid&Qaisar,2016).
Dead questions are easily answered questions based on the given text and do not stimulate
thinking abilities. Socrates believed that teachers’ role is to help students to build concentration
and gain new knowledge by connecting it to the previous one (Fahim&Bagheri,2012).

1.4.5 Previous studies.

This section provides an analysis of the studies on the teaching strategies for CT, two of which
were conducted in countries where English is used as a foreign language, which is similar to
the Kazakhstani context. The study by Mkomele (2015) showed that teachers understand CT
as an ability that enables students to provide a meaningful solution to social problems; to
explain the concept in own words; to implement received knowledge in real-life situations. A
participatory approach was mentioned as a commonly used way to promote CT, including
discussion, debate, experimentation, and demonstration methods. However, a large number of
students in classes does not always allow the use of the strategies mentioned above; thus, the
classes tend to be conducted in lecture format, where a majority of activities come from the
teachers. The researchers’ observation of some of those English classes revealed that while
implementing the strategies such as debates and discussions, teachers faced difficulties related
to the low level of language proficiency as well as lack of the will to express opinions. Besides,
the low participation of students who preferred to stay passive the entire class, making an
attempt unsuccessful was indicated as an obstacle as well. Moreover, teachers noted that
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teaching critical thinking would not work in a place like Tanzania, where students struggle to
understand the language, let alone comprehend the content. Teachers also pointed out that in
order to teach students to think critically, teachers should be trained appropriately since the

majority still do not properly understand and apply it in classrooms.

The study of Almulla (2018), conducted in Saudi Arabia, revealed that strategies to
develop CT skills are practical tasks that consist of comparing and contrasting and open-ended
questions. A positive atmosphere in the classroom was also mentioned as an effective aspect
for CT development. The author emphasized that almost all teachers are aware of the
importance and benefits of using CT skills. However, the established traditional paradigms of
teaching that comes with the contemporary curriculum and classroom discipline and limited

school resources are the factors that prevent the implementation of CT strategies.

A similar study conducted in Swedish secondary schools (Marijic&Romfelt,2016),
analyzed five ELT teachers' awareness of CT, scaffolding techniques, and assessment tools
they use to measure and develop CT. The researchers discovered that even though teachers
have limited knowledge in the CT area, they understand its importance in language teaching,
thus have a right attitude toward CT. Therefore, the study participants suggested their
willingness to attend relevant courses to receive the necessary knowledge about the concept of
CT. The ability to interpret and analyze was recognized as CT skills by the teachers; open
questions, group discussions, and reading peer’s essays were the most common among the CT
strategies. The participants noted that these strategies help increase students’ CT and have a
favourable impact on their test results. However, the self-regulation strategy, which is an

essential element in CT, was unfamiliar to teachers.

Thus, the participants of the reviewed studies did not demonstrate broader awareness

of CT and its strategies as was expected by the researchers. Moreover, the researchers noted
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that teachers use a limited number of strategies. Even though teachers face difficulties with
applying particular strategies because of the students’ passive participation, lack of time and
low level of language proficiency, Discussion, Debates, and Questioning were mostly

mentioned strategies in these studies.

2. Methods and Materials

This section presents the methodological part of the research including research design,
research sampling, data collection and analysis.
2.1 Research design.

The aim of this study was threefold: to investigate how Kazakhstani EFL teachers view
the core concepts of CT; to identify the strategies to foster CT they use in their online lessons;
to determine the challenges they encounter while implementing these strategies. In addition, in
order to determine how to overcome these difficulties, we questioned their suggestions for

these challenges. Thus, the following research questions were formulated:

1. How do Kazakhstani EFL teachers view the core concepts of critical thinking?
2. What strategies do these EFL teachers use to foster students’ critical thinking during their
online lessons?
3.What challenges do EFL teachers face while implementing these strategies?
4.What are their recommendations for overcoming these challenges?
In order to answer these research questions, the qualitative research design was employed,
which enables in-depth investigation of the participants’ points, perceptions, and awareness of
the target topic.
2.2 Research sampling.

Considering that as a result of a long going pandemic, visiting the EFL teachers in local
schools in order to ask their participation in the survey is likely to be impossible; thus, the

convenient type of sampling was chosen, which is “a type of nonprobability or non-random
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sampling where members of the target population that meet certain practical criteria, such as
easy accessibility, geographical proximity, availability at a given time, or the willingness to
participate are included for the purpose of the study” (Etican et.al., 2015, p.2). Therefore, the
participants of the study were selected according to the criterion of “easy accessibility”. The
ten EFL teachers from different cities of Kazakhstan participated in this study. As seen in Table
1 most of the participants are young (ages 23 t029) and have little experience in teaching a
foreign language (years 1 to 4)

Table 1. Respondents’ demographic background

Resiondents’ demoiraihic backiround

Age Number | Years Number | City Number

23-24 3 1-2 3 Almaty 5

26-29 4 3-4 3 Almaty region |1

37-39 3 8-10 4 Taldykorgan 1
Atyrau 1
Dzhezkazgan |1
Shymkent 1

2.3 Data collection and analysis.

A semi-structured type of interview was selected in this study. This type of interview
“...are superbly suited for a number of valuable tasks, particularly when more than a few of
the open-ended questions require follow-up queries” (Adams,2015, p.493). The data were
collected via online interviewing. The participants were free to speak in whichever of three
languages they felt comfortable. Once all of the audio recordings were transcribed and coded,
data were categorized into three main themes such as “Teachers’ perception of critical

thinking”, “Strategies to foster critical thinking”, “Challenges of implementing strategies to

foster CT”. After identifying main themes, they were divided into several subthemes that were
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coded and analyzed under the presented themes. The collected data were analyzed using
inductive approach, with Braun & Clark's (2012, p.2) method of thematic analysis.
3. Findings

The findings revealed six types of strategies commonly used by these teachers. Several
factors were claimed by participants as obstacles in using strategies to foster CT skills. The
four teachers out of ten claimed not using the strategies and provided the reasons for it. As seen
in Table 2 some teachers indicated more than one factor that prevented them from using
strategies to foster CT (see Table 2).

Table 2. List of used strategies and list of preventing factors to use strategies

Types of strategies | Number | Obstacles Number
Questioning 3 Lack of time 2
Debates 2 Curriculum issues 1

Students’ low level of
Discussions 2 language proficiency 2
Working with texts | 2 Psychological aspects 1
Projects 1 Technical issues 2
Story writing 1

*Total

*some teachers use more than 1 | *some teachers indicated more | number  of
strategy than 1 factor teachers is 4

3.1 Teachers’ perceptions of critical thinking.
This section is divided into three sub-themes such as Multiple perspectives (code MP), Higher
order thinking skills (code HOT) and Critical thinking through scaffolding approach (code SA)
Multiple perspectives (code MP)
The analysis of the teachers’ perceptions of CT identified that most of the teachers

understand the core concept of CT as an ability to analyze, interpret the given information or
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particular situation from different perspectives. Participants indicated that when students think
critically, they can assess all sides of the argument, its advantages and disadvantages:
In simple terms, critical thinking is an objective assessment of a situation or event, a
person's ability to question information and even one's own beliefs and conclusions
(Participant 4)
As | understand critical thinking is kind of thinking that evaluate situation from different
angles when we judge situations from different perspectives not just from 1 view
(Participant 2)
Higher order thinking skills (code HOT)
Participants who responded in association with code “HOT” understand critical thinking as an
ability to promote higher order thinking skills according to Bloom’s Taxonomy (Anderson,
2001). They indicated that the development of CT is related to certain elements provided in the
following example:
It’s a type of thinking about any topic, content, or problem in which the thinker
improves his or her skills. It’s like analyzing, problem-solving, evaluating, and
visualizing. (Participant 3)
Critical thinking through scaffolding approach (code SA)

Some teachers comprehend critical thinking as a substantial process that occurs in the
scaffolding approach. Responders noted that the role of constructive cognitive support
accommodates students to analyze the problem and complete complex tasks independently.

In my opinion, critical thinking is a process that occurs when the brain combines existing

information with the newly received information. that is, we combine such information

and analyze it in our minds. More precisely, we divide them into several groups. The first

IS agree, the second is disagree, and the last is neutral. We form this principle in our
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minds. They are evident in our words and deeds, and they show how critical we are.
(Participant 5)
3.2 Strategies to foster critical thinking
This section is categorized into three sub-themes such as Questioning (code Q); Debates
and Discussions (code DD); Story writing and creative projects (code SWCP), to the strategies
that teachers implement in their online classes.
Questioning (code Q)
Questioning strategy is perceived as a key to promoting CT skills. Respondents adapted it
according to their understanding and used different techniques such as open-ended questions,
discussion questions, and multiple-choice questions to clarify students’ comprehension of the
given topic. The example of responses stated as follows:
Usually, I ask open questions to some situations. | try to prepare situations like real-
life events and encourage students to make decisions accordingly or ask some leading
questions which they have to answer. Questions should not be yes/no questions.
(Participant 9)
Debates and discussions (Code DD)

Even though the debates and discussions are separate strategies, some of the teachers’
responses imply that they often mix or even prefer to use them together. Although these
strategies are not easy to implement during online lessons, some teachers do not hesitate and
try to make it work as much as possible. Moreover, participants mentioned that students have
a positive attitude toward the debate strategy. The possibility to organize pair or group works
and assign them to have debates or discussions also was mentioned:

We are using “zoom” to conduct our lessons. There are also session rooms which are

very useful and we use it for group activities, sometimes pair activities in order to discuss

some questions or topics. (Participant 9)
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In some cases, the brainstorming technique leads to the discussions whereas in other cases the
work with the texts leads to the discussion.
| use the strategy of slow reading, that means, we read, then translate the text, we
begin to discuss this text, choose a title for this text. (Participant 3)
Story writing and creative projects (code SWCP)

Even though the “questioning”, “debates” and “discussion” strategies were the most
popular among the teachers whether they use these strategies or not, there were few teachers
who prefer to stimulate students’ imagination by implementing interesting strategies as projects
and writing stories.

As for critical thinking, usually, 1 give them a task like writing stories, in which they
can use their imagination and creativity and also they must use grammar structures
appropriately that also require good thinking skills. 1 think that they develop their

critical thinking while they write such kind of stories. (Participant 10)

In the first case, we can see that the teacher focuses on critical thinking and language
accuracy as well as the role of creativity to create some stories. The second case provided below
demonstrates that the teacher by assigning the project works develops students’ digital skills,
and motivates them to work independently in their free time.

So usually I try to give some creative project works...to use their well, creativity, for

example, publishing a magazine or book lap. Sometimes I just give some project works

like video or photo. For example, I give one topic like “Responsibility”” and they have
to shoot a video or audio on this topic, like a 1-minute film fest. (Participant 9)
3.3 Challenges of using the strategies to foster critical thinking
This section aims to describe the challenges faced by the respondents which were categorized
into five sub-themes such as Technical issues (code TI), Psychological aspects (code PsA)

Online learning (code OL), Lack of time (code LT), and Students’ low level of language
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proficiency (code SLL). In addition, it provides teachers suggestions for overcoming these
challenges which were provided under the given subthemes.
Technical issues (code TI)

Teachers recognized the problems related to the internet as the main challenge to
implement CT strategies. Low Internet connection entails the poor quality of the lesson. On the
other hand, the accessibility of information on the internet causes plagiarism and prevents
teachers from controlling the process. For example:

The biggest challenge for me is when students cheat or they can just open google and

get answers from there and sometimes it is difficult to understand who wrote the work.

During online education, we cannot control this process hence it is difficult to evaluate

them. (Participant 10)

Thus, teachers suggested that there is a need to develop teachers’ awareness towards the digital
technologies so the lessons will correspond to the academic integrity.
First of all, I think that the internet connection should be of good quality, and teachers
should know such kind of platforms or internet tools that will allow them to control
their students while they are working. They should be able to check whether they open
other websites and cheat answers from there or not. That’s why we should be aware
of these technologies (Participant 10)
It was also mentioned that the majority of the students do not have fast internet, or simply
cannot properly join the classes, so it makes impossible for teachers to avoid unnecessary
pauses or stressful situations.
.... L even find difficult to make speaking during the class because some students don’t
join or cannot join the classes. (Participant 2)

Lack of time (code LT)
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Even though, some participants also understand questioning as a key to stimulating
critical thinking skills they do not use this strategy because of lack of time. Participants clarified
that the time that is given for them (20-30 minutes) during online education does not allow
them to cover the target content and the topic that should be explained, therefore they do not
focus on CT skills.

We just want to explain the material that needs to be explained, and its only 30 minutes

given for explaining everything we need, because of it | can say that | do not use these

strategies. (Participant 2)

It is also impossible for another participant who needs text-based tasks to provide questioning
since there is no time to read long texts during online education.

There is a lack of time for reading during the class. It takes a long time to read a long

text with additional tasks. Because now the texts are not just for reading and

analyzing... they follow by tasks such as matching paragraphs with headings or to
putting paragraphs in the right order, also complete empty spaces with given sentences

according to the meaning. (Participant 6)

Psychological aspects (code PsA)

Students’ fear of getting low marks that prevent them from sharing their opinions was
mentioned as the actual difficulty in implementing strategies to foster critical thinking skills.
For instance:

... a lot of our students are afraid to make mistakes... They have such kind of stereotypes

that if they make mistakes, they will get low points. (Participant 9)

It was stated that fear of getting a low mark is closely connected with an inability to think

independently.
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...a lot of students were not taught in the past to think independently they were taught

to think only about the target topic exactly and they were always thinking about their

marks. (Participant 9)

Also, the participants added that students’ self-confidence might be the reason why they cannot
engage in free discussions or other activities that require sharing their point of view.

They cannot express their opinion; they think that their opinion is not correct. That’s

why they say nothing and just keep silent. (Participant 9).

Similar thoughts were provided by another teacher:
I can say that students are embarrassed to express their opinion at the beginning but
then again, after some lessons they become more confident. (Participant 7)
When participants were asked to give some recommendations on how to overcome the
challenges that they listed, approximately most of the responses suggested returning to the
traditional format of teaching. For example:
to switch to the previous way of teaching as soon as possible... because it is really
difficult. (Participant 3)
Students’ low level of language proficiency (code SLL)

As for the key difficulties that prevent teachers to implement strategies to foster CT,
students’ low level of foreign language proficiency, were recognized. Thus, teachers cannot
organize any critical thinking activities.

| teach fifth-graders and sixth-graders and their level of English is elementary. Now we

have been learning the most basic grammatical constructions as there is, there are,

present simple ... we focused on grammar only and | want them to learn and know
grammar well at first, that is why we do a lot of grammar-based exercises on grammar

so that they can understand it well. (Participant 5)
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I think that in order to develop critical thinking, it is necessary to work with texts and
ask deep questions, have discussions, but because my students’ level of English is quite
low, it is difficult for them to even explain something in English, let alone to share their
opinion in English. Therefore, in our classes, we don’t think about critical thinking.
(Participant 2)
Online learning (code OL)
There was only one participant who indicated "curriculum™ as a barrier in implementing
this strategy during online education:
1 think that by asking questions, wanting to find out the learner’s opinion, it is possible
to stimulate students' critical thinking. However, according to the settled program we
conduct the lessons through the application “Online School”. That is why, we don’t
use this strategy... we are not allowed to use these strategies. (Participant 4)
The next point is considered as a general difficulty related to online education rather than
difficulties caused by implemented strategies; nevertheless, it is one of the widespread
challenges that school teachers encounter nowadays.
At the moment, due to online learning, the difficulty is that... parents are constantly
trying to help, to prompt their child, and this... prevents the child from perceiving
information and understanding what exactly he knows and what exactly he does not
know. (Participant 3)
Some participants considered that online learning is not a big problem, and all of the strategies
implemented in traditional classes also might be implemented there. Therefore, encouraging
students to make mistakes will stimulate them to express their opinion easily. For example:
The recommendation is to let students make mistakes and let them act naturally. We
have to permit them to make mistakes, it will help them to express their opinion

independently. (Participant 9)
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For teachers that cannot afford some premium platforms with the function of dividing students
into session rooms, it is difficult to organize critical thinking activities. Thus, it was reported
as an obstacle to promote students’ CT.

These methods that | have listed (hot chair, a basket of ideas, discussions), actually... allow

teachers to develop critical thinking of children, however, it demands classes to be

conducted through applications like WebEx, otherwise, it will not work. (Participant 4)

4. Discussion

The present study is aimed at investigating teachers’ perceptions of CT; identifying the

types of strategies implemented during online education; revealing challenges and obstacles of
implementing these strategies and methods for overcoming them. Similar to the findings of
Mkomele (2015) where the participants demonstrated familiarity with basic concepts of CT
skills the results of the analysis of local teachers’ responses revealed that the teachers are
familiar with the concept of CT at the appropriate level. Our participants indicated problem-
solving, analyzing, interpreting, and evaluating as essential CT elements that are aligned with
higher-order thinking skills of Bloom’s taxonomy which were not mentioned in the studies of
Marijic&Romfelt (2016), Almulla (2018). Thus, the researchers concluded that the participants
had limited knowledge about CT. In our case, participants of the present study expressed deep
awareness of the CT core concepts. Moreover, participants of this study tried to shortly explain
and summarize the most essential strategies, thus it is suggested that a deeper investigation of
this question can lead to better and in-depth responses. In comparison to the findings of Almulla
(2018), Mkomele (2015), Marijic&Romfelt (2016) where teachers used a limited number of
strategies participants of this study demonstrated various teaching strategies. The “discussions”
and “debates” strategies are also popular among participants of the present study, and they also

perceive them as strategies to foster critical thinking skills. However, peer assessment and
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commenting peer’s essay in an asynchronous way, was not mentioned by the participants of
this study.

Finally, we turn to the challenges of implementing CT strategies, in concurrence with
Almulla(2018) and Mkomele (2016), this study demonstrated similar difficulties such as
students’ low level of language proficiency that do not allow them to properly conduct
discussion and debates; lack of time that do not allow teachers to cover target material which
in this study’s case related to online education; internet issues in this study’s case were the
obstacles to realize CT activities whereas in their cases the limitation of necessary recourses as
televisions or libraries were challenges. However, compared to the study of Marijic&Romfelt
(2016) who stated that because of the lack of awareness, teachers should be taught for CT
courses, the participants of this study showed quite deep awareness of the concept of CT as
well as its’ strategies. Since the importance of CT is clearly defined in the state curriculum, it
has also been considered that the organization of "Teacher training" courses can be helpful for
local teachers allowing them to obtain additional knowledge, to find out how exactly CT should
be developed, to understand how theoretical knowledge might be implemented in the practice.
The results of the analysis of the teachers’ suggestions and recommendations in overcoming
the obstacles of implementing these strategies during online education cannot be compared to
the previous studies since those studies were conducted in traditional classes where this issue
was not addressed. Therefore, the local participants’ responses are unique and valuable since
their recommendations are under the established circumstances. However, in our opinion, the
teachers’ responses are not sufficient and rich enough in order to provide solutions for the
problems since the recommendations were suggested from the general perspective, considering
the problems of online education in general, instead of focusing on the problems of
implementation CT strategies. Nevertheless, the study enabled us to identify their actual

perceptions of these difficulties, thus results are needed to be taken into consideration in further
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studies.

5 Conclusion.
The current study provides an analysis of how Kazakhstani EFL teachers comprehend the core
concepts of CT as well as what kinds of strategies are used by them during online education.
The findings illustrated that several challenges such as lack of time, low level of language
proficiency, technical issues and psychological aspects prevented teachers from using the
strategies to foster critical thinking skills. Thus, the following recommendations were
originated based on the reviewed literature. First, to integrate some types of strategies such as
online discussions or peer assessment, which in its turn, are possible to conduct asynchronously
via emails and special platforms in an online learning environment. On the one hand, it will
allow teachers to stimulate students’ self-regulatory abilities by orienting them to work
independently; on the other hand, it will enable teachers to save class times that were noted as
insufficient to cover the target program. Additionally, it will allow all students to be involved
in task completion because the strategies mentioned above demand the implementation of
writing skills, which, in comparison to speaking skills, do not require instantaneous fluency.
Thereby, some problems such as students' passive participation, shyness in sharing opinions,
lack of confidence, or internet issues will be avoided. Second, considering that the role of CT
is highly important in the state curriculum and the fact that the new realities dramatically
affected foreign language education and the education system in general, there is a need to
organize “Teacher training courses” with critical thinking orientation. This would empower
them to teach and develop students’ critical thinking abilities properly; increase their awareness
of appropriate strategies and techniques possible to use in online classes, and effectively

implement theoretical knowledge in practice.
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Abstract

An English teacher uses Skype to connect his high school students in an Indian village with
international teachers to help them interact and converse with them in English. Each international
teacher interacts with the students in English once for 40 minutes. The teacher does that daily, and each
day an international guest teacher is from a different country. The aims of this study are to report the
effects of this kind of intercultural exchange on students’ English language skill development and
cultural and global awareness. Results showed many benefits for the students: Listening and speaking
skill enhancement, getting used to different native and non-native accents, improved pronunciation, and
learning new vocabulary and grammatical structures. The students also learn names of countries, their
location, flags, currency, cities, people, and exchange information and pictures about the local and target
cultures. They learn about the foreign country’s educational system, history, antiquities, food, art,
traditions, and costumes. They are taken on virtual field trips to some historical places and museums.
They learn about natural phenomena such as the northern lights. Sometimes they receive books, T-shirts
and pens as gifts from foreign teachers. Shortcomings of such intercultural exchange and suggestions
for improvement are given.

