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EXPERIENCE OF PROSPECTIVE ELEMENTARY SCHOOL
TEACHERS IN REMOTE REGIONS OF INDONESIA IN POSITIVE
DISCIPLINE TRAINING AND INCLUSIVE EDUCATION:
IMPLICATIONS FOR MORAL AND CHARACTER EDUCATION

Abstract. This study explores the implications of positive discipline
training and inclusive education for prospective elementary teachers in
Southwest Papua, with a focus on developing moral and character education
as well as building a supportive learning environment. The number of
participants is 30 students/teacher candidates with 5 trainers. Through this
training, prospective teachers are able to increase their understanding of
inclusivity, adopt proactive classroom management strategies, and develop
inclusive teaching skills. As a result, they are able to create a safe and
supportive learning environment, which promotes moral values and strong
character among students. The implications of this research provide an
optimistic picture of the role of prospective teachers in building inclusive
education and strengthening student character, especially in the special
cultural and environmental context of Southwest Papua.

Keywords: Positive Discipline; Inclusive Education; Moral education;
value education.

Introduction

Positive discipline training and inclusive education are the main focus in
efforts to improve the quality of education in various regions of Indonesia,
including Southwest Papua. Moral and character education as the main
foundation for the formation of the nation's next generation is greatly
influenced by these approaches. In the context of basic education, especially
in elementary schools, the application of positive discipline and inclusive
education not only helps overcome challenges in the classroom, but also
strengthens students' moral values and character.

The implementation of positive discipline in schools can be achieved in
three ways: (1) understanding positive discipline as a disciplinary standard;
(2) increasing broad stakeholder awareness regarding positive discipline; and
(3) adopt a whole-school approach to implementing positive discipline[1]. A
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better understanding of value-based leadership practices in facing challenges
in schools encourages the application of positive discipline, tolerance for
conflict, humility and gentleness, building trust, empowerment, justice and
responsibility, shared decision-making, and rational problem-solving[2].
Therefore, the experience of prospective teachers in Southwest Papua in
undergoing this training provides important insights for improving and
adapting the existing education system.

Southwest Papua, with its rich diversity, faces unique challenges in
implementing positive discipline and inclusive education. Inclusive education
is a complex issue that, without appropriate adaptation and deep
understanding, can present major challenges for the education community[3]
Comprehensive implementation of the Inclusive Education Policy can help
reduce educational and social disparities[4]. Prospective teachers need to
develop specific skills to create inclusive and supportive learning
environments. Inclusive education ensures that all students have equal access
to quality education. A cohesive approach to behavior management, setting
clear boundaries, rules, and consequences, using positive discipline
techniques, understanding different parenting styles and their impact on
behavior management, creating an enabling environment to support behavior
modification, and providing effective training [5] aligned with the global
commitment to inclusive and accessible education [6]. This training provides
theoretical knowledge and practical experience to manage heterogeneous
classes, build positive relationships, encourage active involvement, and
overcome negative behavior without harsh punishment, establishing a
conducive learning environment and supporting students' moral and character
development.

Inclusive education in Southwest Papua requires adapting curricula and
teaching methods to meet the needs of all students, including those with
special needs. A framework applied globally to create accessible learning
opportunities for all students [7]. Prospective teachers are trained to recognize
and accommodate students' varying needs, as well as create a classroom
atmosphere that accepts each individual. Positive discipline training and
inclusive education emphasize the development of values such as empathy,
tolerance, and honesty, in addition to academic achievement. Many
correlations show a positive relationship between the implementation of
inclusive education by teachers and students' social and emotional
competence at these three levels [8]. It plays an important role in forming a
generation that is intelligent and has strong character. The experiences of
prospective teachers in this training provide important insights for improving
the education system in Southwest Papua.