Keywords: intercultural exchange, intercultural collaboration, intercultural partnership, social
media, Indian Skype classroom
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1. Introduction
International partnerships, telecollaborations, intercultural interaction, student
exchange, global education, reciprocal learning, sister schools, and twinning programs have
been common at schools and universities in many countries around the world for a very long

time. The most well-known pioneer program is the International Student Exchange Program
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lin the USA, in which secondary and college students between the ages of 14 and 18 can study
abroad at one of the partner institutions. They can attend an accredited boarding school or live
with a host family, in a hostel, apartment, or a student lodging. Those Exchange Programs
became popular after World War Il. According to the Bureau of Educational and Cultural
Affairs, Office of Private Sector Exchange, in 2018 there were 23,527 new secondary exchange
students, with the top three USA destination being Michigan, Texa and California. Most
exchange students came from Spain, Germany, Italy, Brazil, and Thailand. The program cost
varies according to the country and institution. Exchange students can get sponsorships for
their participation via self-funding, scholarships, or loans. Some Student Exchange Programs
involve travel but do not necessarily require the student to study abroad. An exchange student
typically stays in the host country for 6 to 12 months and those on study abroad programs may
even stay in the host country for several years. Some exchange programs offer academic credit.
Students Exchange Programs have many benefits for participating students: Students have the
opportunity to study in a foreign country and in a different teaching and learning environment,
improve their language skills, experience the history and culture of the foreign country where
they are studying, meet new friends who contribute to their personal growth, develop a global
perspective, increase their understanding and tolerance of foreign cultures, systems, values and
traditions, and broaden their social horizons.

Another large-scale example is the Fulbright Program?, one of several United States
Cultural Exchange Programs, that was created in 1946. It is the largest U.S. exchange program
offering opportunities for students and young professionals to undertake international graduate
study, advanced research, and teaching at university, primary and secondary schools

worldwide. Since 1946, more than 390,000 Fulbrighters from the USA and other countries

1 https://www.isepstudyabroad.org/
2 https://us.fulbrightonline.org/
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have participated in the Program. The Fulbright Program awards about 8,000 grants annually
in all areas of study to U.S. students and scholars, foreign students and visiting scholars, and
hundreds of teachers and professionals, in more than 160 countries worldwide. It has a network
of more than 1,650 volunteer Advisers on campuses throughout the USA, who assist in
recruiting and advising applicants.

A more recent on-line school linkage organization is the International Education and
Resource Network (iIEARN?). It was established in 1988 and is based in Callus, Spain. iIEARN
has empowered 50,000 educators and two million students, in 30,000 schools and youth
organizations, in more than 140 countries, using 30 languages, to work together online using a
variety of new communications technologies. Each day more than two million students connect
in meaningful, global collaborative project-based learning and virtual exchange activities.
IEARN has 150 projects that are designed and facilitated by teachers and students to fit their
school curriculum and classroom needs and schedules. Participating teachers and students enter
online forums, meet one another, and work on a project with classrooms around the world. All
IEARN school projects must answer the following question, "How can this project improve the
quality of life on this planet?" Thus, participating teachers and students become global citizens
who make a difference by collaborating with their peers in other countries around the world.

In addition to organizations and grand-scale programs such as the International Student
Exchange Program, the Fulbright Program and iEARN collaborative projects and the like, there
are single programs where teachers and students at a local school or university collaborates
with a school or university in one or more foreign countries to develop teachers and students’
foreign language skills, intercultural knowledge, and deepen their knowledge in a specific area

of specialty. A review of the literature has shown a multitude of studies that have investigated

3 https://iearn.org/

83


https://iearn.org/

Global Trends and Values in Education 1 (1) 2020

international partnerships, telecollaborations, intercultural interaction, student exchange, and
twinning programs between schools and universities worldwide. The first line of research
focused on exchange programs between teachers and educators in two or more countries such
as an EU-funded project that involves teachers from Britain, Germany and Spain and teachers
from Gambia and Kenya in Africa to promote teachers’ understanding of poverty and hunger,
environmental sustainability, and encourage a global partnership for development
(Uhlenwinkel, 2017). Other programs are a voice-based telecollaboration between a group of
pre-service teachers taking an intercultural course for English teachers at a Russian University
and those pursuing an MA degree in foreign language education in the U.S. (Dugartsyrenova
& Sardegna, 2019); an international and intercultural partnership between U.S. and Bolivian
teachers to develop intercultural sensitivity and knowledge through exchange of information
about their educational systems, philosophies, and pedagogical practices (Gonzales & Szecsi,
2006); and an Internet-mediated, German-American language learning partnership which
mainly uses appropriate questioning to develop impressions of and attitudes towards one
another (Belz, 2005).

In the U.S.A. and Mexico, two large public universities collaborated in faculty
exchange program, teacher development, student mentoring, joint research in foreign/second
language teaching, and graduate student/teacher field experiences (Thomas-Ruzic &
Prudencio, 2015). In Australia and Malaysia, higher education institutions participated in a
transnational education partnership (Keevers, Price, Leask, Sultan, Lim & Loh, 2019). In Hong
Kong and Singapore, a joint venture on collaborative online learning between two partner
universities provided teaching assistants with key teaching and learning concepts and related
pedagogies for teaching undergraduate students (Law, Hafiz, Kwong & Wong, 2019).

A second line of research focused on intercultural exchange programs and experiences

at the university level which aim to develop the foreign language skills and intercultural
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communicative competence of participating students. Some of those collaborations focus on
language learning as in Villalobos-Buehner’s (2019) study of a group of US students in their
third semester Spanish course discussing a variety of cultural topics such as health care and
gastronomy via Skypa with a group of English language learners from a Colombian University;
and an EU-funded tandem language exchanges among seven European partner universities
which offered participating students valuable opportunities for autonomous learning and
authentic intercultural communication encounters (Cunico, 2019). Further studies include
class-to-class videoconferences and email writing by a third-year German class at a US
university and an advanced English class at a German high school by Schenker (2012), and an
English language collaboration between a two Russian and Norwegian Universities (Bjeru,
2015). In addition, EFL students from Jiangxi University of Finance and Economics in China
and Anadolu University in Turkey analysed and compared Turkish and Chinese cultures and
produced a cultural piece of work using text messaging, emails, and voice and video calls
synchronously and asynchronously (Taskiran, 2019).

Collaborations between students studying the same major and focusing on the same
research projects were the subject of some studies. For instance, students majoring in food
science at Kansas State University and Tallin University of Technology in Estonia worked on
an international research project together (Adriana, Mauricio, Delores, Loreida, Kadri, Edgar
& Yu (2019). Social work students in policy courses and international students in English
courses from six countries collaborated on projects promoting social justice and international
diplomacy (Moore & Mann, 2020). Likewise, students at two Canadian and Chinese
Universities collaborated in a Sister School Project and a Reciprocal Learning Programme
through preservice programs to help students reflect on practice of course content, pedagogical,

cultural and societal learning, and globalisation, emotional and social impact (Howitt, 2019).
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Further partnerships that promote intercultural communication and online course
support, understanding and comparisons of cultural values across national groups were carried
out at the University of New Brunswick's online Master of Education program in Trinidad and
Tobago (Bragdon, 2018). Similarly, four universities in Canada, the United States, and Mexico
participated in an innovative course that focused on broadening students’ understanding of
indigenous and non-indigenous peoples (Bruguier & Greathouse Amador, 2012).

Since it is increasingly common for schools to form partnerships with schools in the
countries of languages learned in the classroom, numerous studies in the literature have
researched intercultural communication programs at the elementary and high school levels
through a variety of projects and activities. A study by Okumura (2020) described a
telecollaboration project between Japanese and Australian elementary school students. This
long-term project integrated the contents of Social Studies and foreign language study, to
promote elementary students’ interest in learning their own language, in addition to a foreign
language and a foreign culture, using the Edmodo platform. In Moloney & Genua-Petrovic’s
(2012) study, young exchange travellers were exposed to pedagogical interventions to support
and extend their intercultural language learning before, during and after two exchange trips to
China and Europe. In Australia, students in year 5 and 6 were engaged in an intercultural school
partnership initiative through on-line classroom exchanges with Korean students over a two-
year period. The program aimed to foster intercultural understanding in children through
perceiving racial and cultural differences as part of their involvement in partnership activities
(Walton, 2019).

In Northern Ireland and the Republic of Ireland, a school-based Information and
Communications Technology (ICT) initiative, called Dissolving Boundaries, linked
elementary students aged 5-11, post-elementary students aged 12-18, and special school

students aged 5-18 in one part of Ireland with their peers in the other part (Rickard, Grace,
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Austin & Smyth, 2014). There are also school-based virtual field trips for early childhood
students to deepen their awareness and understanding of the world (Delacruz, 2019).

Based on an analysis of 694 student surveys from 66 schools across 12 countries, Edge
& Khamsi (2012) reported that International School Partnerships, such as the British Council's
Connecting Classrooms-Sub Saharan Africa programme, have many benefits such as linking
school-based learning to international partners; creating opportunities for students in different
countries to engage in activity-based and communication-driven learning partnerships; and
encouraging students to discuss their collaborative work with friends and family.

In most partnerships programs mentioned above, students in one school or university
collaborated and interacted mainly with students in one or more foreign school or university
for a time periods that ranged between several times a week, few weeks, and a year or more.
The exchange focused on learning and practicing a language, a specific subject, cultural
knowledge or working on a project of interest to participating groups.

Unlike prior exchange programs in prior studies, the present study is going to report on
an English teacher, Harikrishna Patcharu, who uses Skype to connect his students who are
studying at a government high school in a small village in India, on a daily basis, with guest
teachers from different countries to help them interact and converse in English. Each
international guest teacher is hosted only once for 40 minutes. Each day, Harikrishna connects
with an international guest teacher from a different country. Therefore, the aims of the present
study are to explore the effects of Harikrishna’s kind of intercultural exchange on rural Indian
students’ English language skill enhancement and their cultural and global awareness. The
study will also describe the Indian classroom environment, technical requirements, and
procedures for connecting Indian rural students with international guest teachers. It will report
some international guest teachers views on this intercultural exchange and will report some of

the challenges faced as well.
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Findings of the present study will serve as a guide for teachers and students, especially
those in rural areas or teaching and learning environments with limited resources to show them
how they can create partnerships and international collaborations with free web-conferencing

technologies and tools such as Skype and Zoom.

2. Materials and methods
2.1 Participants
2.1.1 The Class Teacher
Harikrishna Patcharu is a teacher from India. He teaches English and communication
at Zilla Parishad (ZP) High School in Bhattiporu mandal’s Illavaram village, Guntur, India. He
teaches students aged 12-15 years. He teaches 5 classes a day, in addition to an extra hour for
his intercultural exchange activity with international guest teachers via Skype.
2.1.2 Participating students
More than 300 students in grades 6-12 have participated in video interactions via Skype
with international guest teachers from different countries. The students go to ZP High School
in Bhattiporu mandal’s Illavaram village, Guntur, India. They study English, Hindi and Telugu
(their local langauge). The Chief Minister introduced English as a medium of instruction in all
government schools of the Guntur State including ZP High School. The Students have the
choice to study content courses such as math, science and social studies in English or their
native language, Telugu. 75% study content subjects in English as their parents prefer that. The
students study from 9:30 a.m. until 4:45 p.m. with a lunch break at 1:15 p.m. They take 4
classes before lunch and 4 classes after lunch, each of which is between 30 and 45 minutes.
2.1.3 The International Guest Teachers
The international guest teachers who participated in the intercultural exchange program

under study come form 75 countries: USA, Canada, Mexico, Brazil, Argentina, Chile, UK,
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Spain, Germany, Latvia, Italy, Greece, Sweden, Finland, Nigeria, Ghana, Morocco, Tunisia,
Egypt, China, Japan, Korea, Indonesia, Taiwan, Singapore, Malaysia, Philippines, Thailand,
Nepal, Jordan, Saudi Arabia, Australia, New Zealand and others. Some of the international
guest teachers are schoolteachers who teach English, math, or science; others are college
professors, and some are artists or musicians.

2.2 The Classroom Setting

The ZP High School has a Skype classroom that is equipped with a smart board, an
LCD projector, desktop computer with fast internet. The classroom also has a globe, a small
bookcase in front, with some books and souvenirs. Being a government school in a rural area,
ZP High school gets financial support from the local community. The computer and other
accessories were procured by the government of the Guntur State in India. Upon request from
Harikrishna, some locals and philanthropists renovated and modernised the school’s computer
room, and school alumni donated modern chairs.

The Skype classroom is a spacious room with pink and blue chairs. The walls are
decorated with big posters representing Indian culture such as pictures of Gandhi, Taj Mahal,
an Indian dancer, a poet, a peacock, and the like. Small flags of all countries in the world are
strung along the walls below the ceiling.

2.3 The Intercultural Exchange Sessions

Harikrishna started his cross-cultural exchange in August 2018. In his Facebook
account, he has about 2000 friends, 1275 photos, 850 video clips. Hari searches for
international teachers on Facebook. He adds them as friends. At first, he built a social media
network of international teachers and professors from different universities in the US, Canada,
Russia, and France to sharpen his own teaching skills. Then, he thought of using this network
with his students. He sent out proposals to teachers and leaders of student organisations at

various foreign universities and schools and got permission from the ZP school principal to
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start his intercultural, interactive exchange sessions. At first, sessions were held twice or three
times a week depending on the availability of the guests on call. The aim of Hari’s intercultural
exchange sessions is to enable students at the ZP High School to interact and converse with
international teachers and students in English. Students in grades 9 and 10 were encouraged to
interact with foreign students via Skype.

To connect with an international guest teacher, Hari would contact him/her via
Facebook Messenger and gives him/her an idea about his project. He asks for his/her consent
to participate in an intercultural exchange session. He schedules a meeting and sets time that is
appropriate for both, taking into consideration the difference in time zone. Before the scheduled
meeting, he connects with the guest teacher via Skype to check if there are any technical
problems. On the day of scheduled meeting, he uses the Skype app on his smart phone, which
is connected with a desktop computer and a smart board, to connect his students with the guest
teachers and their students. During the meeting, the students can watch the guest teacher on the
desktop computer and smart board, and they take turns, in a polite and orderly manner, to talk
to the guest teacher using a microphone with a long cord. Each international guest teacher
meets with the students online and interacts with them in English for 40 minutes. Hari does
that daily. Each guest teacher meets with the students only once and each day the guest teacher
is from a different country.

With the help of their teacher, Hari’s students sometimes prepare questions in advance
to ask the guest teacher. When | was the guest, young students asked me how they could
improve their listening, speaking, reading, and writing skills. At the end of the session, the
students gathered around their teacher and sang for me. Some guest teachers and their students
talk about their own culture or some course-related topic. A Turkish student talked about
Turkish culture. With the help of Skype, the students are also exchanging letters, drawings,

pictures and postcards with ‘penpal’ friends in 15 foreign countries such as the USA, Canada,
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Mexico, Chile, France, Poland, Sweden, Denmark, Croatia, Tunisia, South Korea, Japan,
Bangladesh, Sri Lanka, and Turkey, in an attempt to practice their writing skills in English and
improve their ability to describe an incident or an experience in writing. Hari has been bearing
all the postage expenses of the letters written by the students.

Following each session, Hari posts pictures and video clips of the session with the
international guest teacher on his Facebook page. He writes compliments and positive feedback
about the session and video. The following are exact citations of some of Harikrishna’s
comments:

Hari wrote on Brian McDaniel, Director of Bands and Instrumental Music at Rancho Mirage

High School, Palm Springs, California:
You have done exceptional job in collaborating with my students back last
December. My students were inspired by your presence. They learnt a lot from your
session. We look forward to connecting you again.

Hari said about Tamara Taylor:
What a thrilling session it was! My students and me had a spectacular zoom session with
an excellent teacher from Canada. Her way of presentation and energetic voice
complemented the session. We felt as we were in Canada during the entire session. It was
a memorable session. Thanks to Tamara Taylor for staying up late for this session. We
are so grateful to her for providing us this golden opportunity.

Hari commented on Milla Hewiidf from Finland:
It's undoubtedly a rare phenomenon of having sun light during the night. We were
completely amazed looking at it. We have to extend our heartful thanks to Milla Hewiidf
from Finland for staying awake at your 11 p.m. for the sake of my students. We would

love to collaborate with her in exchange of culture and traditions.
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2.4 During Covid-19 Pandemic

Due to the coronavirus lockdown, and like many students across the globe, Indian
students are also studying online from home. Back in April, Hari told me that the students are
disappointed, as their exams have been postponed to July instead of March, so he contacted
some international teachers and asked them to make a short motivational video in which they
encourage his students to study hard and be focused. He has been posting the motivational
videos that some international teachers sent him on his Facebook page together with comments
such as:

Teresia Mwema is a gifted student from Kenya. She has been phenomenal in her region by
taking up some virtually impossible tasks possible by her sheer determination and
perseverance. She has become a role model to many students. We are so thankful to her for
giving an inspirational message.

In addition, Hari is teaching online via WhatsApp and Zoom. He is inviting some guest
teachers from the USA and Europe to teach some online lessons in English, science, and
mathematics to the students. He even used some YouTube videos to educate his students. Here
is Harikrishna’s comment on one of the guest teachers’ Zoom sessions:

We had a fabulous zoom session with an inspirational teacher from Pennsylvania. She did
a great job in answering to my student’s curious questions. We are so thankful to Jennifer
Leigh. We would love to have a session with her very soon.

Since only 60% of his students have access to a smart phone in the initial days of the
Covid-19 lockdown, he asked local elderly people and parents to help those students who do
not have access to a smart phone by lending their phones to some students for few hours to

enable them to access the online lessons.
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2.5 Data collection

I interviewed Hari Krishna on Facebook Messenger and asked him open-ended
questions about his intercultural exchange sessions and about their benefits to students. | also
conducted a content analysis of his Facebook posts, videos, pictures, and comments. In
addition, I checked the following Indian newspaper reports on Harikrishna’s experience: Times
of India%, Pune Mirror®, the Guntur Guide®, The New Indian Express’, and The Hindu® and
cited some relevant information from them. Finally, I am including my own impressions as a
participant in a Skype session with Hari’s students and as I prepared a motivational video for
them.
3. Results

3.1 Effect on Students’ Language Skill Development

In the intercultural exchange sessions with guest teachers and students from different
countries, students at ZP high school have a chance to converse with foreign students their age
and practice their English with them. This activity enhances Indian students’ English language,
specifically listening and speaking skills. It improves their pronunciation. They get used to
different native and non-native English accents. Some students pick up different native English

accents. Through the short communication sessions with native speakers, the students learn

4 KV__Ramana (2019). Guntur school goes global for better learning. Retrieved on Oct6, 2020 from
http://cms.newindianexpress.com/states/andhra-pradesh/2019/nov/11/guntur-school-goes-global-for-better-learning-
2060133.html

5 Sukhada (2020). zilla Parishad-run schools take classes on WhatsApp. Retrieved on October 6, 2020 from
https://punemirror.indiatimes.com/pune/civic/zilla-parishad-run-schools-take-classes-on-
whatsapp/articleshow/75383884.cms?utm_source= contentofinterest &utm_medium=text&utm_campaign=cppst

6 Guntur village teacher brings world to his students’ homes. Retrieved on October 6, 2020 from

https://gunturguide.com/2020/guntur-village-teacher-brings-world-to-his-students-homes-vijayawada-news-times-of-
india/

7 Samdani MN (2019). How a teacher's efforts to teach English brought these kids closer to the world outside. Nov 25.
Retrieved on October 6, 2020 from https://timesofindia.indiatimes.com/home/ education/news/how-a-teachers-efforts-
to-teach-english-brought-these-kids-closer-to-the-world-outside/articleshow/72218574.cms

8 P. Samuel Jonathan (2019). Striking a chord with Italian students. Retrieved on October 6, 2020 from
https://www.thehindu.com/news/national/andhra-pradesh/striking-a-chord-with-italian-
students/article29826129.ece
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new vocabulary, language functions and grammatical structures, and consolidate what they
already know. Exchanging letters with their peers and teachers from 15 countries has improved
their writing skills tremendously. In one of his comments on Facebook, Harikrishna indicated:
My students had a wonderful collaborative session with an excellent English teacher
from Argentina. Students from both sides shared their life ambitions and many more.

We are so thankful to Soledad Gomez Saa for her initiative.

The students also benefit from advice on language skill development they get from
guest teachers. A music teacher from England advised participating students to sing English
songs to improve their language skills. Some guest teachers taught the students some
grammatical structures, vocabulary items and functions such as: Showing them how to use and
pronounce either ... or, neither ... nor, and if +past. Others showed them posters with tips for
improving fluency in English, 10 ways to encourage someone, ways to say thank you, the simple
Past Tense, idioms with some verbs and others.

In addition to skill development in English, the intercultural exchange sessions help the
students gain new knowledge in science, geography, history, science and so on. A science
teacher from the USA mesmerised the students through a science demonstration. They are
taken on virtual field trips of historical places around the world such as the Colosseum in Rome,
the Ancient Corinth in Greece, and Elche world heritage city in Spain. They learn about natural
phenomena viz, northern lights in Norway and Finland, and palm trees in a city in Spain.
Hrikrishna said in a comment:

My students were fascinated by Elche Spain, world heritage city. Though palm trees are not
strange to us but witnessing this variety in large number in a city is unusual for us. We even
like the message given by an excellent teacher from this city. We are so thankful to Pili

Garcia for her wonderful videos.
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The benefits of such intercultural exchange sessions were highlighted by some of Hari’s
students as reported by the Indian newspapers mentioned earlier:

G Pujitha said:

"Initially we were not confident to interact with foreigners because we can't speak English
fluently. Our teacher encouraged us to speak whatever we can. Slowly, we gained
confidence and now are happy to interact with people from so many countries."

P Phani Kumar said:

We are now being able to speak without fumbling.
N Mukhesh, a grade 9 student commented:
We are getting good marks in English. Thanks to regular letter-writing.
3.2 Effect on Students’ Cultural and Global Awareness
The intercultural exchange sessions help the students learn names of countries, their
location, flags, currency, cities, continents, and people. They learn about the educational
systems of various countries and get to know how other students in other countries study, what
they study, their school uniform, and classroom, library, and playground settings. Students in
grades 8, 9, 10 discuss food habits, education, hobbies, future ambitions, and culture with
foreign students in 15 countries. They exchange information and pictures about their own
culture and traditions with foreign students and see pictures about other countries through
which they learn about foreign countries’ history, antiquities, food, art, traditions, costumes,
music, such as the Moroccan green mint tea tradition, Japanese artwork, Indonesian costumes
and others.
Through Skype, Indian students have experienced a variety of cultural aspects. They
had a taste of the Turkish culture when they were connected with grade 9 students in a Turkish
public school, who gave a presentation about their culture and development in their country

and how their government is giving top priority to education by allocating a large portion of
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their national budget to education. They exchanged views with Italian students from Middle
School IC Don Milani, Carbonia, Sardinia on a variety of topics like hobbies, food, culture,
and national monuments. Indian students shared their traditional symbols like bringing the
palms together before the face or chest, bowing and saying ‘Namaste’ when greeting others,
donning their traditional Indian attire, and celebrating Indian festivals like Deepavali. Italian
students were surprised when an Indian student told them that India has 21 official languages
and when Indian students shared stories of diversity in India. While teaching a lesson about
Wangari Maathai of Kenya, the first African woman and first environmentalist to receive the
Nobel Peace Prize in 2004, the students were connected with a guest teacher from Kenya who
is a member of the Greenbelt Movement, who told to the students about Maathai's activities in
detail and helped them understand the lesson better.

Such learning experiences make the learning environment fun and exciting. The
students become enthusiastic about learning. It gives them inspiration and motivation to learn.
They learn to respect other cultures and practice tolerance. The sessions have enabled students
in grades 8, 9, 10 to interact with students, teachers, and principals from foreign countries in
English confidently. They could overcome their fear, anxiety, and xenophobia. They are
exposed to the world at a young age without having to leave their home village. The students
feel happy and excited when they receive gifts like books, T-shirts, pens, food items, toys, and
accolades from pen-pal countries.

Indian students in the ZP government school in a rural area in India proved that it is
possible for them to understand and communicate with students in foreign countries with ease.
Commenting on this, Harikrishna says:

I can't forget the joy in my students’ eyes after the first interactive session.
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3.3 Guest Teachers’ Views
Guest teachers” comments on their experience with Harikrishna’s intercultural
exchange show appreciation of being invited to such sessions and for the time and effort Hari
puts to bring the world to his students’ classroom. They described Hari’s intercultural exchange
sessions as fabulous, awesome, amazing, inspiring, valuable, fantastic, and fun. The following
are exact citations of some international guest teachers’ comments on their videos and pictures
Hari posted Facebook page:
Ryan Caswell:
Thank you for the time, | appreciate all you are doing to bring new perspectives to your
students using technology. Your questions were well thought through, you have a gift for
exploration. As we discussed, | know they will remember this long after they leave their
respective grades. Looking forward to the next time!
Rita Dick:
What a great idea to provide fabulous and valuable videos for your students from inspiring
teachers. A wonderful way to have a breath-taking tour around the world and learn about
their countries.
Samantha Oliveira:
That's amazing!! Congratulations!! Are these paintings in your room? Sooo beautiful!!
Charles Derrick Snr from Kenya:
I'm so impressed by the great work you're doing. Thanks for the opportunity to be part of
that journey you have undertaken to reach out to your learners with motivational messages
from great Educators across the globe. It's so inspirational. I'm humbled by the opportunity
you offered me to journey with you. | really appreciate and wish you the very best of luck in
what you're doing. I'm looking forward to many more successful learning engagements.

"Eon MraytoeBavo (Efi Bachtsevana) from Greece:
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You are such an inspiring educator. You give your students the opportunity to connect with
diverse teachers from all over the world. I was so honored to collaborate with you and your
students. Thank you

Karanja Kim:
Waoh thanks soo much for this opportunity to speak a word of encouragement to your
learners. Special gratitude to Maina Gathinjaga WaGioké maina.

Charles Derrick Snr:
This is so amazing. Keep up the zeal.

Queency Naomi:
Wow!....privileged to whisper a word to your students!....Grateful to Maina Gathinjaga
WaGioko

Catrina McDonald:
Would you like a video from myself here in northern Spain? | have 2 more weeks of vacation
and would be happy to connect with your students...

Thomas Whisinnand:
1000% blessed to spend some of my Sunday morning with Hari Krishna Patcharu, and his
OUTSTANDING students from Zp High School, in India!! Thank you for the AMAZING
collaboration!!

Tamara Taylor:
This man, Hari Krishna Patcharu has asked me to speak to his students in India over zoom
this Friday (night with the time difference)! | am putting together a Canadian/Island series
featuring wildlife, landmarks ect... | AM SUPER EXCITED!!

Abhilasha Singh:
Awesome. You are an inspiring teacher n leader. Your students are very fortunate to have u

as their friend philosopher n guide.
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Elisabeth Skovrup Hansen:
It is so good and fantastic. You make a big difference for your students. You deserve all the
credit.
Tina Banks:
You do an amazing job connecting your students to the world. Well-deserved
congratulations.
Prinavin Govender:
Congratulations and well done. You are an inspiration. | am an IT lecturer at a university
of Technology in Durban South Africa. | can assist by sharing resources esp IT. Also have
a YouTube channel search Prinavin Govender on YouTube. Well done. You are an
inspiration keep IT up. If necessary feel free to contact me on Zoom or MSTEAMS.
Donna Shrum from the USA has commented on Harkrishna’s recent winning of a Fulbright
scholarship:
Congratulations to my teacher friend in India, Hari Krishna Patcharu. He has been
awarded a place in the Fulbright exchange program and will be visiting America in
January. He has brought the world to his rural class on the Bay of Bengal through Skype.
He is an amazing teacher!
3.5 Shortcomings
Although the intercultural exchange sessions that Harikrishna conducted with
international guest teachers from 200 schools in 75 countries have been a great experience for
Indian students at the ZP High School in Bhattiporu mandal’s Illavaram village, Guntur, India
there are few shortcomings such as: During the meeting with me, there was an echo in the
classroom which made it difficult for me to understand what the students and the teacher were
saying. I also had difficulty understanding the students’ Indian accent of English, which means

that the students need to improve their pronunciation with additional practice in their normal
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classes. While I was giving them advice, in response to their questions on how they could
improve their listening, speaking, reading, writing, vocabulary and grammar, the students were
not taking notes and | wonder how much they could grasp especially that students who asked
those questions were in the elementary grades.

One of the limitations of this study is that | could not interview or contact a sample of
students who have participated in Harikrishna’s intercultural exchange sessions to learn about
their views of this activity directly from them. It was not possible to have some students’ names,
emails, or Facebook pages. Therefore, all impressions were based on the interview with the
teacher, what was reported in the newspapers mentioned above and a content analysis of the
videos, pictures and comments posted on the teacher’s Facebook page.

Another limitation is that there is no way to measure actual improvement in students’
English language skills and amount and type of knowledge acquired as a result of
communicating with the international guest teachers and their students. To assess gains in
students’ language and knowledge, a comparison with a comparable group of students who
have not been exposed to any intercultural exchange sessions using a pretest before the start of
the sessions at the beginning of the semester or course and a posttest at the end of the semester
or course. There is no way to assess the differential effects of such an exchange on different
grade levels and individual students exposed to the intercultural exchange.

While browsing the teacher’s Facebook page, no interaction was noted between
participating students and the guest teachers after the meeting, and none of the students has
made any comment on a guest teacher’s video, or pictures posted after each session. In addition,
comments from guest teachers on what Hari posted about them on his Facebook page were
very few as well. Some guest teachers did not even make any comments on what Hari has

posted about them.
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Moreover, the teacher’s Facebook page shows that no follow-up activities for the
students were posted after meeting with the guest teachers such as asking the students to
summarize, or write a report or their impressions about a particular session, or what they learnt
from it.

Another difficulty in such an intercultural activity with guest teachers from different
parts of the world is coordinating the time differences with teachers from Canada, USA, and
South America. In one of his comments Harikrishna indicated:

It's a memorable collaboration with the students of Tonya Smith. It was virtually

impossible due to massive time differences between India and U.S.A but Tony made it

possible. We look forward to collaborating with her and her amazing students in the

future. My students had a wonderful experience.

During Covid-19, many students could not benefit from the distance learning activities
as only 60% of the students had access to a mobile phone, an Internet, and a computer. So, the
teacher reported that those students who have no access to a smart phone, computer or Wi Fi
did not participate in the Zoom and WhatsApp sessions.

4. Conclusion

The revolution in information and communication technology has made the world a
small village. People all over the world can now communicate through social media such as
Facebook, Twitter, Instagram, Skype, Telegram, WhatsApp, and others using their smart
phones, tablet, or laptop. Some teachers are using social media for instructional purposes, for
extracurricular activities and for telecollaborations with other teachers, students and schools.
In this study, | reported on an Indian teacher teaching at a government school in a remote

village and his students’ experience in telecollaborating with foreign teachers across the globe
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via Skype, and the benefits of such an intercultural exchange on the students’ English language
skill development and cultural and global awareness.

The benefits that Indian students in the present study have gained from those
telecollaborations are consistent with benefits found by other prior studies in the literature in
which students in primary and secondary school in one country interacted with students in one
or more countries such as Okumura (2020), Moloney & Genua-Petrovic (2012), Moloney &
Genua-Petrovic (2012), Walton (2019), Delacruz, 2019), and Edge & Khamsi (2012). They are
also consistent with findings of other prior studies in which university students in one country
collaborated with another group of students in another country to develop their foreign
language skills as in Villalobos-Buehner (2019), Cunico (2019), Schenker (2012), Bjeru,
2015), and Taskiran (2019).

To make these kinds of telecollaborations and intercultural exchange sessions more
effective and more benficial, this study recommends that instead of conducting the sessions
with guest teachers only once and with a different teacher every day, i.e., 5 to 6 different guest
teachers a week, it would be better to conduct few sessions a week only with the same guest
teacher and his/her students, so that the students get to know the teacher better, overcome their
shyness and hesitation, get used to her/his accent and teaching style, go into the topic under
study or discussion in more detail, and collaborate on some kind of project with the foreign
students. This will also save the class teacher time and effort in searching for a new guest
teacher, contacting the teacher and making new arrangements for a new session every day. The
teacher will have more time to spend on the quality, diversity and depth of the content rather
than a bird’s eye of this and that, here and there.

To have more focus on what the students will be learning or need to learn in the
intercultural exchange sessions, the teacher can prepare a pre-plan that outlines the topics in

language learning, math, science, geography or history to be discussed in the telecollaboration
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sessions for at least a month. Since the teacher is having more than two years of experience
conducting the intercultural exchange sessions, he is better able to make a list of topics that are
relevant and of interest to the students. Telecollaborative projects on different topics, and from
different subject areas can be specified in advance as well.

Following each session with an international teacher’s session, it would be better to
give the students a follow-up activity that requires the students to reflect on the session or write
a report or summary of it. Students can be also encouraged to comment on each session on the
teacher’s Facebook page or on a special Facebook page dedicated to the students. Links to
penpal groups the students are participating in can be added on the teacher’s Facebook page or
in a special Facebook page.

Furthermore, the teacher, his students and school may join the iEARN school linkage
programs where each grade level can participate in a project of interest to them with a partner
school in a foreign country and work on it for a longer period of time.

Finally, telecollaborations with a fewer number of guest teachers, students, and schools
in fewer countries for longer periods of times can be tried out. Comparisons of participating
students in intercultural exchange sessions and non-participating students to assess the
linguistic and cultural gains in the students using pre and posttest or questionnaires are still

open for further investigations by researchers in the future.
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CHAPTER-II

ABAHWJIBIH PYXAHU MYPACHI: OJIEHJIEPI MEH KAPACO3/IEPI

A.Jl. KacumoBa

Cyneiiman /lemupen amovinoagel yHugepcumem
Anamamul, Kazaxcman

«Kaszax mini men aoebuemi» mamanowievinvly 1-Kypc mazucmpanmoi

Tyiiindeme. AGaiiibIH pyXaHH MYpPachl: 6JICHIEPI MEH Kapace3aepi Kailllbl 3epaeiereH
03 OMJIapbIM MEH 3epPTTEYIILTIK-13ICHIMIIK TY>KbIPBIMIAPbIM TaJIKbIFa CaJbIHABI. AKBIH Kapa
CO3JIEpiHIH aJaMrepuIiiik, eHoeK, OuriM amy, T.0. TonFamIbl TYHiHAEpI MeH (HHIOCOPUSITBIK
Ke3KapacTapblHa TajjayJiap skacainasl. Kazak exiHiH eMipiHaeri KeMIIT TYCTapabl alKbIHaak
KepceTim, aaM OOMBIHIIAFbI )KaMaH KaCUETTEP Il JKIIKe Ti31M, OCBIAAH )KUPEHIHEP /I 6CHET
€TKeH 0a0aMbI3/IbIH €pKiH OIIapbl MEH OJICHIEPIHIH 3epTTeysep/e Kom aiWThlia OCepMEHUTIH
acCTIeKTIIepiH Tajjayra KaJamaap skacalifbl. 3epTTeylli FalbIMIapasiH AOail mbelFapManapsl
TypaJIbl MiKIpJIepi CATBICTHIPBLIA 3€PACIICHIMN, CLIITEMEre aJIbiHA OTHIPHII, ©31HIIK MiKipJIepMEH
CHHTE3/eJI OThIpAbL. YKac 3epTTeyini peTiHae KYMBICBIMbI31a aKbIHHBIH TalJlaHFaH opOip
OJICHIHIH J>KaHa KbIPJIApPbIH alllyFa >OHE O3iHIIK MNaidbIMaayyiap TYPFBICBIHAH KeJyre,
TYKBIpBIMAAP OEKITyre MOJI TAJITBIHBIC )KACAJJIBL.

Kinm co30ep: xapace3, MoTuBalus, GUIOCOPUSIIBIK ON, KITACCUK aKblH, pEAMCTIK 00pa3.

ABTOp TypaJibl KbICKAIIIA MIJIIMET
Kacumosa Apy JlaBnsroBHa, Cyneiiman [leMupen aTbiHIaFbl yHUBEPCUTETTIH

«Kazax Tisi MeH o1e01eTi» MaMaHAbIFbIHBIH |-Kypc MaruCTpaHThI.

/lyxoBHOe Hacjeque ADdasi: CTUXHM M CJI0OBA HA3UAAHUA

A. JI. KacumoBa
Yuusepcumem umenu Cynetimana /lemupens
Anmamel, Kazaxcman

Mazucmpanum 1 kypca cneyuanonocmu « Kazaxckuii A3vik u aumepamypay
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AHHoOTauusi. B nmaHHO# cTatbe paccMmarpuBaeTcsi TyXOBHOe Hacieaue AOas: Mou
COOCTBEHHBIE MBICIIU U MCCIIEI0BATENBCKHE HJIEH IO TIOBOY CTUXOB U CJIOB HA3MIaHUS M0I3TA.
[IpoBenen ananmu3 GUIOCOPCKUX B3IMAAOB 103TA, HAMNPABICHHBIX Ha BOCIHUTaHHE
HPaBCTBEHHOCTH, JIOOBH K TPyAY, T'YMaHHOCTH, NPOCBEIIEHUS. BbUIM CHHTE3MpPOBAaHBI U
COIIOCTABJICHbI MHEHHUSl HccliefoBaTeneil o TBopuectBe AOas. B Hameit pabGore ObLIO
MPUII0KEHO HEMAJIO YCUIIMH, YTOOBI PACKPBITh HOBBIE ACHEKTHI KAXKAO0I0 U3 aHATM3UPYEMBbIX
CTUXOTBOPEHHI 03T C TOYKHU 3PEHUS MOJIOAOI0 HCCIeI0BaTeNs, CHOPMYITHUPOBATH BBIBOIBI.

KiroueBble ciioBa: cioBa Ha3WIaHWs, MOTHUBANHMS, (HUIOCOPCKHE MBICIH, IOAT-
KJIACCHK, peajrcTuYecKuil oopa3

Spiritual heritage of Abai: poems and edification words

A.D. Kasimova

Suleyman Demirel University
Almaty, Kazakhstan

1-year MA student, specialty “Kazakh language and literature”

Annotation. This article examines the spiritual heritage of Abai: my own thoughts and
research ideas about the poet's poems and words. The analysis of the poet's philosophical views
aimed at the education of morality, love of work, humanity, enlightenment is carried out. The
opinions of researchers about Abai's work were synthesized and compared. In this work, a lot
of efforts were made to reveal new aspects of each of the analyzed poems and to formulate
conclusions from the perspectives of a young researcher.

Key words: words of edification, motivation, philosophical thoughts, classic poet,
realistic image.

Kipicne

R4)131 AOGaliibIH  IIBIFAPMAIIBUTBIK ~ Mypachl - FaceIpiap OOWbI
KYHJIBUIBIFBIMEH, YpIIaKKa Oepep MOJ TANIMIMEH, TyTac VIT TOpOUECIHIH KYTiH
KOTEPreH, 3aMaH aybICKaH CaliblH MaHBI3BIH )KOMMAWTBIH XaJIKbIMBI3IBIH PYXaHH
na acell KasbiHackl. CaHa e3repim, KaHgald KoraM KeJce Jie, €Il e3repTyci3
KOJIJIAaHBICTAH TYCIIEH, 63 MaHBI3bIH apTThipa TYCeTiH AOail MypachIHBIH Ka3ipri
Koramra Jna Oepepi Mous. 3epTreysieple aKbIHHBIH ajFalikbl eyeHaepi 12
KACBhIHJIa >Ka3blUIFaHbI, OIpaK aBTOPIBIH €pPTE JKacaraH >XYMBICTAPbIHAH TEK
OipHeIIe TyBIHIBUTAPHI FaHA JKETKEH1 KOIl alThUTaIbl. 28 KacklHaH OacTamn aKblH
[IbIFpIC  XaNBIKTAPBIHBIH ~ MMOA3MSUIBIK — IIBIFAPMAIIBUIBIFEIH  KOHE  OPBIC
KJIACCUKAJBIK o/ie0ueTiH TepeH 3eprrereHi Oenrimi. On Kpeutos, umnep,
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[Tymikun, baitpon, Muriikesuuy, I'eiine, JlepMmoHTOB, I'e€Te mbirapManapbiH Ka3ak
TUTiHe ayaaprad. KepHekTi KalipaTkepaiH eHOEKTEpiHIH apKachlHIa Ka3aK XalKbl
ajfall  perT QIEeMJIK  KJIACCHUKaIbIK OJeOMETIIeH TaHBICThL. AOailfbiH
¢unocodusibik or-mikipi XIX FachIp/IbIH €KIHILII >KapThICHIHAA KaJbINTACTHI.
Alaii oifrumt werbic knaccukrepl ®Deppaycu, Carau, [upaszu, Huzamu,
HaBoumnapibiy misirapMaiapbit skoHe uciiaM QriiocopTapblHbIH KO3KapacTapblH
KETIK OLI/1, COHBIMEH Oipre €XeNri TPEeKTIH aTaKThl KJIacCUrl ApPHCTOTEINbIIH
bunocousbIK  mbIFapMaiapbiMeH koHe COKpaTThiH EHOEKTEPIMEH TOJBIK
taHpIcThl, B.I'. benuackmiiaig eHOeKTepiH KoIl OKbIIbl. AOalIbIH JyHUETAHY
KOJIBIHIA OTKEH 3aMaHAapJbIH KeMeHrep (GrmiocodTapbIHBIH IIbIFapMaIapbiH
OKBII, 63 JOYIpiHIH aJBIHFbI KaTapJibl OW-MIKIPJIEePiH KOPBITHIN, OJap bl Ka3aK
eMIpIHJerl aca MaHBI3JIbl Moceseepal TYCiHaipyre Koiaanabl. Ochl Ke3fieri
Ka3aK KaybIMbIH TOJFaHJbIpFaH 0acThl KYJIPET, )KaH MEH TOH, OMip MEH JIiM
TypaJibl 00JICa, CONAP/IbIH OapIIbIFbIHA aKbIH XKayar 13/1e/l1, 63 IIbIFapMalllbUIbIFbI
apKBUIbI XaJKbIH aJIFa CYWperl, KO31H allbIl, KOKIPET1H OATYFa KYMCaJIbI.
Heri3sri 0esim

KazakTbIH yiibl akbIHbI AOail aTaMbl3 63 FYMBIPBIH TEK OJICH Ka3yFa, OpbIC
XoHe Oacka Ja TULIEepJeH ayaapManap kacayra apHamarad. COHBIMEH Katap,
MyOJUIMCTUKAIIBIK IIbIFApMaJIapblH AFHU "Kapa ce3[epiH" *a3bIll KalJblPFaHbl
oenrini. A, eHJl Kapa ce3/iepiHiH OiplaMachl He JKaiibl )Ka3blIFaHIBIFBIH KOHE
©31M HEeH/ICH HOpPCEH1 TYHUTCHIM/II JKa3albIH.