Southwest Papua, with its rich diversity, faces unique challenges in
implementing positive discipline and inclusive education. Prospective
teachers in this region need to develop specific skills to create inclusive and
supportive learning environments that respect the diversity and individual
needs of students. Positive discipline training teaches prospective teachers to
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use a non-punitive approach that emphasizes respect and self-development of
students, while inclusive education ensures that all students, regardless of
differences, have equal access to quality education.

In the 21st century, developments in science and technology as well as
global changes, bring new challenges in improving the quality of life,
including education. Indonesia seeks to improve the quality of human
resources through education that integrates knowledge, skills, attitudes and
ICT. Higher Order Thinking Skills are needed, and the Directorate of High
School Development (Direktorat PSMA/ Direktorat Pembinaan Sekolah
Menengah Atas) emphasizes the four 4C skills: communication,
collaboration, critical thinking and problem solving, as well as creativity and
innovation. Pre-service teacher training addresses the successes and
challenges of managing heterogeneous classes, building positive
relationships, encouraging active engagement, and addressing negative
behavior without harsh punishment, establishing a conducive learning
environment and supporting moral development. The concepts of positive
discipline, positive influence, and the role of positive emotions are seen as
initial guides, drawing on research, case studies, and applied practice to glean
and reinforce the value of positive approaches [9].

Inclusive education in Southwest Papua requires adaptation of
curriculum and teaching methods to meet the needs of all students, including
those with special needs. Inclusive education provides a space that not only
recognizes but also celebrates the well-being and holistic development of
each student [10]. Prospective teachers are trained to recognize and
accommodate student needs, as well as create a classroom atmosphere that
accepts each individual. This involves a deep understanding of pedagogical
approaches that are responsive to diversity. Positive discipline training and
inclusive education are significant for moral and character education, helping
teachers create an environment that supports values such as empathy,
tolerance and honesty. Diverse learning remains one of the main frameworks
for the global education community to achieve sustainable and inclusive
educational development goals [11]. They play an important role in forming
a generation that is intelligent and has strong character, ready to face global
challenges.

Methods and materials

This research was conducted at the Sorong State Islamic Institute
(Institut Agama Islam Negeri Sorong/IAIN Sorong), Southwest Papua at the
Elementary Teacher Education Study Program with a total of 32
students/teacher andidates with five rainers. This population consists of all
students enrolled in semester 111 and semester V in the Teacher Education
study program of the Sorong State Islamic Institute. A total of 32 students
were randomly taken from the 3rd and 5th semester student populations.
Random sampling ensures that every student has an equal chance of being
selected, so that the results of the study can be generalized to the entire
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population. 5 lecturers who acted as trainers, who had received ToT (Training
of Trainers) training from UNICEF, these lecturers were selected because
they had received special training relevant to the research topic. The aim of
this research is to describe the experiences of prospective elementary teachers
in Southwest Papua in participating in positive discipline and inclusive
education training. It is hoped that through this training, prospective teachers
can improve their teaching abilities and apply effective strategies in educating
students with diverse backgrounds and needs. The method used is descriptive
qualitative with a phenomenological approach. Qualitative phenomenological
studies [12] were conducted using open format exercises conducted during
class. which helps explore the understanding, internalization and application
of the concepts of positive discipline and inclusive education by prospective
teachers. This research also maps how the training experience shaped their
views and practices in learning.

To obtain adequate data, researchers determined several key
informants, namely; 1) Tarbiyah Faculty Leaders: Provide perspectives
regarding policies and implementation of training programs; 2) Literacy
Course Lecturer: Provides insight into the content and methods of teaching
literacy; 3) Students: As the main subjects who experience training directly.

Types and Sources of data was obtained from two main sources. Types
and sources of data were obtained from two sources, in the form of main
sources, namely documentation and observation. Additional sources are
interviews with students and trainers. Data collection techniques include; 1)
guided interview: Using a pre-prepared questionnaire to guide the interview
but still allowing flexibility in the delivery of questions. 2) Direct
Observation: researchers were directly involved in learning situations and
literacy activities to collect data systematically. 3) Documentation in the form
of: activity reports, daily journals or journals that record the training process,
training modules, test results and evaluations.