EH anramkel Kapa ce3iHJE aljgarbl OMIpiHJIEC HEHI KOCIN KBLIBIN, KAWTII
OTKI3€TiHI XKalIbl TAKbLIAM, ka3raH. Ex 6ary, Man Oary, FeUIBIM Oary, CO(BUIBIK
KbUIBIN AiH Oary, Oamanapiabl Oary - KaXbIl, >KEp OPTAchl >KackKa KEITreHe
OyapAbiH emOIpiH KCI KbUIFBICHL KenMeni. OChl yakbITKa ACHIH KbUIBIM
KYpIeH 1CTepiHIH OainaychI3blH, OasHCHI3bIH 1-1111 Kapa ce31HJie aTal KepceTe/.
KopsITBIHABICEIHIA OMBIHA KEJTCH HOpCENIep i KaFas3Fa jka3blll, aKk Kara3z OcH Kapa
CUSHBI €pMeK KbUTyIbl jkeH kepeni: "Kimpae-kim iIIiHeH KEpeKTi ce3 Tarca,
Ka3bIIl aJICBHIH, I OKBICBIH, KEPET1 XKOK JIece, 63 Co31M o3IMIiKi JeaiM JIe, aKbIPhI
OChIFaH OailyiagpiM, €HAI MYHAH Oacka emobip >KYMBICBIM JKOK',- Jem OWBIH
TYHIHACHAI.

XKorapbina alThbuIFaHal 0J1 ©3 OMIPIHJE, >KaMbl Ka3aK EIiHIH eMipiHjeri
KEeMIIIJ TYCTapJbl alKbIHAAN >Ka3bll, TiNTI Ka3aKTapAblH OOWBIHIAFbl jKaMaH
KacCHETTEP/I1 XKIMKE Ti31M OCBIJAaH JKUPEHIHAEp Aen ecuer eteai. bip cesinie
MaKTaHIIAKTBIK KAkl cO3 KO3Faca, eHJl OipiHAe MMaH >KalbIHAA sKa3aJibl, aj
eHIl O1piHe Ka3aKTapia KeH KOJIAaHbICKa e OOJIFaH ajlaiijia el MaFbIHACKI JKOK,
MaKaJIIapabl ChIHAW OTBHIPHITT OKbIPMAHFa OHBIH AYPHIC OYPBICTBHIFBIH HYCKAIl
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kepcereni. Kapa ce3nepiHiH KalChIChI OOJIMAchlH Ka3aKThl JKAKCHUIBIKKA, HWT1
IcTEpre MAKbIpaabl, >KaMaHAbIK MEH >KAJIKAYJIbIKTAH >KUPEHIIPY YILIIH TYypil
O/IICIIEH CO3JEPJECH MaprKaH Ty31ll acepiil eTyre OapblH CaJfaHIbIFbl MaraH
epekie yHanabl. AOalablH TONBIK KuHarbiHAa 1890 xbu1 mMeH 1898 kbt
apachIHa J)Ka3blIFaH MIbIFapMaiapsl - «Kapa ce3» aen atanaapl. bysr — akbIHHBIH
dbunocodusibik eHOeri. bapibirel 45 ce3 xxoHe OyraH «bipa3 ce3 Ka3akThIH TYOi
KaliJlaH IBIKKAHbI TYpajibD» I€TE€H TapUXW MaKaJlachl J1a KOChLIA/IbI.

AbGaiiasia «Kapa ce3aepiniay coHFbl HYcKackl Mypcetittin 1905, 1907 xone
1910 »xx. Komkazoamapbl OOMBIHINIA KapHusIaHbII KenreH. «Kapacesmep» aereH
aTay eJieH Cce3JieH OeJiek yHuenep MarbiHachiH Ounipent. «Kapaces» nereHHiH
MarbIHAChIH Oenriiai FanbiM koHe casicatkep F. Ecim: «...A0aiil oliblHa KeareH
HOpceJepiH epKiH allTy YIIiH, 631 apHaiibl )kaHp oiian TankaH. O - ce3 KaHpBI.
AKBIHHBIH Kapa ce3/iepl — Harbl3 €pKiH ONJbIH *aHpbl. MyH/a emKangai 0ip
JOCTYpre, Tocuire OarbIHYMIBUIBIK >KOK. OW epKiH alThUIFaH, Ma3MyH ©31He
naieikTel (opma Tankaw» [1]. Kemreren dumocodrap oiinmapsin ¢opmara
OarbIHABIPBINT HEMECE JKYHe KYphIl dype OonraHbiH Oltemi3. AGait 6osca, oHgai
ICTepMEH alfHaJbICTIaFraH, ©31HIH aWTKBICHl KEIT€H OMIapblH €pKiH OUIIIpreH.
AOaif alkaH «ce3» JKaHpbl, OKIHIIIKE Opal, Ka3aK MOJICHUETIHAE epic aliMabl.
Cipo, oraH kiHaomi, [Ilokopim TTIMEH alTCaK, «HAKTBLIBI OMBIHY 3aMaHbl Oosca
KepeK. AJlaM ©3 OMBIHJIAFBICHIH alTKaHbI YIIIH KiHOI1 OOJFaH 3amMaHza, dpUHE,
CO3 JKaHPBIHBIH epicTeyi, Abail JOCTYpiH KaIFacThIPybl MYMKIH eMec efli. Abaii
TOCTYPI, SIFHU CO3 KaHPbI OYT1H/IE dKAHFBIPHII, KAIFACYbl KEPEK, OFaH aJIFbIIIApT
6ap. «Kazipri mmopanu3M (ke3KapacTapbl MEH MIKIpJEpiH OUIAIPY €pKIHIITIH
3aHMEH KaMTaMachl3 €TETIH) JIeT XKYPreHiMi3, Ke3iHae AOail KolIaHFaH oiiay
TOCIII...», -JIETI caparnTama kacar, Tajaaan oepai [1].

Kapa ce3niH OapybIFbIH IMyOJMIIMCTHKAIBIK IIBIFApMa JICTT TaHyFa o0JIcH
6omasbl. CebeO1 Kalichl-01piH OKBICAHBI3 J]a CAHAHBI3FA KO3FAY CAJIBITI, OMBIHBI3/IbI
IIBIMBIPJIaTa TYCIET1 aHBIK. TimTi OUTIM-FBUIBIM >KalbIHJA >Ka3bUIFaH Kapa
CO3CpP/ICH E€peKIe KyaT aJibIll, MOTHUBAIlMS aJaThiH JKaHAap Ja OapIIbUIBIK.
Op0Oip Kazak azaMaThl OCHI Kapa Co3Aep/Ii OKBIT IMIBIFyFa MIHJETTI IeT CaHAMBIH.
OJ0eTTe O VITHIHBIH HAFbI3 YKaHAIIBIPHIH TOPOUETICT IIBIFAPATHIHBI aHBIK. 45
Kapa Cce3/11H 0apJIbIFbIH J1a *KaTTall ajlFaH KacTap/IblH CaHbl OYT1HT1 KYHI a3 0oJjca
7la aJI/IaFbl yakbITTa KoOeleTiHIHe CeHEeMiH.

Hon xazipri sxahaHgaHy Ke3eHIHJIE, KApKbIHABI JaMbIFaH, T€3 ©3repMei
3aMaH/a, baThICTBIH MOJEHUET! JEHJIeT, KEWIHr1 YPIAKThlH CaHAChIH yJlaFaH
YpaicTe aKbIHHBIH Kapa ce37epi MEH Ke3 KeJIreH ©JICHIH OKBIIN, 0J1aH FUOpat airy
naiganel. CaH XbpUIIAp 6TCE A€ 03 KYHIBUIBIFBIH )KOMMANTBIH VIl MYpa YPIIaK
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TOpOMECiHAEe >KOHE YJITTHIH aJaMHu KYHABUIBIKTApbIHAH ajlllakTamai, OumiM,
FBUTBIMJIBI HITEPYIC OPKEHUETTI eIEPMEH Tepe3eci TeH TypybIHa Oarmap Oeperi.
Abail aTaMbI3 ©3 3aMaHBIHJA Ka3aK XaJIKbIHBIH ©6MIp CYPY CaJIThl MEH TYPMBIC
KaJITTbIHA KOTI ChIH aiTThI. ChIH aiiTa OTHIPHIN XaJKbIH JaMBITYIbl OMIA b AaM
CaHAChIH yJilaFraH OalJIbIK, MaJl, KYHIIUIAIK, T.0. aKbIH ©31 KIKTel KOPCETKEH
Keperap KacHEeTTEepJICH apbUITHIN, CaHachl Ta3apraH, OMJIbI, OUTIMJL, JaMblFaH
XaJKbIH KOpyJl apMaH eTTi. bipiikke, Tipjikke, 13TUIK MEH agaMTepIIiIiKKe
MIAKbIPAThIH MYyOJUIMCTUKAIBIK IIbIFApMaHbl HEre jkaTTan anmacka?! AKbUI
KYpeK Kailpar ymieyiH Oipre ycram AGaii aTambI3[blH HYCKAayBIMEH KYPCEK
KeJICHIEeriMi3 XKapKblH OoIIarbIMbI3 OasHIbl Oosapsl ce3ci3! XKorapbiaa alTein
OTKEHIMI3/IeH, OyJ1 IHIbIFapMaiapibiH Ka3ip Je 6epepi Korl.

Fynama AGait «Kapa ce3ni» menenaik eHep MoHiHe aiTKaH. [lapiibl Tonka
IIBIFBIT CO3 ATy OpKIMHIH KOJIBIHAH KeJie OepMeuTiH ic. AGal OChIH1ail HUETIICH
aliTKaH ce3lepiH Kara3Fa >Ka3blll Kauubipaabl. KepreH-OiuIreHiH, TaHbBIM-
TOXKIPUOECIH, TAHBIN-TYCTEIeHIH aKbUI-KOPITIHAE KOPBITHII, Tapas3biFfa Calajbl.
KpIcka FYMBIpABIH aJaMInbl, OTKIHIIUIICIHE Je¢ Kama Oonaapl. basHCHI3,
TYpJIayChl3 CUKbIHA Oac ImadkKam, 1ITeH ThiHAJbl. OHBIH MOH-MOHICIH OlIpiHIII
ce3iHjie Obutail Oumipeni: «byi jkacka KeJNreHIe akchl OTKI3IK M€, »KaMaH
OTKI3AIK Te, ouTeyip Oipranmail eMIpiMi3l OTKI3MIK: aJbICTHIK, >XYJIBICTHIK,
aUTBICTBIK, TAPTHICTBIK — OYPEHILIIKTI Kepe-kepe Keiaaik. EHal kep opTacsl
KacKa KeJIIK: KaKbIJIBIK, *KaJIBIKTHIK; KBUIBII JKYPreH 1CIMI3AIH OasHCHI3bIH,
OailmaychI3bIH KOPJIK, O0opi KOPIIBUIBIK €KEHIH OUIMiK. AJ eHal KalFaH
eMipiMi3al KaWThIIl, HE KbUIBII ©TKi3eMi3? CoHbl Taba anamaii e3iM Jie
KalpaHMBIH...» [2].

AKBIH anjiarbel emipre 0Oapriay, Tanjaay >kacaibl.

AnaM Mypatbl, eMipli MEH eHOeriHe epKiH eHenal. OMipaiH OypanaH
KOJITapbIHa, KOCIN-IaFaplIapFa, TYPMBIC-TIPJIKTIH MBIH CaH apHAJIbI, TapayJibl
JKOJIIapblHA KOHLUI TOKTAThIN, Ke3 jkioepemi. BimiM-FbUIBIM, KOCIN-KBI3MET,
TOCTYP-AiH, TANIM-TOpOUe HipiMAepiHe Je KOHLT O6im, XKiTi Ha3ap ayaapasibl.
bopine ne wmon-maHb3 Oepeni. backim OarbiTTapbiHa epkiH eHemi. Chip-
CUIIATTAPBIH Aallla/bl. OMIp MypaTblHa JI€H KOMBIN, TANIM-TIKIpUOECiHEe
TOKTalI6l. bobic 6oscam nemn aralbIHAap KaHKaAJIIACKII, TAPTHUTACKITT 901eH
XaJIBIKTBIH Ma3aChIH KETIPETiH MBICBIKTAPAbl KopreHae Adait OypeIHFBI «Kachkim
XaHHBIH KacKa >KOJIbIH, ECIM XaHHBIH €CKl OJbIH», O3- ToykeHiH <«OKeTi
KAPFBICBIH» OUIMEK KepeK JeH/Il.

b. KenxebaeB MbpIHa1ai OliFfa TapTap ThIH, TOCBHIH IICIIIMMEH TOKTAMNIbI:
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“CoHBIMEH, AlaiinpiH  Kapa ce3lepl  KepkeM mpo3a. Abai
Ka3aKThIH KOPKEM MPO3achIHbIH HETi31H canymbl. bipak AOaii Oy >xeHiHze
JKAJIFbI3, TYHFBIII €MEC, OHBIH cepiri, Kypaacel 0ap. On AOaiinblH 3aMaHIachl
blosipait  AntbhiHcapuH. blObIpaliiplH KeNTereH Tamalla yYcaK oHIIMelepi,
HOBeJUIaapbl Ka3aKThIH KOPKEM IMPO3achlHbIH Oackl, Heri3l. blObipaliabiH Oy
oHrimenepi AOaiaelH TychbiHma, AOail Kapa ce3nepiH jkasza Oacraran
Ke31e, KaiTa OHaH coj inrepi xa3puiasl” [3].

¥ b1 6abaMbI3IbIH Kapace3aepl >KaHphl KaFbIHAH FaHA MaHBI3]BI IbIFapMa
eMec, COHBIMEH KaTap, OJ ©31HiH TiTl, CTHII JKaFblHaH Jla aca MaHBI3/IbI-
npo3aiblK eHoekTep. Ochl opaiifia FanbIMIap TYKbIPbIMJIANl KOPCETKeHACH, Oy
Kapace3aepaiy CTWJIBJIK  €pEeKIICNIKTepiHIH Oipi-JTaKOHU3M  EKEeHJIT1
TOJICNICHTCH. SIFHM OBl KBICKA, aHBIK, HAKTHI €Till alThI Oepy KYOBLIBICHL.
Byn akpIHHBIH es1eHIepiHe e Ke3aeceal. Mblcabl,

Boiibl OysiraH,

Ceo3i1 XbUIMaH -

Kimai kepceM, MeH cOHaH
berTi 6acTeIM,

KartThl cacThiM,

Typa KamTeIM >Kaama-KaH.
... EJI KaFrbIHbI,

Maui caObLIabL,

¥pIbIK, OTIPIK TYJE TY.

«boiibl OyJIFaH...» - aKbIHHBIH YBITTHI HIbIFapManapbiHbIH O01pl. Koramaarsl
3HSTHABI IEPTTEPi OTKip ChiHFa amanbl. OHBIH KaHPBl — CATUPAIBIK  IIIOIY.
MyH/1a aKbIH OKbIPMaH KaybIMJIbl CO3IHIE TYPMANTBIH TYPJIayChl3 MTEHEIep MEH
CO31 MEH iCi CYWBIK CyaHTTapJbl SIIKEpe €Til, TaHBICThIpaasl. COHmal —ak,
«KYHOCI301H», «KIHACI1301H» Aen OE3UIICHTIH «IepilTeaepMen» 1€, ChIPT KO3re
OapbIH KUiTl, «y3€HT1 0aybl anThl KabaT OOJIBIM) MIIPEHETIH, YiHiHE KEJICeH, CYyChIH
TaybIll Oepe aIMalThIH OeHIapaiapMeH Jie, TUIEMCEKTIK icTen, 6epmMeceH, Oe3irt
KeTeTiH 0e30yiipekTepmeH e, OipAi-Oipre aiiiam cam, €1 apacblHa OT TacTarll,
aHTBIH, APBIH CaTKAaH EKKY3IUIEPMEH JIe TAHBICTRIPAIbI. OJNCH KYPBUTBICH KbICKA
Ja HYCKa, TYCIHIKTI.  AOalaplH Kapace3jepiHjeri eKiHi Oip CTWIbIIK
EpEeKIeNiK, 0J — HaKbUT CO3/LIIK (aoprucTUUHOCTD). bacThl ©3remiiri — OHbIH
YTIT-0CHETIIUIIIK ~ Ma3MyHbIHA  JIAWBIK ~ NyOJMIIMCTUKAIBIK — JUIAKTH3M.
3eprreymiyiep KepceTkeHnel, AOail IIbIFapMalapblHbIH —aTajfaH Heri3ri
CTWIBJIIK ©3TCMICTIKTepl — OHBIH UJESIBIK-Ma3MYHBIHAH ~ OPICTEUTIH
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YKAHAJIBIKTAp CKCH/IIT. AKBIH 6JICHICPIHIH KaChICBIH OKBICAK Ta, TYCIHIKTI )KOHE
epeKlle HipIMAep MEH YHKacTap apKbUIbl HEri3ri ol acrapisl 0Oojica aa
Ma3MYHJIBIK CUIAT alblll OThIpaJbl. OpuHe, AOail OyiapAblH OYTiHIT emipre
KEJIETIHIH aJIbII, )KapaMChI3bIH TEPICKE LIbIFapca el apMaHaail KeJi, OChbUIapabl
1CKe achIpaThIH KICIJIEP/1H >KOKThIFbIHA KUHANTaAbl. AOai 35-40 xacrap
IIaMachIH/a ©31H1H aKbIHBIK TAIAHTHIH TaHbITa OacTaiibl. AOail Kanaaa aian
JKaThIN, eiHe apOanar Kitan ajaeii KaiTaael. Cemeire alianbin KeNreH, naTiia
OKIMETIHE KayINTi JETeH aJlaMIapMeH Jie Ke3ecCil, oJlapMeH y3aK KeHeci, 11Kl
KOFaM OMIpiHEH ajaThlH OPHBIH IypbIc TyCiHAl. O eneHre »XeHUT->KeI Kapar,
OaillapAbl MakTal, TUTiH Oe3en, MaJl YIUIH CAaThbUIbIIN, OHEPAIH KaJalpiH KeTipim
KYPTI'eH aKbIHCBIMAKTaP,Ibl KATThl CHIHFA aJIJIbI.

AGall akbIHABI ©MIP OKBITYIIBICHI, YTITIII, YJIrl Oepep azamar >KbIPIIbICHI
0omybl Kepek nen Ounmi. ©31 “kekiperi ce3iMii, TUIl opamabl” >KacTapra Yiri
00JITBI, OJIapFa aKbLI1 alTHII, ©JICH JKa3yAbIH Tamala medep yIAriaepid KepceTimn
Oepmi. AGaii mebdep eJIeH I, TOTTI 9HAl MOJCHHUETI JKOFaphl, OLIIM/II aKbIH FaHA
Oepe anmaTbIHBIH eckeprtin, “bereH ce30eH ObLIFaHCA CO3 apachl, OJI-AKbIHHBIH
OlmMci3 Oeifapachl’” 1€1 KOpPCeTTi.

AKBIHABIK ©HEP/IH MaKCcaThlH, MOHIH OCbUIall TepeH TyciHreH AOaii, o3
Ke31HJ1eT1 9/1e0ueTKe OaThLI ChIH alTThl. AOail Ke31HIeT1 eJ1 OWIeyIIiepre Kapchl
IIBIFBIN, TATIIAHBIH OOJBICTHIK, OWJIIK TOpTiIOIH chiHFa ananel. OnapabiH
KBIJIMBICTApBIH O€TiHE 0AChII, €71 MYHBIH, XaJIbIK TUICTIH Outaipesi. PeHi keTkeH
Ka3ak CIiHiH OeHHEeCIH aliKbIH KepceTe Keil, OJI:

KaunplH eniM, Ka3aFbIM, KalpaH KYpThIM! ...
O3IMAIKI JIeit anTMail 63 MaJIbIHIBI,
Kynni3z kynkiH Oy3bUIIbI, TYHAE YHKBIH,- neiai. AOall e31HIH OChl CHUSIKTHI
enexHaepingae (“bonbic GomapiM, MiHekel”, “Mo3 Oonaabl OOJBICHIH’, “Boiibl
Ooynran”, “CaObIpchi3, apchl3, epiHIIeK’, “ANAaCKaHHBIH aJJbl >XOH, apThl
coKnak”’, T.0) OTKip, CHIHIIIBI-CATUPUK aKbIH eceOiHe 001 kepceTTi. Abaii Ka3zak
KepiHJeri TeHCI3MIKTI, TaFbl 0acka KaWIIbUIBIKTApAbl TyciHe Oimmi. OHBI ©31HIH
OOMBIHIaFbI aKBIHJIBIK IIAOBITTHIH Oap KYIIIMEH KbIpiaabl. bait MeH kemelTiH
apachIHIaFbl TYPMBIC KaWIIBUIBIFBIH, TQYJET TEHCI3AITH Kopi. «O3iHiH “Ky3”,
“Kapaiiia, xenTokcaH MEH coJi O1p ekl aii” JIeTeH eJICHIePIHIEe Ka3aK Keaeinepi
MeH OailylapbIHBIH OMIPIH CaJIbICThIpa OeifHelnen, KeleUaepaiH asHbIIIThl XaliH
aliKbIH cypeTTeqi» [4].

AGaii esleHIepiHJIeT1 HET13T1, eJIeyIIl dJIEyMETTIK MaceeNepIiH 0ipl — Ka3ak
olienepiHiH JKaibl, Ka3aK >KacTapbIHbIH Maxa00aThl, EPKIHIIK Moceeci.
Maxa00at, oiies TeHIIr TaKbIphIObl AOail eJIeHaepiHIe KeH KaMTBUIBII, YKaJIIIbl
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aJaMTePIIUIIK HICSICBIMEH KaOBICHII KeJie l. AGai OyJ1 Mocenenep/ii KoTepy/ie Jie
©31HIH >KaHAIbUI, OYKapalibll akblH €KEeHIH KepceTTi. O Ka3ak KbI3JapbIHbIH
TEHCI3/IIKTE €3U11M, CYHreHIHEe KOChLIa ajiMail KeJIreH ayblp XaliH Kepjl. O3i
OyFaH Hapa3bUIbIK OUIIIPII, asHBIIITHI CE31IMI€ TOJIbI OJCHIEPIH IIbIFAPIbI.

AOaiiIpIH TPO3ackl — KUSUT MPO3achl eMec, emip mpo3ackl. 01 — OObEKTUBTIK
IIBIHJBIKTBIH IIEIMIEHIK KOPBITBIHIBICHL, FBUIBIMFA HETI3EJITeH TEpeH O
TebipeHicTepi, ajjaM MiHe31H OCHeNeHTIH acepii OHrIMe, AEPEKTI IcCce, KOPKEM
MyOMUIIMCTAKA, HACUXATINBUI JUAAKTUKA. AOail IIbIFapMallapblHBIH JKaHA
UJISSIIBIK Ma3MYHBIH JKaHAIIbUT 9/1e0n dopmaza medep Ky3ere achipabl. ABTOP
WITTBHIK aybI3IIa MO033Usl MEH Ka3ak TUTIHIH OalsbIFbIH Oencenal Koaaanasl. O
oneOueTKe >KaHAUIBUT MOSTUKAIBIK >KaHpJapAbl €Hri3/i, OYphIH Oenrici3
omicrepai, popManapasl KoJagaHael. AOaii MIbIFapMallbUIBIFBIHAH €PEKIIe OPBIH
aJaThIH €HJIIT1 O1p YJIKEH TaKbIPBII — OHBIH aFapTyIIBIILIK UACSACH. AOail — eHep-
O11iM, TONIM-TOpOHMere epeKIle KOH1T ayAapFaH, YIbl aFapTyIIbl aKbIH. AOaiibIH
TaOUFATTHl CypeTTen jka3raH Oip TOIM eJICHIEpi TeK TYp JKaFblHAH FaHa eMec,
Ma3MVHBI JKaFbiHaH jaa esremie. On eJeHIepiHAe aKbIH eJliHe, KepiHE IIEKCi3
CYIHCIHE OTBIPBIIN, OMIp IIBIHBIFBIH KEHIHEH KaMThIN Kepceteni. “JKenciz TyHae
xapoik aii”, “Keic”, “XKaz”, T.0. eneHaepinae *bul Me3rUIIepiHiH 9pOip KE3eHIH
Ka3akK ayJIbIHBIH eMip TIPIIUITriHe KaObICThIpa CYypETTEH/II.

AOaiiIbIH TabuFaT JTUPHUKAJIAPBIHBIH 1IIHACT] €H TaHAayJIbLIapbIHBIH O1p1 —
“XKenci3 TYHIE )KaphIK aif”.

Kenci3 TyHAC )KapHIK ai,

AYBUIIBIH JKaHbI TEPEH Cak,

Coyneci cyna gipiijen.

Taceiran e3eH Kypuiger,-aen OacTanaTblH ©JeH! TaOUFATThIH TYHI1 KOPIHICIH,
Maxa00aThl ’kapackaH €Ki aCThIH TyJaFaH >KYPEKTepi MEH JKbUIbI KYIIIaFbIH
yiractoipa OeHenen .

AGali nupukamapel — ajlyaH  CbIpJbl, Ma3MyHfa Oaii, amaM >KaHbIH
TeOIpeHTEPIIK HO31K. AKBIH JTUPHUKACHI — HO31K CE3IMJI1 TOJIFaybIMEH FaHa eMecC,
COHBIMEH 0ipre, 031HIH JJICYMETTIK pPyXbIMEH JI€, TEPEH ONUJIBIIBIFBIMEH JI€ , aCKaH
CYpPETTUIITIMEH /1€ dKaHa MOH/1 PEATTUMCTIK LIbIFapMaap.

Abait A.C.Ilymkun men M.IO.JIepMOHTOBTBIH pEaTUCTIK 9ICTEPIH JKETE
MeHrepred ezii. AGai akbiH M.JIepMOHTOB CHUSIKTBI ©31 OMIp CypreH KoFam
030BIPJIBIFBIHA OATHIT KapChl IIBIKKAH KEKT1 aKbIH. AOaiIbIH KONITETCH Tamalla
mpiFapManiapel M.JIEepMOHTOB IIBIFAPMAIIIBUTBIFBIHAFBl  23aMATTHIK OyCHMEH
yuaec. MyHnnait mslrapManapAbslH KaTapbiHa OHbIH: “KyperiM HeHi ce3eciH”,
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“Mencinbeym eM Hagauael”, “Ceris agk”’, “He i3meicin KoHIIM, He 1371elciH?”,
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“Taunaii ce3 Oynan OypbhIH Ken aWTKaHMbIH, “JKyperiM MeHiH KBIPBIK *Kamay’’
T.0. exeHaepi xatanpl. Abaii aymapmachl apkeuibl JIepMOHTOBTHIH ““TYTKbIHIAFBI
Oatpip”, “On”, “Anpbomra”, “Kamxkap”, “Iyra”, “TepexTiy coiiibr”, “lllaiiTan”,
“Acay TOH, TEHTEK X UbIH, OoNbIp-TONbIp”, “Banum”, “bopoanHo” xoHe Oacka
©JICHJIepl Ka3aK apachlHAa TYHFBIII TapaJibl.

AOaii - TepeH OWIbIH akbIHBI. On opOip IIBIFApMAChIH XYpPEK TeOipeHTe
TepeHHEH ToJFaiiabl.KeMeHrep akblH ©JICHIIEPIH CBHIABIPTHINT OKBIN IIBIFBIIL,
TOJIBIK TYCIHIK aJIIbIM Iy KHbIH. OpOip 6JI€H >KOJIIaphIHBIH 631HE YH1JIe, OilaHa
OKy FaHa JlereHre >keTkizeni. OKpIFaH callblH OYpBIH OKbIFaH AOail ce3iepiHiy
’aHa CBIPBIH alibil OThIpachkiH. [IIbIHBIH aliTcak, AOail — Ka3aK MO33USACHIHIA
Harbpl3 pEaTUCTIK o00pa3, Iedep CcypeT, >KaHa KepiHIC jkacaraH OUTIMI,
MOJICHUETTI yKa3yIIbLIAP IbIH TYHFBIIIbI.

AOaif cypeTTereH a3ipelisiiel KbIC, KaJblparaH ka3 OciHenepi, KYH-Kyhey
MEH >Kep-KaJbIHJbIK, KJIFbIFaH Tay, Jeji-call Jajia, ChIOJbIpJaFraH >KaIlbIpak,
KYJIMJICTeH acllaH, OMJIaHFaH >Kep, aK KapJblH YCTIHIE TYJKI allbIll >KaTKaH
OYpKiT, T.0. HaFbI3 PEATUCTIK 9/ICOMETKE TOH IIBIH OHEPIIIK KacHUeT. by TycTarbl
O3BIK IIbIFapMaJiapbl OHbI CHIHIIBLI PEaTU3M OKUIAEP1 TOOBIHA KOCTHI.

AOaii esieHiepi — Ma3MyYHBI ME€H TYpi OipiHe-0ipi cail , €H achll CO3/1 M033Us
. AKBIH TI093USCHI Ma3MYHBI )KaFbIHAH KaHal caiMaKThl 00JIca, TYp KaFblHaH J1a
coHpall kepikTi. AGalt eJeHIH Ie apThIK CO3, OPBIHCHI3 MIKIp Ke3aecneial. bapi ae
OCJTiJIl eNIIeMre cail, TepeH OlFa KYPBUIBII, €TeK JKeH1 KUHAKBI KeJIeIl.

Alaii eneH TEOPHUSCHIHA KATBHICTHI OipHEIIe IIbIFapMa a3bll, MOA3USHBIH
Ma3MYHbl MEH TYpIHE epeKie KoHUT OelreH. OJeHHIH KOPKEeMIIK Typl MEH
Ma3MYHBIHBIH O1pei TapThIMbI IIBIFYbIHAA €KEHIH TEPEHIHEH YFbIHIbI. BybIH
caHbl )KarblHaH J1a AOail OypbIHFBI popManap bl eHIen, keTuiaipe Tyctl. “Ceris
ask”’, “Cen MeH1 He eTeciH”, “baii ceitinai”, “Akpuibaiira”, “Ke3iMHIH Kapachr”,
“botibl Oysiran”, “Ocnanra”, “AHTHEHeH Tapkaiaer”’, “blcTeikTan, cybikTan”, “s,
Kynai, oepe kep”, “Kareiabsl MeH Macak0aii”, “MeH coynem kazambia”, “bomibl
na maptus’, ‘“VKaneiH MeH oTTaH Kapaneimn’, “Taira MiHAIK »oHE Oacka
eJICHJIEP] IIyMarblHAH XaFblHAH Ja, OybIH CaHbl, OyHAKTaphl MEH BIPFAKTapbhl
’KaFrbIHAH Ja MYJI/IC J)KaHa TYP, COHBI KYOBLIBIC.

Taitra MIHJIK,

YK1 TakThHIK,

Toira manThIK,
Kynki 6aKThIK,
JKakcel KhiM KHIHIIL.
Xox Hemere cyHiHir.
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«Ochl KenTipiired nryMakTap OybIH CaHbI JKarbIHaH Aa coHbl (3, 4, 5, 6, 7 OybIH
apayac), IrymMarsl 3 )KOJIJIaH KeJreH xaHa Typ. Abaii 3,4, 5, 6, 9 OybIH/IbI, MIATBIC
YHKACTHI ©JICHIEP TYPIH MEWJIIHIIE KOoTl KoaaaHabl. by Typnepmain ke6i — Abai
€HTI3TeH JKaHAIBIKTapy [4].

KopbIThIHABI

AbGaii — XIX fFacplp arapTyLIbUIAPBIHBIH O3BIK HACSCHIH Ka3ak >KepiHe
ayFanl oKemyllli, OJIApJIbIH TaMallla MIbFapMalapblH ©3 XaJKbl TUTIHE ayAaphbl,
TapaTyIIbl.
AOaii akbUT- TapacaTThl IPITTEI, FEUIBIM MEH arapTy UesIapblH HACHXATTaIbl.
«AOail 1bIFapManapbl TAPUXU-AJICYMETTIK TYPFbIIa KEMIIIH COFAThbIH Ka3ak
KOFaMbl KEHICTITHJIET1 TYPJIl HAHBIMCBI3 YOKJIepre Kapchl dJIEMJIIK YaKbIT aCKaK
MYPATTapbIHBIH YCTEM/IIK JKYPri3e ajJaThIHbIH OHEp KYIIPETl apKbUIbl JaJeaen
Oepai. YakpIT IMEH KEHICTIK  TYpPJEpIHIH ajgaM >kKaH JYHUECIMEH ThIFbI3
TaMBIPJIACTBIFBIH KopceTTi» [5]. FanbIMHBIH TYKBIpbIMBIHA K63 KiOepcek,
aKbIHHBIH Kall TYBIHIBICBIHBIH Ja KOFaMJaFrbl OPbIH alaThlH KYOBUIBICTap.IbIH
’KayaObIH alTaThIH, aKbllI, OHETE, KOJI KOPCETETIiH Oarmap maMbl icrierrtec. Tek
op az1aM OChI achlll MypaJiaH CyChbIHJIaFraH 00Jica, 63 OMIPIHIH KaXEeTTl TYCTaphlHA
OarpIT eTepl co3ci3. AdailablH GUI0CO(UIIBIK OU-MIKIPIHIH JIEYMETTIK MaHbI3bI
3aMaH aFbIMbIHA KapaMacTaH, YpPHakThlH OOMbIHA achUl KACHETTEpP MEH
KYHIBUTBIKTAPIbI JAPBITAThIH achul Mypa. COHIBIKTAH aKbIHHBIH TEK MEPEHTOMbI
KapcaHbIH/a FaHa eMec, MeEKTen OarapiiaMajapblHa TOJBIKTAM EHT13LI1M,
OKYJIBIKTapAa YHEMi y30el OKBITBUIBIN OTHIPYbl MaHBI3IbI. ¥ pIaK TOpOUeciHae
©31HEH - 631 CYpaHBIN TYpPFaH Oara KETIHEeC achll Mypa €KCHJIITIH aifTa ajiaMbl3.
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MYXTAP OYE30BTbBIH, «<ABAH KO.JIbl» POMAH-
IIONEACBIHAAT'BI 9THOMEJINIINHAJIBIK JIEKCHUKA:
KBIBMETI MEH AYJAPMAJIA BEPLTY TOCIJIAEPI

b.E. bopankyJioBa

JI.H. I'ymunes amvinoaewl Eypaszusa yimmuix ynueepcumemi, Hyp-Cyaman,
Kazaxcman
Ayoapma meopuscol MeH RpAKMUKAacsl KagheOpacviHbly 00OKMOPAHMbl
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Tyiniinoeme. MaxanaHbIH MaKcaThl - pOMaHAaFbl XaJIBIKTIH MEAUIIMHA JICKCUKACHIHBIH
KbI3METIH aHBIKTAl, OHBIH AaFbUIIIBIH JKOHE OPBIC TUIAEPIHACTI ayJaapMachbIHBIH Oepiry
TOCUIIEpiHE CANBICTHIPMAIIBI TANJIAY JKacay.

Tin 6imimi mamanbl K. Faburxanysbel aMepuKaHIbIK FaibIM, Jekukorpad Yuidpen
Jlxon ®@ankteiH «Word Origins and Their Romantic Stories» arThl eHOETiHE CyleHe Keilm,
OHBIH T1J1 MEH MOJICHUET OaiIaHBICHl Typajibl aWTKaH MbIHA Oip y3iHIICiH KenTipeni: « Timaeri
JIEKCUKA KYJIB alfHa TOPi3/i, OJI apKbUIbl Oip YITTHIH OTKEH OMipIMEH TaHBICyFa OONaabD».
Con cHAKTBI XaJIbIK MEIUIIMHA JIEKCUKAChl YJITTHIH TAapUXbIMEH, OHBIH MaTepUaNJIbIK
MOJICHHETIHIH JaMYbIMEH TiKellel OaiIaHBICTHI.

JKymbic OGapbickiHma MyxTtap OYe30BTHIH «AOall KOJBDY POMaH-3IONESCHIHIAFbI
XaIIBIKTBIK MEJIUIIMHAFAa KATBICTHI JICKCUKA YKHHAKTAJIBIN, AaHBIKTAJIFAH MEIUIIMHAFA KAThICTHI
CO3/Iep MEH CO3 TIPKECTEPIHE TAPUXU-ITUMOJIOTHUSIIBIK JKOHE JIEKCUKO-CEMaHTUKAJIBIK Tajay
xacanael. CoOHBIMEH KaTap, pOMaHAAFbl ATHOMEIUIIMHAIBIK JIEKCHUKAHBIH  KbI3METI
KAapacThUIBIPBII, OJApJblH aFbUIIIBIH JKOHE OpBIC TUIAEpIHIErl ayAapMa HYCKalapblH
ayJlapMaIlbUIBIK TapaielbIiK CATBICTBIPY apKbUIbl KOJJIAHBUIFAH ayJapbuly TOCUIAEpl MEH
ayJapMa COMKECTIKTepl 3epIAeICHI].

3epTTey HOTIKECIHAEC aBTOpP POMAHBIHAA MEIHUIMHAJBIK JICKCUKA XAJIBIKTHIH JiHH-
HaHBIMJIAPbl MEH 9/ICTI-FYPBINITAPbI OailIaHbICTHI eMiey TypJiepiHe (Kel YIIBIK, YIIKIPY, JIeM
aiy, Kacuja oKy), aJJlaMHBIH Oelrim Oip COTTeri NCUXOJIOTHSUIBIK KYHi-KAJIbIH JIOT Oepy
yIiIiH MetadopanaHFaH MEAUIIMHAIBIK JIEKCUKAHBIH KOJIJaHFaHbl aHBIKTAJJIbI.

Pomanmarel XaabIKTHIK MEIUITMHATBIK JICKCUKAHBI aFbUTIIBIH KOHE OPBIC TUTIHE ay1apy
Ke3iH/Ie TpaHCIuTepalus, CUaTTaMaibl ayJapMa apKblibl OepisireH.

Kinm co30ep: XanbIKTBIK MEIUIMHA JTICKCUKACHI, METa(opa, STHOIMHIBUCTHKA, PyXaHU
KYHIBUIBIK, ayaapMa ToCUIepi.

ABTOp TypaJjibl KbICKAIIa MIJIiMeT

bopankynoBa bakutryne Epxururosna, JI.H.I'ymuieB ateianarel Eypasus yJiTThIK
YHHUBEPCHUTETIHIH, AyJjapMa TeOpHUsChl MEH MPAKTUKACKI KahepachIHbIH 2-KypC JOKTOPAHTHI.
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ITHOMEIUIIMHCKASA JIEKCMKAa B poMaH-3monee Myxrapa Ays30Ba

«IlyTb Abasi»: QyHKIUM U IPpUEMBI IlepeBoaa

b.E. bopankyJioBa

Eepasutickuii nayuonanvuoii ynueepcumem umenu JI.H.I'ymunesa, Hyp-Cynmat,
Kazaxcman

Jloxmopanm xagedpsl meopuu u NPAKmMuKy nNepesooyecKo2o oeid

Annomauyusn. llenplo cTaThW  SABISETCS  ONpeNelieHWe (QYHKOMA  HApOJIHON
MEIUIIMHCKON JIGKCUKU B POMaHe, CPaBHUTENIbHBIN aHAINU3 CIIOCOOOB Mepeiayu ee nepeBoia
Ha aHTJIMHCKOM U PYCCKOM SI3bIKaX.

Yuensiii K. ['abutxanysibl IPUBOIUT CIIEIYIONIYIO LIUTATY O CBSI3U U KYJIBTYpE U3 Tpy/ia
«Word Origins and Their Romantic Stories» aMepuKaHCKOTO y4eHOTo, Jiekcukorpada danka
Jlxon Yundpena: «Tingeri JekCMKa KYIIbl aifHA TOpi3[li, 01 apKbUIbI OIp VITTBIH ©TKEH
eMipiMeH TaHbICyFa Oonaab». [loaToMy, MBI MOKEM CKa3aTh, YTO HapOIHAS MEIUIIMHCKAS
JIEKCHKA HAIMPSIMYIO CBsI3aHA C UCTOPUEH HAIMH, PA3BUTUEM €r0 MaTePUAIbHOMN KYJIbTYpPHI.