The data analysis technique in this research uses the Miles and Huberman
model[13] which consists of three stages: data reduction, data display, and
data verification or drawing conclusions. With this technique, researchers can
collect and analyze data in depth about the experiences of prospective
elementary teachers in Southwest Papua in positive discipline training and
inclusive education and their impact on moral and character education. This
analysis technique allows researchers to obtain a comprehensive and credible
picture of the effectiveness of training in improving the competency of
prospective teachers, so that it can provide significant implications for moral
and character education in the region.

Findings

Implementation of Positive Discipline Training and Inclusive
Education

Based on interviews, it shows that positive discipline training and
inclusive education have a significant influence on the understanding and
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skills of prospective teachers. The following is a chart or mind map that
illustrates the results of research on developing teaching skills for prospective
teachers:
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Figure 1: mind map of research results on developing teaching skills for
prospective teachers

Increasing Understanding of Inclusive Education

The research participants become more understanding of the concept
and importance of inclusive education. They realize that every student has the
right to receive a decent education without discrimination. In the Primary
School Teacher Prospective Education Study Program, this understanding is
facilitated through a training program specifically designed to increase the
competence of prospective teachers in handling diversity in the classroom.
The study program held more than 5 training session on inclusive teaching
strategies and handling students with special needs which were attended by
more than 32 prospective teachers.
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Image 2: Faculty Leaders and Trainers

The participants are taught to recognize and appreciate diversity in
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terms of academic abilities, social backgrounds, and special needs. They learn
that inclusive education is not just about accepting students with different
needs, but is also committed to adapt teaching methods and provide the
necessary support so that each student can learn effectively and reach their
full potential. For example, they are trained to use special teaching aids such
as adaptive learning software and differentiation teaching methods.

Through a curriculum that integrates the principles of inclusivity,
prospective teachers at the Sorong State Islamic Institute are equipped with
the skills to create a fair and equitable learning environment, where all
students feel valued and supported. As part of this commitment, the Primary
School Teacher Education Study Program also collaborates with local NGOs
that focus on inclusive education to provide assistance and mentoring
programs for students with special needs. The organization is the Unimuda-
UNICEF Partnership for the West Papua region.

In this way, prospective teachers are not only ready to teach in
inclusive classes, but also become agents of change who are able to promote
the values of inclusivity in the wider educational community. They are trained
to establish effective collaboration between teachers, parents and the
community in supporting the development of each student, which directly
contributes to creating a more inclusive and friendly educational environment
for all parties.

Increasing Understanding of Inclusive Education

The implementation of positive discipline strategies in the elementary
school Teacher Education Study Program aims to create a learning
environment that supports the development of students' character and morals.
This strategy focuses on rewarding positive behavior rather than punishing
negative behavior, and encourages healthy relationships between teachers and
students.

The Primary School Teacher Education Study Program carries out a
series of training for prospective teachers that focuses on implementing
positive discipline. A total of 30 prospective teachers took part in this
program, which included 3 days of intensive training with 4-6-5 hours per day
on positive and inclusive discipline techniques.
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Image 3: Elementary/MI teacher candidates receiving Positive Discipline
and Inclusive Education material

Empathetic Communication is training prospective teachers to
communicate empathetically and building respectful relationships with
students. Providing Positive Reinforcement to encourage good behavior,
such as praise, rewards, and public recognition. Effective Classroom
Management: classroom management strategies that help maintain discipline
without using physical or verbal punishment. Development of Teaching
Skills: prospective teachers report improvements in teaching skills, especially
in terms of planning and implementing learning that is student-centered and
responsive to individual student needs. Developing the Values of Empathy
and Tolerance: this training helps prospective teachers to understand and
appreciate differences between students, both in terms of abilities,
backgrounds and individual needs. This encourages high levels of empathy
and tolerance. Strengthening Integrity and Responsibility: prospective
teachers learn to manage classes with an approach that respects the values of
integrity and responsibility, becoming role models in behaving honestly,
fairly and responsibly. Promotion of Proactive Attitudes and
Independence: the positive discipline strategies implemented encourage
students to take initiative and be responsible for their own actions, which is
an important aspect of character development. Building a Safe and
Supportive Learning Environment: this course helps prospective teachers
create a safe and supportive learning environment, where every student feels
valued and supported.