B xozme pabotel Obuta copMHUpOBaHa JIEKCHKA 10 HAPOAHON MEIHMIIMHE B pOMaHe-
anoniee MyxTtapa Aya3oBa «IlyTs AGas», MpoBeIeH HCTOPUKO-ITUMOJIOTUYECKHUHN U JICKCUKO-
CEMAHTHYECKUN aHalli3 CJIOB M CJIOBOCOYETAHUH, BBISBICHHBIX MEIUIIMHCKUX CJIOB U
cinoBocoyeTanuii. Kpome toro, O6buta paccMoTrpeHa (GyHKILHS 3THOMEIULIUHCKON JEKCUKU B
pOMaHe, U3y4eHbI UX MePEeBOAUECKHE TPHUEMBbI M COOTBETCTBHE MEPEBOIA.

Kniouesvte cnosa: HaponHas MEAWIIMHCKAs JIEKCHKa, MeTadopa, STHOJIMHIBUCTHKA,
TyXOBHasl [ICHHOCTb, IEPEBOTUECKUE IPUEMBI.

Functions of folk medical vocabulary in the novel of M. Auezov
“Abai Zholy” (The path of Abai)

B.E. Borankulova

L. N. Gumilyov Eurasian National University, Nur-Sultan, Republic of Kazakhstan
e-mail: b_bakit@mail.ru

Abstract. The purpose of the article under study is to determine the functions of folk
medical vocabulary in the novel, a comparative analysis of the ways of its translation in English
and Russian.

Scientist K. Gabitkhanuly gives the following quote about the relationship of language
and the culture from the work "Word Origins and Their Romantic Stories” of the American
scholar, lexicographer Funk John Wilfred: «Vocabulary of language is like a mirror which
reflects the life of ethnicity». Therefore, we can say that the folk medical vocabulary is directly
related to the history of the nation, the development of material culture of any ethnicity.
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Kipicne

Tapux mexipecine Hazap aynapcak, Opra A3USHBIH aTaKThl Jopirepiepi
00y Hacrwip on-dapabu, O0y Onu nbn CuHa MeTuImHa TePMHUHICPIHIH HET131H
KaJTBIITaCTBIPBI.

Kazak Tini MeauuuHa JEKCHKAaChIHBIH JaMyblHA Ka3aK arapTyLIbLIaphbl
blosipait  AnteiHcapun, A6ait  KynanOae, Illokan VYonuxanoB o3
HIbIFApMallapblH/la Ka3aKThIH TOJ CO3Jepl MEH XalblK apachlHbIHAH KUHAII-
TEPreH  MEIUIMHANBIK  JICKCUKaHbl  KOJJaHa  OTBHIPBIN,  MEIUIIMHA
TEPMUHOJIOTHSCHIHBIH JaMybIHA 30D YJIEC KOCTHI.

[lMokan YonmxaHOB Ke3iHAE KOJDKA30aCBIHAA JiCElYIUbIK, CbIHAN, enmi,
baneep, JHcayvipviHuivl, KYMAIaKuibl CHIHIBI XaIIbIK MEIUIIMHACHIHBIH CO3MIEPiH
naigananras [1, 180 6.].

KazakTbIH XanblK MEUIIMHA JIEKCUKACHIH, XKaJIbl MEIUIIMHA TEPMUHACPIH
3epTTeyae XX FachIp/IbIH COHbIHA Kapaii Tl MaMaHapeiMeH (Asnodeprenona K.)
Koca, cananblKk Mamanaap (A. Anpames, A. PakpiieB, M. AXMeTOB) yJiec KOCTHI.

3eprreymi 3. KoxkanbiMOB  «XalIBIKTBIK — IMUIMATePIIKTIH — MOJICHHU
Oactaynapbl KoHE eMJIIK AocTypaepi» (Illunacepnix  Odacmypi  dicone
@unocoghusicel) aTThl FHUIBIMU €HOETIHE Ka3aK MEIUIIMHA JIEKCUKACHI KOJIAaHBIC
asiCBIHBIH, OacTaly Ke3eHIH OylnaH Oec racelp OypblH Imumnarep Oteboiigak
TineykaObutynsiHbIH «IIIumarepsik 6asH» aTThl eHOETTHIAETT MEAUITMHA TYPaJIb
TOXKIpruOecl JoNeNIeHTIHAITIH Ka3aasl. ABTop Fyiama mumnarep «llunarepiik
O0assH» eHOETIHAE  culpKammapovly  HAYKACMbIK — amayivlk — amajiebliblK
WY OLIDMKBICHIH na, op TypJi CBIPKATTaPABIH nana
00MaTbIH HETI3IHACTI HAKMbl AHBIKMAMACHL, CHIPKAMMAYIbIK WYObIPMKbLCHI,
Kopacaw, Oybli0ax MUNbIK, UbIEYIbIK, HCAZLIMOAYIbIK, 3dHOEeMeIK, cipecKiiep,
ama — aHalblK  auKkackwvl  aracmanviiap/  Kyoeyuik, — cacau  JCcoHe
waweblpanovliap — TOPI3NL TOJl CO3JEPAIH KOJIJIaHFaHJIBIFBl Typalibl OasHjaii
OTBIPBIN, OYJI ce3lepre Ka3ipri MEIUIIMHA TEPMHUHICPIHIH YFBIMJAPBIH Koca
Oepemi [2, 8 0.].

ogjaicreme

MyxTtap Oye30BTbIH «Abail KOoJbIH» OYKUI JyHUE Y31 TaHbIFaH, Ka3ak
XaJIKbIHBIH TapUXbIH, OMIPIH, CaNT-A3CTYPiH OCHHENEHTIH, YIIbI IIbIFapMa €KEeH1
oenruti. M. Oye30BThIH HIbIFapManapbl Herizinae E. XKannelicoB Kazak TiiHIH
STHOMOJICHH JIEKCHKACHIH (OHBIH IIIHAE XaJIbIKTBIK MEAMIIMHA JICKCUKAChl Ja

119



Global Trends and Values in Education 1 (1) 2020

0ap), Oipnecken aBTopiap AOail HIBIFapMaNAPbIHBIH TUTIH KAMTUTBIH CO3JIIK
’Kacar, YJIbl TYJIFAaHBIH XaJbIKTBIH MOJEHUETIHE, ojcOneTiHe, Oibl MEH TiTiHE
KOCKaH YJIECIH KOpPCETe/Il.

MakananbslH MakcaTTapblHbIH Oipi «AOail >KOJbD» POMaH-3MOMNESCHIHIA
KE37CCeTIH MEIUIIMHAFa KATBICThI JICKCUKA KapacThIPBUIBII, OHBIH KOPKEM
HIbIFAPMa/IaFbl KbI3METIH aHBIKTayFa OarbITTalIbl.

Kympic OapeiceiHna Myxtap ©Oye30BThIH «AbOail KOJbD» poMaH-
ATIIOMESICHIHIAFbl  XAIBIKTHIK MEJMIIMHAFa KATBICTHI JICKCUKA >KWHAKTAJIBII,
aHBIKTAJIFAaH MEIUIIMHAFa KATBICTHI CO3JIEP MEH CO3 TIpPKECTepiHE TapHXu-
ATUMOJIOTHSUTBIK, KOHE JICKCUKO-CEMAHTHUKAIBIK Tannay jkacainiasl. COHBIMEH
KaTap, POMaHJaFrbl dTHOMEIUIIMHAIBIK JIEKCHKAHBIH KBI3METI KapaCThUIBIPHIII,
OJIap/IblH ~ aFbUIIIBIH  JKQHE OpbIC TUIAEpIHAErl ayaapMa HYCKalapblH
ayJlapMalibUIbIK TapaJyIeNbIiK CaNbICTBIPY apKbUIbl KOJIJIAHBUIFAH ayJaapbLly
TOCUIZIEPl MEH ayJapMa COUKECTIKTEP1 3epaeacH .

Tankbliay

Tin 6imimi mamanst K. Fabutxanyiibl aMepuKaHIbIK FaIbIM, JEKCUKorpad
Yundpen Jxon @ankteiH «Word Origins and Their Romantic Stories» atTbl
eHOeriHe cyiieHe Kedil, OHbIH TUT MEH MOJICHHET OalaHbIChl Typajibl alTKaH
MbIHa O1p y31HAICIH KenTipedl: « Tinueri Jekcuka Ky bl ailHa TOpi3/11, OJ1 apKbLIbI
O1p YITTBIH ©TKEH OMIpIMEH TaHbICyFa Oonaab» [3, 5 6.].

DTHOMEIUITMHA JIEMEHTTEPl — XAJIBIKTBIK eM-IoMaIap, OaKchI-Oanrepiep
mapanapbl, eMJIIK JOpi-IopMeK arayiapbl Oenrisii Oip ATHOCTHIH TapUXBIMEH,
OHBIH MaTePHAIABIK MOJCHUCTIHIH  JaMybIMEH TIKeJIeH  OalIaHBICTBI
OOJIFaHJBIKTaH MBIHJAFaH KbUIAAp 1MI1HJI€ YPIAKTaH YpIraKKa aybI3iia Oepiii,
XaJIBIK apachlHAa Tapajibll KenreH. OmapAblH INNHAE YITTHIH TapuXBbl,
MOJICHHUETI, CaJT-TOCTYPIMEH OalIaHBICTBI a3/iaraH MOJIIMETTEpl FaHa o/eOun
IIBIFapMaliap MeH dTHOTpadUsIIbIK eHOCKTepAe Ke3AeCTipyre 0omaipl.

[errapMana  Ka3ak  XaJdKbIHBIH ~ MaTE€pUANIBIK  KOHE  pyXaHHU
KYHJIBUTBIKTAPBIH KAMTUTHIH JIEKCUKAHBIH 1T1HIE I THOMEIUIINHA JICKCUKACHIH J1a
Ke3gecTipyre OoJazpl. 3epAENieHreH COe3/Iep MEH Co3 TIPKEeCTEepAiH IMmiH/e
KBl KOJJIAHBICTaFbl (MYKIC, COKBIP, KOK TaMbIp, aypy, JIOKCY, 3allbIpaH, 33p,
anl e3€K, 1HJET, 1 aypy, 00a) JKOHE XalbIKThIH JIHW-HAHBIMJIAPHI MEH Oel-
FYPBINTAphl OalIaHbICTHI eM/JIey TypJiepiHe (i1 KycTa 001y, YIIBIKTay, YIIKIpY,
KOCIa, 1OIPTKI JKa3zy, KYIIbIHAII, OakKchl, Oanrep, KOWJbIH OKIECIMEH Kary)
KOJIIaHbUIFaH.
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bipiami kitanteiH «KadTkaHga» aTThl TapayblHIa OKYJaH KEJreH jKac
AGaiinpIH en 1mrHAeri 9AUIETCI3IIKTI, 3aHCBI3ABIKTHI KOpiM, ayblp Xaraaira
coFrajibl, Kambirapl. OHBI aBTOp ObLIall Oepe/i:

1-MbIcan

-Hemene, xapazoim? Ywwinovly 6a, anoe,-0en, bipoeye Oincici kenin eoi,
Yorcan: -Yuwvinzan eoii, mumetiix. Kamoin yivikman mypcolH,-oen, Manuivl
kamuin Kamwanvl waxweipvin an. [4, 47 6.]

2-MbIca

Anzawksl Kynoep Oipey «YublHeany oen, bipey «coknay oen, maevl Oipey
«Cy3eK» 0en, ap mypJii monubliaeaumeH, 021 backan ewkim xcox.[4, 50 0.]

by exi MbIcanaarbl yuubiHy HEMECE Yuibiey CO31 MEIUIIMHA CaaChIHBIH
FalbiMbl  A. AJJameBThIH eHOeri OOMBbIHIIA XalblK eMINUICPIHIH Tasa
CaKkTajJMaraH acKa KbIH-IIAWTaH KOHBIM, ajlaM HayKacTaHaJbl JIETEH CEHIMI
OoiipIHIIA TTaiia 6onFaH [5, 23 6]. Exinmi Oip AepekTe yuublk MEeH YulbiHy TYPIi
KACKeU 3UsSIHKECTEeP/IIH TaMaKThl apamaan KeTyiHeH 6omansl [6, 47 6].

JKypTThIH KYJIaFBl MYKIC 9)KeCl ©31HE alThUIFaH d31TiHEH KeiliH AOalbiH
KOHUIl TYCMECiH JereH OMMEH, KyJaFblHa €M calica, CaybIFaThIHAAM Keuimn
TaHBITKAHBIH CcyperTey YIIiH M. Oye30B XalblK €MIHIH Keleciied TypiH
KOJIJTaHA b

-Ywipce, ketide awwlivin Kanaowsl. Yukipeen socazaovl, - 0eoi. [4, 22 6.]

Ywkipy XanbpIKThIH A1HU HaHBIMBIHAH Maiga 00JIFaH, KYpaH Ce31H HeMece
asITTBHI AUTY apKBUIBI EMIIUIEPAiH, TOYINTEPAIH YIITBIHFAH aJaM/Ibl EMCY TOCLI.

«Ywxipy, fwipmxi oicazy, Kacuoa OKy» MOJLOANbIKMbIY el YUpeHeeH
o0agovicvl exeni pac. [4, 22 6.]. ABTOp XaJIBIKTBIK MEIUIIMHAIIBIK CO3JIEp aTay
KBbI3METIH aTKapbII, €J1 apachIH/a CRIPKATTHIH KECeIIHE €M 00JaThIH/IBIFbIHA YMIT
apTaThIHBIFGI, aNaliia AOaiIbIH KOHUTIHE KOHOAWTHIH/IBIFBIH MEH3EH/I].

JKorapbimarbl TaljaHFaH XaJbIKTBIH JTIHU-HaHBIMJIAPBI MEH Ocl-
FYPBINTAphl OAMIAHBICTBI EMJICY TYPJIEpIHE KAThICTHI JISKCUKA alaMHBIH OENriii
Oip coTTeri MCUXOJOTHUSIIBIK KYWi-KaNMbIH o1 Oepy HeMece HOMHUHAITUSIIBIK
KBI3METIH aTKapaThIHIBIFBIH aiiTyFa 001aIbl.

Enai poMaHgarsl STHOMEIUIIMHAIBIK JICKCUKAHBIH aFbUIIIBIH JKOHE OPBIC
TUIAEPIHJIET] ayapMa HYCKAJapblH ayJapMalllbUIbIK HapajlyIeNbIiK CalabICThIPY
apKbpUIbl KOJIIaHBUIFAH ayAapbuly TOCUIAEpl MEH ayJapMma CoHKeCTIKTepi
KapacThIPAJIBIK.

Kaii Timme OoaMachlH MEIUIIMHAIBIK JICKCHKAHBIH, HAKThl alTKaHIa
TEPMUHCP/IIH JIEKCUKAIBIK-CEMAaHTUKAIIBIK IyOJIeTTEepl >KOHE JHAIICKTTEPIIIH
00JyBl SKCTPATUHTBUCTUKAIIBIK, 9JET-FYPIBI MEH MOJCHUETIMEH OalIaHBICTHI.
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AFBUIIIBIH HEMECE OpBIC TUITAHBIMBIHIIA XKOK MEIUIIMHAJBIK JICKCUKA Ka3ak
XaJIKBIHBIH KOHE 3aMaHHaH 63 eMJICY iC-TapaiapblHbIH HEMECe MEIUITMHACHIHBIH
OOJFaHbIH KepceTell. ATanFaH TULIIK — MOJICHUETapaNIbIK €PEKILIETIKTEp peaauit
ce3Jiep /e aTalaThIHAbIFbI OCNTTI.

Peanust — cesnmepaiH aHBIKTaMachbl MEH TYypJiepiHe KaThICThl OoJrap
raneiMaapbeiablH C. BnaxoB xone C. ®@nopun OipHemie (OamaMachl3 JICKCHKA,
AK30THU3M, BapBapu3M, adueHU3M, (GOHABIK JEKCHUKA, STHOTpadU3M, JOKAIH3M,
JaKyHA) JKaFJaiJlbl Tajjail KeJe, Kelleci TYXKBIPBIM Kelendi: «3TO clioBa (u
CJIOBOCOYETAHHUS), Ha3bIBAKOIIME OOBEKTHI, XapakTEepHbIC M KU3HU (ObITa,
KYJbTYPBI, COUAIBHOTO M HICTOPUYECKOTO PA3BUTHSA) OJTHOTO HAPOJIA M UYK/IbIC
Apyromy, Oyay4du HOCUTEISIMU HAllMOHAILHOTO W/WJIH HCTOPHUYECKOTO KOJIOPHTA,
OHHM, KaK MPaBHUJIO, HC UMEIOT TOYHBIX COOTBETCTBUI (IKBHUBAJIICHTOB) B JIPYTUX
A3bIKaX, M, CJIEIOBAaTEIbHO, HE MOJMAIOTCS IMEepeBOAYy Ha OOIEeM OCHOBAaHUH,
TpeOys ocodoro moaxoma» [7, 47 6.].

ConapIKTaH ayJapMaiibiFa TUIAL KETIK Oury skeTkumikcis. bip Tinmen
EKIHILI TUITe ayJapMa »acay OapbIChIH/Ia 0aCThl MOH OEpUJIETIHI — asyIbIK OLTIM.
On Tapuxu-mMoACHH, JJICYMETTIK-MO/ICHU, dTHUKAIBIK-MOJICHN, CEMUOTHUKAIIBIK
dbonAapapl KaMTUABL. DTHUKAJIBIK MOJIIMETTEPAIH TUIAE KOJJAaHBUTYbI, Oacka
TIITE ayAapblUIyhl Ke31He OYJKbIMal OpbIHIANATHIH ©31HAIK epexernepi 00aabl.
Aynapmanibl OChIHAAN asyIblK OUTIMII TEpeH MEHIePreHjie, OHBIH >KYMBICHI
KOHLITe KOHBIMJIBI, OKYyFa TYCIHIKTI 0071a161. Cot ceOenTi XaaKbIMbI3IbIH OPTYPIIi
CaNT-TOCTYPJEPIHE KATBICTBI MOIIMETTEpPJl 3epTTem-3epiaeiiell  OThIpY Ja
ayJapMalliblHbIH OUTIKTUIINH apTThIPaThIH TACUIAEP/IIH OIpi.

AdanpIK OUTIMII KYpaWThIH pealuii-ce3aepal Olp TUIAEH eKIHII TUIre
aylapyIbelH TOcULIEepl KaHAall JIeTeH Cypakka KeJeTiH OoJicak, TaFbl Ja
KOFapbIIaFel OONTap FalbIMAApbIHA CYHEHE OTBIPHIN, pealusiiapbl ayaapya
KE3/IeCETIH HeT13r1 2 KUBIHABIKTHI aTan KOPCEeTEeTiHIH aram eTeik: 1) Oip Tiiae
0ap 00BEKTI aTaybIHBIH €KIHII TUIE (YKCACTHIFIHBIH, OaJaMaChIHBIH) 00JIMAaYHI;
2) peanusHBIH CEMaHTUKACHIMEH KaTap KOJOPHUTIH (KOHHOTAIUSCHIH) Oepy
KQKETTIr. Anaiiaa, «ayJapbUIManThIH co3 KOK». COHABIKTaH ayaapMalibl ©31H1H
KaJIMbl TEOPUSIIBIK OUTIMIHE, asbIK OUTIMIHE, TOXIpUOECiHe, 1K1 TYWCITiHe
CYWEHIN >KOHE CO3/iH KOHTEKCTYalAbIK >KaFdaiiblHa Kapai, peamusutapibl
ayJaapyJblH THIMI TOCUTAEPIH ayaapMallibl 631 TaHAaybl THIC.

C. BnaxoB xone C. OIopuH TPaHCKPHUIMIIUS XKOHE ayAapMa (aybICTBIPY)
TOCUIZICPIH YChIHAIBI.

Aynapma (aybICTBIpY) TOCUTIH 3 TOnKa Oeneni:
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1 Heomorusm »kacay: KanbKaliay, >KapThlIail KaJlbKajay, aJanTaiusiay,
CEMaHTHKAaJbIK HEOJOIU3M;

2 KybIk aynapMa: TEKTIK-TYPJIK COWKECTIK apKbUIbl, (PYHKIIMOHAJIBIK
YKCACTBIK, CUIIATTaY, TYCIHIIPY, aHBIKTaMacChIH Oepy.

3 KoHTtekcryanibl aygapMa

Makanaga MyxTtap Oye30BThIH «AOai »0JbIH» poMaHbIHBIH A. KuMHiH
opbIc TUTiHAET1 koHe JI. HaBpO30BTBIH aFbIIIIBIH TUTIHET ayAapMaiapbiH/IaFb]
XaNBIKTBIK MEIUIMHAIBIK  JICKCHUKACBHIHBIH OCPUTYIH CaJIBICTBIPHII, TaJaam
KOPEJIK:

Tynnycka:

— CopJbl Oalta KbICTa iws Kycma OONbIN KanraH-ay, — aecedi. [4, 15 6.]

Opvic mininoe:

— Ansipait! Kak ke mapHUIlIKa TOPONUTCS B ay!

— Bunarts, 3a 3UMy u32o0100a1a 00 Kocmetl mocka 1o jgomy. [8, 3 0.]

Azvinumvln mininoe:

Poor boy! He must have been dying from boredom in that madrassah all
winter! [9, 17 6.]

Tw xycma 6oy HEMeECe iw Kyca 601y Ka3aK TUTIH]IE aJaMHbBIH TICUXUKAJIBIK
KYHiH OULIIpETIH cOMaTUKaNBIK (Dpa3eosioru3M, SFHU yaWbIMJay, KalFblIaHy.
Oppic TUTIHE MeTadopaiblK ayJapMa apKbUIbl jKacaiFaH. AFBUINIBIH TUTIHJIET]
HyCKacelHIa ayaapmamiel to die of boredom wmanomMachl apKbuIbl OEHHEIIK
MarbIHACHI aPKBUTbI CEMaHTHKAJBIK aylapMaMeH OepreH.

Tynnycka:

-Ywxipce, MpiHa GanaH mosz0a OOJBITI Kenal Fou. Ywxipm Ganana, - aen
A¥irbi3 kyai. [4, 22 6.]

Opvic mininoe:

— A moueMy ObI HaM He TTOTPOOOBATH? — BECETIO MOIEpKaIa CTAPIIYIO
MaTh KpacaBuia AUrei3. — Bot, BHyk mycth U nodyem. Benp AGaii BepHyJics K
HaM no4TH uto myanou! [8, 19 6.]

Agvlnubln mininoe:
“That’s good,” laughed Aigiz, "your grandson is already a mullah; let him
blow if it helps!” [9, 30 6.]

123



Global Trends and Values in Education 1 (1) 2020

Ywxkipce-ywxkipy XanbIKTBIK MEIUIIMHAIBIK CO31HIH OpBIC TUIIHIET1
ayJapMachiH 0ajnamanay apKbUIbl 700ymb-ypiey Koul eTICTITIMEH Top KiMasaraH.
Anaiifia, CECMaHTUKAJIBIK KarblHAaH XaJbIK EMIHIH ChIPBI aca TYCIHIAIPIIMEreHIen
KOepiHei.

AFBUIIIBIH TUTIHJAETT HYCKACHI Ja OpBIC TUIIHEH Kajibkanaubii, to blow
MarbIHAJIBI €TICTITIMEH ayAapbliIFaH.

Tynuycka:

¥Ymaner 603111a TOprail KeJieHi bIKTarl,

bacachiH asFbIHIIbI HBIKTAM-HBIKTAII,

Kop1 axem ectimeiil, HaHa OepciH,

bepeitin eneHIMMEH IIBIH YiblKman...- 1T KeJliM, TaFel 1a «cy-g-g!» nen
Koupl. [4,23 0.]  Opuvic mininoe:

Kak nramika Kk 1ory CTpeMHUT MoJET,

Tak ThI CHBIIINIIG, TPKpPACHAs, BOEPE/I...

He capimuT 6a0y1ika — mycTh ¢ BEPOM KIET:

S usneuy ee moum ctuxom!

Korna oH 3akoHYMII U CHOBA IIIYMHO BBIIOXHYJ 0a0Ke B yXO0: «cyp-gp-g!»
[8,216.]

Agvinubln mininoe:

But tarry a while, why hurry away

Like a bird on the wing to the south on its way?

And Granny can't hear a word that | say-

But stilt she is waiting for me to pray!

“Su-uff” he blew into her ear again [9, 31 6.]

TynHyckanarel yuwsikman-yusikmay peanuii ce3in A. Kum opbic TiliHe
Jleyums ETICTITIHIH apKbUIbl aypyJaH TOJBIK ailbify MarbIHACBIH U31eyums
HYCKacbIMEH KOHTEKCTYaJIbIK ayjaapMma jkacaraH. MyHJarbl #3 KOCBIMILIACHI
OipHOpCEHI COHBIHA JCHIH JKETKI3y 1C-KUMBUIBIH Oinmaipeni. COHbIMEH Koca, Oip
’KOJI ©JICHHIH aJIeKBaTThI ay1apMachl 1a Oepiyirex.

AFBUIIBIH TUTIHAET1 ayAapMachl ©JeHHIH o7e0U aJeKBaTThl ayJ1apMachl
CaKTaJIFAaHBIMECH  YwbIKman JIEKCUKAchl Tycinm KaimraH. bipak Dblew into
€TICTITIMEH XoHe “‘Su-uff”” MarusiblK €JI1KTey JIEMEHTIHIH TPaHCIUTEPALUSCHI
OHBIH OPHBIH KOMIICHCAIMsIIAM TYPFaHIa.

KopbIThIHABI

ConbIMeH, JKOFapblIaFbl TAJIKbLJIaFaH MblcangapiaH MyxTtap ©Oye30BThIH
«Abaii )KOJBIH» POMaHBIHBIHBIH aFBUIIITBIH KOHE OPBIC TUIEPIHACTI HYCKATapbIiH
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aynapmanisiap JI. HaBpo3os nen A. Kum mibirapMaHbIH a/1IeKBATThI TOPKIMACHIH
Oepyre THIPHICKAHBIMEH OHJIa KOJJaHFAH Ka3aK XaJIKbIHBIH MEIUITMHACHIHA
KaTBICThl JIEKCHKA HEMece peanuil ce3iepial Oepyae Ke3iHAEe TpaHCIUTEpallus,
CEMaHTHKAJIBIK ayJapMa, KajdbKa )KOHEe KOMIIEHCAIIMS TOCUIepl Mai1alaHbIIFaH.
CoHbIMEH KaTap, arbUINIBIH TUTIHZIEI1 ayjapma TikeJded TYIMHYCKaJaH eMec,
’KaHama, SIFHU OpBIC TUTIIHEH ayJapbUIFaHblH aBTOP/IbIH 031 Je atan kerel. by
KyOBLIBIC, OpHHE, TYITHYCKa/a OeplareH aKknapaTTaH OipiiaMa ailrak KajJaTbIHbIH
aTtan eTyre 0oJiajbl.
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Makana naiisiHgay OapbIChIHa MaKaJIaHBIH CTHUIIIHE Ha3ap ayJapyra JKoHe
KeWOip mepeKTep il aHbIKTayFa KOJI YIIIiH OEPTreH FhUIBIMH JKETSKIIIM
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KA3AK TIITHAETT ®YHKIMOHAJIBI CTUJILIEPITH
3EPTTEJYI

M.E. Ky0ecoBa

Anmamul Kv130ap mexkmen-nuyetii, Armamei, Kazaxcman

Cyneiiman [Jemupen Yuusepcumeminiy
2 Kypc 0oKmopaHmul,

Anmamst, Kazaxcman

192301001 @stu.sdu.edu.kz

Tyiiinoeme. Makanana ¢yukyuornanovl cmuib TEPMHHIHE FBUIBIMU 3EpTTEYJIEp
HOTIDKECIHJIE HIBIKKAH aHBIKTaMaiap, TYXKbIpbIMAAp YcbiHbUIaAbl. Kazak Tin Oumimingeri
FBUIBIMU 3€PTTEYyJIEpP/AIH HbICAaHbIHA alHalIFaH (YHKIMOHANJbI CTHIBIAEPIIH 3epTTEIyiHe,
KIKTETylHe, TONTACTHIPBUTYBbIHA, KAJBINTACYbIHA, IaMYbIHA FBUIBIMH IIOJy >KACAJIBIIL,
EPEeKIICTIKTEPl KOPCETLIIN, TYXKBIPBIMAAD JKacajdblHaAbl. DYHKIHMOHAIABl CTHIbISPIIH
KONTEreH Macenesepi 3epTTey HBICAHBIHA aJBIHBIN, CTHJIBAIK EepeKIIeNIKTepl ecKepisiei.
Kazan TeHkepiciHe neiiHri Oacmace3 TUTIH, KeHEC AQyipiHaeri Oacmace3 TuTH, Ka3ipri
Ke3eHjIeri 0acmaces/iH, pajauo-Teleauap TUTIH, Ka3aK aybI3eKi COWsey TUTiH, peCMH TLIIiH,
FBUIBIMH TUTIH, KOPKEM OJeOMEeT TUIH >aH-)KaKThl 3€PTTEIN, TYpJi acHeKTiIeH KaparaH
FaJIBIMZAp TOOBI KYHEJICHII YChIHBUIABI.

Kinm ce30ep: ctunuctuka, CTWIb, (PYyHKIIMOHAIIBI CTWJIb, FHUIBIMH CTHIIb, PECMHU
CTHJIb, PECMU iC-KaFra3aap CTHII, MyOIUIIUCTUKAIBIK CTHIIb, KOPKEM 9IeOMET CTHIII, aybI3eKi
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Annomayun. B cratbe TPEACTABIECHbl ONPEAEIEHUS W BBIBOJABI HAYUYHBIX
WCCIEIOBAaHUN O TEPMHHE PYHKYUOHATbHBIL cmuib. [Ipofaenan HaydHbId 0030p M3ydYeHUS,
KJIaccu(UKauuy, TPYNIUPOBKH, (OPMHUPOBAHUSA, DPA3BUTUS (PYHKIMOHAIBHBIX CTHIICH,
KOTOpBIE CTAJIM OOBEKTOM HAYYHBIX HUCCJIEIOBAaHUI B Ka3aXCKOM SI3bIKO3HAHUH, 0003HAUECHBI
0COOEHHOCTH U CJIeJaHbl BBIBOJBI. V3yyaroTcst MHOTHE BOIPOCH! (DYHKIIMOHAIBHBIX CTUJICH,
YUMUTHIBAIOTCS ~ CTHJIMCTUYECKHME OCOOEHHOCTH. PaccmarpuBaercsi A3bIK MedYaTd 10
OKTSOpBCKOW PEBOJIIOLUH, S3bIK COBETCKOM MPECCH, SA3bIK COBPEMEHHOW MPECCHI, PaIro U
TEJIEBUJICHUS, PA3rOBOPHBIN Ka3axXCKUM s3BIK, O(QUIMAIBHBINA SI3bIK, HAyYHBIH SI3BIK.
CucreMaTH4ecKky TPEACTaBICHBl HCCIENIOBAaHMUSA TPYIIBl YYEHBIX, KOTOpBIE IOAPOOHO
M3YYHWIU JaHHbIE (QYHKIIMOHAIbHBIE CTUIIH SI3bIKA.

Knwoueevie cnosa: cCTUINCTUKA, CTWIb, (DYHKIMOHAJIBHBIA CTHJIb, HAYYHBIA CTHIIb,

OopUIMANBHBIA CTUIIb, MyOTUIIUCTUYECKUN CTHIIb, XYHAOXKECTBEHHBIH CTHIIb, JIUTEPATYpPHBIN
SI3BIK.

Functional styles of Kazakh language

M.E. Kubesova
Suleyman Demirel University
2-nd year doctoral student
Almaty, Kazakhstan

192301001 @stu.sdu.edu.kz

Abstract. The article presents the definitions and results of scientific research regarding
the term functional style. A scientific literature review of the functional styles was conducted.
Classification, grouping, development of functional styles in Kazakh linguistics is described,
features are indicated and conclusions are drawn. Many issues of functional styles are studied,
stylistic features are taken into account. The language of the press before the October
Revolution, the language of the Soviet press, the language of the modern press, radio and
television, the spoken Kazakh language, the official language, and the scientific language are
considered. The studies of a group of scientists who have studied these functional styles of
language in detail are systematically presented.

Keywords: stylistics, style, functional style, scientific style, official style, journalism
style, academic style, literary language.

Kipicne

Kazak Tinm OutiMiHzeri FBUIBIMHM 3€pTTEYJEpAiH HbICaHbIHA aifHAJIFaH
GYyHKIMOHAIAB CTUIBAEPIIH 3€pPTTENylHE, JKIKTENIyiHe, TONTACTHIPHUTYbIHA
FBUIBIMU IOJTY KAaCAJIBIM, €PEKIIETIKTePl KOPCETUIIN, TY>KbIPhIMIAP >Kacaiabl.
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3eprTeyne maigajJaHbLIFaH HETri3ri daicrep: cumarrama, Kyieney, Tainaay,
KUHAKTAy, JKaJbLIay, CAJIBICTHIPY.

Heri3ri 0ejim

OYHKIIMOHABI  CTHIBACP — CTWIMCTHKA FBUIBIMBIHBIH  HET3Ti
Kateropuscbl. OYHKIMOHAIIBI CTHIIbJIEP TUIAIH KOJIJIAHBICBIMEH, KBI3MET €Ty
EpeKIICNIKTEPIMEH  TIKeJeW  OalllaHbICThI, IIBIHAWBI  KapbIM-KAThIHACTA,
ceiteye, MoTiHAe koepiHeni. B.B. BuHorpamoB QyHKIIMOHANIBI CTHIb
KOHIHAETI OW-MiKIpiH  Obutaiima  TYKbIpbIMAAWAel: «Ctums  — Oy
KATBIXATBIKTHIK, )KaJMBIVJITTHIK TUIIH OeNruii O1p cajlachlHla KapbIM-KaThIHAC
KYpaJJdapblHbIH CYPBINTAIBIT TIPKECYl, KOJJIaHY TOCUIEPIHIH KOFaMJIbIK
TYPFBIIaH KaObLIAaHFaH, (YHKIWOHAIABIK TYPFBIIAH IMApTTajFaH, IMTeH
OipikkeH >KMBIHTBIFBI. O 0acka MakcaTKa KbI3MET €TeTiH, OacKaiail KbI3MET
aTKapaThIH 631 CUAKTHI OeliHesey TaciiaepiMen Oip katapaa Typaas» [ 1, 73 0.].

OYHKIMOHAIBI CTHJIb TEPMHUHI — OpBIC TUI OLTIMI FaJIBIMJIAPBIHBIH
TaHBIMBIHAH  TYBIHJAI, KaJbIITACKAaH FHUIBIMA  aTay. JIMHTBUCTHKaIa
(yHKLIHMOHANIBI CTUIIb MACEJIeNIepIMEH aifHAJIBICKaH FaibiMaap B. Bunorpanos,
I'. Bunokyp, JI. lllep6a, P. bynaros, M. Koxuna «hyHKIIMOHANABI CTHIBAI —
TapUXM JKOHE QJIEYMETTIK KaTeropus» peTiHiae Tyciuaipeni. OyHKIHOHAIIbI
CTWJIb TULMIH Op TYpJl KbI3MeTiMEeH ((YHKIMACBIMEH) TiKesel OailaHpicTa
OOJIaTBIHIBIFBI aTAIl KOPCETIIE 1, COHBIMEH KaTap CTHJIb TUIIH KaH1al MakcaTTa,
KIMIe€ apHal XYMCAJIAThIHABIFBIHA KATBICTBHI KYOBLIBIC OOJIFaHIBIKTAH, OHBIH
KBI3METTIK CHITATBIHBIH MaHBI3bI 30p €KEHI allKbIHaaabl. 3epTTEYIIICD TIIIH
KBI3METIHIH TYpJiepiH Obuiaiima kepcereai. A.A.JIeoHThEBTIH MIKipi OOibIHIIA,
1) KapbIM-KaTbIHac jkacay KbI3METI (KOMMYHHMKATHBTIK), 2) oijilay KypaJbl
peTiHzeri KbI3MeT1, 3) alaM3aTThiH OJICYMETTIK TapUXU TIKIPUOECIH MEHIepy
Kypajbl peTIHJETr1 KbI3METI, 4) YITTBIK MOJCHU cajajarbl KbI3METI, 5) TaHBIM
Kypasibl KbI3MeTi jgen Oenemi; B.A.ABpopuH Tin: 1) KaThlHac Kypauibl
(KOMMYHHMKATHUBTIK), 2) OMABI OUTIPY (SKCTIPECCHUBTIK), 3) ONIBI KAIBITITACTHIPY
(koHCTpYKTHBTIK), 4) Toxipube MeH OuriM JkuHAY (AaKKyMYJISTHUBTIK)
KbI3METTEPIH aTKapabl Aen ecenteiiai. An B.B.BuHorpanos TinaiH KbI3MET €Ty
CUIIATBIH KapbhIM-KaThIHAC KbI3METI, Xabapiiay KbI3METI, aCep €Ty KbI3METI1 e
yuike 6eneni. TUiH oJIeyMeTTiK KbI3MeTiHE (YHKITMOHAIBI CTUIIBIEPAIH dcepi
O0ap exeni Oenrimi. Jlemek, GyHKIIMOHANABI CTWIbJIEPIH TMaiaa OO0k,
KJIBITITAaCYbIHA TIUIAIH OJICYMETTIK KbI3MET Opici, SFHU SKCTPATMHTBUCTHKAIBIK
(dakTopnap TikeJaeH bIKHAIbIH TUTI3emi. Kazak Tinm OutiMiHAe (DYHKIIMOHAJIBI
CTWIb TEPMHHIHIH MOHI MEH MAaHBI3bIH aWKBIHIAI, O31HJIIK EPEeKIICTIKTEPIH
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Tajjaan yceiHy1a KepHekTi ransiMaap M. bamnakaes, M.Tomanos, b. Manac6aes,
E. XKanneiiicos, C. Ucaes, P. Coiznpik, M. CeprasieBTapAblH ON-IIKIPJIECPIHIH,
TYXBIPbIMJIApBIHBIH, MaHbI3bl 30p. Fameim P. Ceizaeik «Ce3 KyaipeTi» arThl
eHOerinae «(pyHKIMOHALI CTUJIb) TEPMHUHIHE Ka3aKllla atay YChIHBII, ©31HIK
nabIMJIayJIapblH TUIIIK JI€PEKTEp HET131HJIe OPBIHABI Aanenaeni. «Kpi3merTik
CTHJIbY» JIETE€HIMI3 — «(yHKIIMOHAIBHBIM CTHIIbY CO31HIH JJIME-I9JI aydapMachl
0onMak, Oyt xkepaeri «pyHKIUS» CO31HIH MaFbIHACHI «KbI3MET)» JICTCHHEH Iopi,
«MakKcar, apHay» YFhIMIapbIHAa CasITBIHBIH €CKEPCEK, «MaKCATTBhIK CTHIIBY JCTCH
HYCKAchl YTBIMABI Oajmama OoJaThIHBIH  aiFa TapTaael [2, 2176.].
«DyHKIMOHATIABY JIETEH TEPMHUHII  Ka3aKIrajal «MakKcaTTbD»  JIell,
«PYHKITMOHAIBI CTHIIBI» MaKCaTThl CTHJIb I aTayabl YChIHABI. AKaJIeMHUK
TEPMUHACP/IH KOMIIUIKKE TYCIHIKTI, TUIre >KaTblK OONYBbIH Ke3JeNl, aHa
TUTIMI3/TIH 1K1 MyMKIHIIUTIKTEP1H KOJIaHBIIN JKacaJIbIHFaH Oajama aTayiapiblH
FBUIBIM CaJIachl YIIIH aca KaKETTUIIrH 0aca alTaipl.

Kazak Tin OumiMIHIE CTHJIMCTHKA cajachl OOMBIHINA TYHFBIII FHUIBIMH
3epTTey KYMBICBHIH KYpri3reH rajabiMaapeiMbis M. banmakaes, E. JKanneiticos,
M.TomanoB, b. Manac6aeBTapibIH eHOeri 30p. 3eprreyuinepain «Ka3ak TiniHiH
CTWJIMCTHKACBhD) aTThl TYHFBIII €HOETIHJE «CoiJiey CTHIII KoHE KiTaOu-xka3z0a
CTWJIBJICP» JeN KOJIaHBbUIAIbI. bymail «kitaOu-x)a30a CTHIbISP» ACH aTajysl,
O1piHIIIACH, OJapAbIH «IIBIFY TET1», KAJIBITITACy HET131H KopceTce, CKIHIIIIACH, O
CTUJIBJCP/AIH KITAaOWIIBIFBIH aHFapTaIbl. AJT KITAOUJIBIK CTHIIBJIIK OCNT1 OpBIC TUT
CTHJIMCTUKACHI Typalibl JKa3blUIFaH €HOCKTepJe «(DYHKIIMOHAIBIbI CTHIIBICP
JEIHII KYp. MyHaa «QYHKIIMOHATBIB) CO31 CTHIIBACP/IIH Kall calaja KaHnaai
KbI3MET aTKApaThIHBIH aHFapTa/Ibl; COHAAN-aK OPBIC TUTIHJIEC «CTUIIBACP KyHecl,
«onedu TLT CTUIIBAEPI» JETeH TePMUHILD Me Konmanbuiansl [3, 19-27 6.].

A. CankpinOaii MeH E. AOGakaHHbIH «JIMHTBUCTHKAIBIK TYCIHAIpME
co3iriHae» (YHKIMOHAIABI CTWIbIe MbIHAJA aHbIKTaMa OepijireH:
OYHKIMOHANIBI CTHIb — 91e0u TUIMIH Oip Typi. TiamiH opTypil KbI3METIMEH
OaitmanbICcThl O607aabl. OHBIH JaMyblHAa TUIICH THIC JKaTKaH (akTopiap ocepiH
turizeni. bymapmanm ©6acka ce3miH  aBTOpPHI  aapecaT (THIHAAYIIBI —ajam,
ayauTOpus), XabapAblH TaKbIpbIObI, COMICY/IH MaKcaThl KoHE T.0. ©3 9CepiH
turizeal. Kazipri ogedu Tinge: KyHASTIKTI — 9/1e0H, casiCU-TeXHUKAIBIK, PECMHU-
ICKepJIiK JKOHE FBUIBIMH (DYHKITMOHAJIBI CTHIBIACP €peKiieieHeni. bipak op
CTUJIBJIH OpPHBI op TUIJAE e3remie OoJianbl. bapiblk Tinaepae Herisri opbIHIa
KYHJETIKTI 9J1e0N CTHIIb Typanbl, Oyi onedu TunmiH «OedTapam» Typi OOJbIT
ecenrreneni [ 4, 266 0.].
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Faneimpap apaceinga QyHKIMOHANAB CTHIIb YFBIMBI Typasibl €Ki TYpii
Ke3Kapac Oap: OipiHmIici, (PYHKIIMOHAIIL CTHUIBACP oAeOM TUIMIH TYypiepi;
eKiHIIICl, (QYHKIMOHANABl CTHIBACP — TUIAECIMAIK KYOBUIbIC, SIFHU TUIAECIM
cTuiblepl. EKiHII Ke3Kapac JTOMUHAHTTBIK KO3Kapac, COHJBIKTaH OyJl MIKIp
0achlM  KOMNIIUTIK  13J€HICTEP/IIH  FBUIBIMM  HETi31  OOJIbIT  TaOBbLIAJbI.
A.balTypchiHyIbI QYHKIIMOHAIABI CTUIb YFBIMBIH MIil0IK XKOHE mindecim Ien
TYCIHI'€H, FAJILIMHBIH NalbIMaybIHIIA (DYHKIIMOHAJII CTHUIIb — «COMIICYIIHY O1p
Typi[ 5, 12 6.].

JKanmer anranga, QyHKIIMOHAIABI CTHUIBAIH YII HEri3ri OeNriciH aTam
kepceryre Oomanel. Omap: 1) koramablk eMipAiH Oenrim Oip canachiH
OeifHenel 11, oNapAblH ©31HIIK KOJIJIAHBIC asiChl, ©3 TAKbIPHIObI 0ap; 2) KapbIM-
KATBbIHACTBIH OeJriil O1p *xar1aliblH KepceTel — pecMu, oeiipecmu T.0; 3) e31Ha1K
yCTaHFaH OarbITHI, TUTIHIH HET13T1 MakcaT-MiHeTi 6ap [6, 93 6.].

«Tinmeri crtunpaepAiH AaMbIN JKiKTedyl Oenriai Oip >XKaHPIBIH Maiaa
6omybIMeH OainaHbIcThl. COHIBIKTAH 9J1e0H TUIIIH CTHIIBICPIH TATACTHIPYa €H
aJIBIMECH KaHPJIBIK TPHHITMIITI HETi3re amy Kaxer» [7, 15 6.]. An KaHpAbIH
naiiia Oosysbl, ka3z0a onebu TULAIH AaMmy KainmnblH kepcerenl. JKazbda TuiniH
KETLIe TYCyi FBUIBIM MEH TEXHUKA, 9JIcOMET MEeH OHep CalalapbIHBIH JaMybIiHA
OailyTaHbICTBI. FHUTBIM MEH MOJICHUET callajapblHBIH JaMYybl YKaHa >KaHpJIapIbIH
naiima OoiyblHAa BIKHAN >kacadael. On skaHpFa cail TUIIMI3JE JKaHa CTHIIb
KanbinTacaabl. Keinri sKpligapsl Ka3ak TUTIHIH TEK TpaMMaTHKAIBIK KYPBUIBICHI
KT, JEKCHKAChl MOJIBIFBII KaHa KOMMaMIbl, COHBIMEH Oipre Kazak oaecowm
TIUTIHIH CTUJIBACD KYyHecl, PYHKITMOHAIIIBI CTUIBIEPI /1€ JaMBIIT KaTHIP.

3eprreyuuiep 91e0U TULAIH CTHIBIIK TapaMJaldyblHa >KaHp MPUHUUIIH
Heri3 ereal. CoraH opail KepKeM 9/1e0ueT )KaHpbIHA KOPKEM 9/1€0MEeT CTHIIL, TaFbl
COJI CHSIKTHI 9p aHpPFa 9p CTHJIb cail kenMeK. TimmiH (YHKIHMOHAIABIK CTHUITh
JIETeHIMI3, )KOFaphlJia KOpCeTUIreH e, 9eOMeTTIH Oenri O1p JKaHpbIHA HEMecCe
QJICYMETTIK 1C-OpEKeTTIH Oenrin Oip camachlHa COMKECTCHIIPUIIN KaabIlMTacKaH
TYJIFA-TOCUIIEp KYHeci, CeMaHTHKAChI MEH JKCITPECCHUSICHI JKaFbIHAH Oipriama
TYUBIKTaJIFaH (9p CTUJIBTE Kapau ipiKTeNreH) TUIMIK Kypaaaap TOObI.

JeMek, TUIIIH QYHKIIMOHAIABIK CTHIbACPI — €H aJlILIMEH OHBIH 9J1e0ueT
’KaHpbIHA Kapal aXbIpaTbulFaH Tapamaapbl. CTUIb Typalibl co3 KO3FalFaH/a,
TUIIIH OapiibIK 2JIEMEHTTEpiH KaMTyfra Typa keneai: «CTwib OWIbl OUIAIpY
KYpaJIJapbIHbIH JKYHecl peTiHAe, T KYPbUIBIMBIHBIH OapiblK 3JE€MEHTTEpPIH:
IBIOBICTApABl A2, TPaMMAaTUKAIBIK TYJIFalIapAbl J1a, €63 Ka3blHACHIH 1,
(bpa3eoNorusIIbIK  TIPKECTEPl JI€ KOHE OCHl cajalapJblH KOMIO3UIUSIIBIK-
CUHTAKCHCTIK JKaFbIHAH KYPBUTY TOCUIACPIH e KaMTuab» [8, 230 6.].
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Kazak TuTiHIH OCHI KYHT1 CTHIIBJIIK TapaMIanybiHbIH 6ackl XIX FaceIpabiH
IT sxapTeIchIHA Typa Keneal. byn Tycra Ka3ak TutiHzAe Mep3iMIl Oacrace3 nainaa
O0onapl, coFaH oOpail oAeOMeTTIH KOFaMJIBIK-TyOHIIMCTHKAIBIK KAHPBIHBIH
ipretacel KajaHa Oactaabl. by kaHp Kazakiia MyOJUIIMCTUKAIIBIK CTHJIbJIIH
QJIFAIIKbI YITUICPiH TYFBI3ABI. OTKEH FACBIPIBIH COHFBI OHKBIIIBIFBIHAH OacTarl,
Ka3aK TUIIHJE KOIIIUIIKKE apHajfaH J>XapTbUlall FBUIBIMH OJIeOUET KaHPBI
YKaHJaHbl. ByJ1 CTUIBIH e10yip eTeK jkas 6acTaraH TyChl — XX FachIp/IbIH 0achl,
aJl HaFbI3 OPKCHACTCH, AKbIHaIFaH JI0Yipl — Ka3ipri Ke3eH.

Conpaii-ak KepkeM oie0ueT CTWIbIHIH J€ Mpo3a >KaHPBIH KaMTHIII,
annekaiina mamu Tycyl XIX FacelpAblH OpTa TYCblHAaH Oacrtananbl. byraH
bl6sIpait Mmen AGaii mbiFapManiapsl yiakeH cederuri 60l XX FachIpbIH 0achl
— Ka3aK KepKeM 97101 CTHIIbiHIH OIpChINbIpa KYILIEUTeH, 63 1II1HEH TapaMJlajfaH
tychl. OChl Ke3eHJEe Mpo3a, JApaMaTyprus >KaHpjapblHa cail Oenrigep maima
OOJIbITI, opi1 Kapad JaMbIAbl, CTUIBIASP Kirl aikpiHgana Tycti. Ceitim, XIX
raceIpabiH, Il JkapThICHIHAA Ka3aKThIH YITTHIK oe¢0M TUIIHIH MbIHaAal
(YHKITMOHAIABI CTHIIBACPI OOJIJIBI: KOPKEM OACOMET CTHII, ITyOIHITUCTHKAIBIK
CTWJIb, XKapThlJIall FBUIBIMA CTWJIb, PECMH iC-KaFa3gapbl CTHUII, SMUCTOJISPIBIK
cTuib [9, 26 0.].

Kazak 3eprreymiiyiepi CTWIb  TypJepiHE axbIparyjga Jda  OpbIC
FAIBIMJIAPBIHBIH:  (QYHKIMOHABIK CTUJIBJICPIAIH KaJbIITAaCybl MEH JaMy
3aHABLIBIKTAPBIH 3€PTTEY/A1H HET13T1 KO31 TIAIH KOJIIaHBICHI OOJIBINT TaObLIA b,
Oyn kommaneicTap Oenrim Oip KaHpFa TOH OOJBIN KeJedal HeMece <GKaHpFa
KATBICTBl OOJIIHTCH CTHIIBJICP aWKbIHBIPAK TaHBUIAJBD) JETCH TYKbIPBIMJIAPHIH
OacHIBUIBIKKA aJIbI, Ka3aK TUTIHIH (YHKIIMOHAJIIBI CTUJIBJIEPIH KaHPJIBIK HET13]1€
capajaiiipl:  KepkeM  oneduer  yaAruiepi  KepkeMm — oneOueTr  CTHIIH,
NyOJUIIUCTUKAIIBIK O€OUET >KaHpbl MyOJUIIMCTUKAIBIK CTHJIB/1, PECMH 1C
Kara3jgap MEH KEHCe TUIIHIH CTWJI, FhUIBIMU-TEXHUKAJIBIK d/Ie0MeT CTHII Jeml
JKIKTEH/I1.

Kazak Tin OimimiHge (yHKIMOHAIABI CTUIBIACPIl JKIKTEYMiH OipriaMa
KAJIbIMIKa TYCKEH, OKYJBIKTapFa YCBIHBUIFAH JOCTypiii yuirici Oap. Omap
MyOJMITUCTUKANBIK, PECMU-IC KaFra3jap, FhUIBIMU JKOHE KOPKEM ojeOueT
ctunbaepi. byn — «lIpara mextebi» ransimaapsl MeH L. bannunen kene xaTkan
kinaccudukarus, onsl JI.B. Illepba men akan. B.B. Bunorpagor 6actaran
Oipkatap OpbIC TUT MaMaHJIApbIHBIH KojjaraHel Oenrial.  CoHBIMEH,
(GyHKIMOHAIIBI CTUIIBACP/I KIKTEY/IE /Ie Ka3aK 3epTTEYIILIEP1 OpbIC TijI OLTIMIHE
CYHEHTEHI aHBIK KOPIHE/I.
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Fanmerm  A. BaliTypchiHyIIbI YCBIHFAH (DYHKITMOHAJBI CTHJIb MOTIHAEPI
TOPTEY — FBUIBIMHU CTHJIb MOTIHJEPI, TyOIHIIMCTUKAIIBIK CTHIIb MOTIHIEP], pECMU
CTHJIb MOTIHAEP1, KOPKEM d71eOueT CTHIIb MaTiHAepi [ 5, 12 6.].

Keii0Oip 3eprreymn fanpiMaap (QyHKIMOHAIIBl CTHIBIEPAIH KypamblHa
KOpKeM 9nie0ueT CTWIH Kocnaiabsl. MaceneH, «Pa3Butne (pyHKIMOHAIbHBIX
CTUJIEH COBPEMEHHOTO pycckoro si3eika» (M., 1968) nmeren >xuHakTa KepKem
oneoueT TuT (PYHKIMOHAIBIK CTUIIb KaTapblHaa ce3 erinmMeini. B.JI. JleBus,
B.II. Mypat cekunai 3epTreymiiep KopkeM d1e0ueTTi (yHKIMOHAIABl CTUITH
yirici jgenm TaHbIMaiabl. An kemrereH — raimeimaap (B.B. Bunorpamos,
P.A.bynaros, JI.B. lllep6a, A.U. Edumos, P.W. I'anenepun, A.H. ['Bo3znes.
B.I''Aamonu, E.M. T'ankuna-®enopyk, M.H. Koxuna T1.6.) xepkeM oneduer
YIATUIEPIH 63 alijibiHa (DYHKIIMOHAJAbI CTUIIb TYPIHE KATKbI3aIbI.

3eprreymisiepaes  B.B.BunorpamoBThiH  KiaccudUKanUACH  KOHUITe
KOHBIMJIBI. FanbiM TUIMIH KOJJIAHBICTaFBl MAaKCaTThl OOIHICIH KYHICTIKTI
TYPMBICTaFbl COWJey CTWII (07 KapbIM-KaThIHAC JKacay KbI3METIH OTeii), ic
Karas3iap, peCMHU KYKaTTap KoHE FhUIBIMH eHOekTep cTuii (o xabapiay
KbI3METIH  aTKapaisl), NyOJMIIUCTUKANBIK ~ CTHJIb  JKOHE  KOPKEM
OCJUTUTPUCTUKATIBIK CTUJIb (0J1 9cep €Ty KbI3METIH OTEH/I1) e KapacThIpabl.

CoHBIMEH, KOpPKEM 9/JeOMeT CTHII, MYyOJMIIUCTUKAIBIK JKOHE FhUIBIMU
CTWJIbJIEP, PECMU-IC KaFa3aapbl CTUIIBAEPI, aybI3IIa COMIeY CTUII IeTEH JOCTYPIIl
KJIaccuUKaIUS MIbIFa/IbI.

ITpodeccop b. Ilamabaii: «Ka3ipri ke3¢ CTUIMCTUKA FRUIBIMBIHIA 9]1e0U
TUIiH Oec  (QyHKuMoOHAmAel cTwm  Oenriai. Omnap  FBUIBIMH, PECMH,
My OJIMIUCTUKAIIBIK, KOPKEM 9JIEOMET KOHE aybI3lIa ceiey cTribaepl. Onapabiy
©3/Iepl KaTbIHAC >Kacay/blH HAKTBUIbI JKarJal, MiHJIETTEepiHE T.0. OalIaHBICTHI
Tarbl YCaK Typusepre xikteneai. OHbIH YCTiHE (DYHKITMOHAIIBI CTHIIb apajachIIl
Ta KeJe 6epeni. DyHKIMOHAIBI CTUIIBIEPIIH Op TYPIHIH dJIeMEHTTEp1 KabaTTaca
KOJIIAaHBUTBIN, KOm KaOaTThl CTHUIBIIK KYObUIBICTAp Takga Oosambl. by
Karmanaa CTUIBACPIIH ©3apa HOTIKECIHJIE KOHE OJIap/AblH 03 immiHAe OemiHicl
cebernTi xxacananpl. CeTin, Tinae GyHKIMOHAIIBI CTHIBIIK KOHE CTHIIBIIILIIK
KIKTENIC eTe KypJenmi, caH TapMakThl Oombin kenmedi» — geini [10, 73-74 6.].
FanbiMHBIH MalibIMAayblHAH (YHKIIMOHAIBI CTHIIBIEPAIH TUIIIK €peKIIeTIKTepl
KalbaTTachlll Ta, apajachlll Ta KEJETIHl, e3apa XIKTeyl Kypzaeili OonaTbIHbI
alKbIHAJIaIbl.

Kanmer anranga, QyHKIMOHAIABI CTHIIBAIH YII HEri3ri OENriciH aTan
kepceryre Oomnansl. Omap: 1) KoramablK emipiH Oenruni Oip cajiacklH
OeitHenel i, oJapIbIiH ©31H/IIK KOJIAHBIC asiChl, ©3 TAKBIPLIOBI O0ap; 2) KapbIM-
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KATBIHACTBIH OCJT1I1 O1p *KarIalbiH KepceTel — pecMu, oeiipecmu T.0; 3) o31Ha1K
yCTaHfaH OaFbIThI, TUTIHIH HETi3r1 MakcaT-miHaeTi 0ap. Opbip pyHKIHOHAIIBI
CTHJIb JKaJlbl oAe0u HOpMajaa maijanaHyIarbl ©31HAIK epekuieniri 0ap Typi
’KaHPJIaFbl MIBIFapMaap bl KOCHIIT ajlabl.

«Kazak TuUTiHIH ~opQorpadusiablK  aHBIKTAFbIIBD)  aTThl  €HOEKTE
(GyHKIIMOHANABI CTUJIBJII MBIHAJAW >kyhene ychiHFaH: «Korammarel op Typii
KapbIM-KATBIHACTBI KY3€re achIpyAbIH KYpajbl PETiHIE KbI3MET €Te KEJiIl, TiI
Oenrini camara 6erimaene tyceai. Ochl caraarbl KapbIM-KaThIHAC 910 TUIIIH
0ec TypJi CTUIBAIK TapMaKTaphl apKbUIbl Ky3ere acanbl. Onap: FbUIBIM, OLTIM,
OKy-aFapTy Calachl — FBIIBIMH CTHJI; KYKBIKTBHIK Cayia, 3aHHaMa — PECMU CTHIIb;
KOpPKEM OHEp cajachl — KOPKEM oAcOHMeT CTWIi; KOFaMJBIK — CasCH caja —
MyOJUIHUCTUKAIIBIK CTHIIb, TYPMBICTBIK KaThIHAC Cajachl — COMiey TUIl CTHIID»
eKkeHiri kepcetiirex [11, 5 6.].

KopbIThIHABI

KopbITeIHABLIAK Kene, Ka3aK TUNHAETI (YHKIHOHAJIBI CTHIbIACPIIH
KOIITETCH Moceseepl 3epTTey HbICAHBIHA AaJBIHBIN, FHUIBIMH TYPFBIIAH
KApacThIPbUIBII, >KaH-)KaKThl 3€pTTENiN, OipKaTap €HOEKTEpMEH TOJIBIFY/a.
OYHKIMOHAJIbI CTUIBACPIH JKaHPJBIK €pEeKIIENIKTEepiHE Kapail KyprizuireH
3epTTeyJIep )KYHEICHIT YChIHBUIIB.

— Ka3aH TeHKepiciHe JeiiHri Oacmace3 TuliH (b.OO1IKackIMOB); KeHeC
noyipiageri 6acnaces TiniH (C.McaeB); ka3ipri ke3eHueri 6acmacesiH, paanuo-
teneaunap TutiH (O.bypkitoB, A.Annmamesa, b.MowmbiHOBa, A.JKymaryiosa,
H.Yomu, I''Mammun6aesa, /[.Fab66acosa, /. bucmunbauna,r.o.);

— Ka3ak aybi3eki ceitniey TiniH (P.Omipos, 3.Epnasaposa, 1.0.);

— pecmu Tinal (P.Ce3nbik, H.EpraszueBa, A.Angamena, 3.AXMeTXKaHOBA,
K.Kanamesa, 2.CyneliMeHoBa, C.Epexenosa, JI.lyiicembGekoBa,
b.O6inmaxinoBa, A.Jlyan6ekoBa,rt.0.);

— veutbiMu TiAl (A.baiitypeeinyner, O.Kaitnap, ©.Air6aitynel, P.Ce3abik,
II.Kypman6aityiel, I.binonos, C.Omicxkanos, Ill.MoxitaeBa, JX.Amuposa,
XK.Kypmambaesa, T.0.);

— kepkeM onebuer TumiH (A.baittypeeinyiel, M.banakae, P.CeI3abik,
E.XKaunneiticoB, M.Cepranues, b.11lana6ait, X.Kopimos, H.Yonu, ['.O3imxaHoBa,
I".Myparosa, I'.CmarysioBa, T.0.) FaJbIMIapbIMbI3 (DYHKIIMOHAIBI CTHIIbAECPAIH
CTWIBJIIK €pPEKIICIIKTepiHe Kapal KaH-)KaKThl opi TepeH FBUIBIMH 3E€pPTTEYJIep
KYPTi31UITeH1 T ICH/I.

Kazak TinmiHzmeri (pyHKIMOHAIIBI CTUIBIASPAl 3€PTTETeH FallbIMIAPIbIH
TYKBIPDBIMIAPBI  MEH 3€pTTeyJepi HETi3iHAe Ka3zaKk omebum  TUTIHJETI
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(YHKIIMOHAIIBI CTUJIBJICP PECMU iC-Karaszap CTHJI, MyOJMIIUCTUKAIIBIK CTHIIb,
FBUIBIMUA CTWJIb, KOPKEM oJeOMET CTWII KOHE aybI3eKl Ceilliey CTHIl JAen

TONTACTBIPbUIABI.
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