Teaching Skills Development

Prospective elementary school teachers in Indonesia must have various
competencies, including the ability to build positive working relationships,
coaching, continuous learning, good decision making, ethical maturity,
efficient work management, understanding of mission and goals, resilience,
effective and engaging communication , as well as respect for differences
[14]. Developing teaching skills is the main focus in the training program for
prospective teachers in the elementary school Teacher Education Study
Program. Based on data collected from various evaluations and surveys, there
is a significant increase in the abilities of prospective teachers, especially in
the aspects of planning and implementing learning that is student-centered
and responsive to individual student needs.

Prospective teachers are trained to design student-focused learning by
utilizing various approaches and strategies. This program teaches prospective
teachers to create lesson plans that include a variety of learning methods such
as project-based, collaborative, and problem solving. In addition, they also
learn to accommodate diverse learning styles by designing activities suitable
for visual, auditory, and kinesthetic learners, and include authentic assessment
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through formative and summative assessments to provide an accurate picture
of student progress.

Supervised training is an important context for prospective teachers'
professional learning, providing them with direct experience in the teaching
profession as well as opportunities for critical reflection on their theoretical
and practical experiences [15]. In teaching practice at partner schools,
prospective teachers report increased abilities in implementing student-
centered learning. Some of the progress recorded includes the use of
technology in learning, where prospective teachers succeeded in integrating
technology such as educational applications and interactive media in their
teaching. In addition, prospective teachers are able to apply teaching
differentiation to meet the needs of diverse students.

Supervised training plays an important role in teacher candidates'
professional learning, providing direct exposure to the profession as well as
opportunities for critical reflection on their theoretical and practical
experiences [16]. This survey involved 32 prospective teachers who
participated in training held by the Primary School Teacher Education Study
Program. Data was collected through a questionnaire that measured their
perceptions and beliefs regarding their readiness and confidence in planning
and implementing student-centered learning. As many as 92% of prospective
teachers reported that they felt more prepared and confident after attending
the training. The participants felt able to design and implement learning that
was more effective, student-centered, and involved innovative learning
strategies. Many participants stated that this training gave them a better
understanding of the importance of student-centered learning. They feel better
able to manage the class, create interactive lesson plans, and use various
methods to increase student participation.

Observations were carried out by independent observers who recorded
the implementation of learning by prospective teachers before and after
participating in the training. The main focus is the use of active and
participatory learning strategies in the classroom.

The following is a table that presents data from a satisfaction survey
of prospective teachers and the results of classroom observations:

Table 1: satisfaction survey of prospective teachers and the results of
classroom observations

Indikator Jumlah Persentase Keterangan
Responden (%)

Kepuasan dan | 32 92% Calon guru merasa

Kesiapan lebih  siap  dan

percaya diri dalam
merencanakan dan
melaksanakan
pembelajaran.
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Indikator Penggunaan | Penggunaan | Persentase
Sebelum Setelah Peningkatan
Pelatihan Pelatihan

Strategi 50% 75% 25%

Pembelajaran

Aktif dan

Partisipatif

Long Term Impact

The importance of interventions that address emotional well-being in
the teaching profession highlights the need for support structures, workload
management, and tailored training to reduce the negative impact of emotional
exhaustion on teacher satisfaction and performance, with the ultimate goal of
achieving optimal health and performance for teachers [17]. This
improvement in teaching skills not only benefits prospective teachers, but also
has a long-term positive impact on students. Students become more active and
involved in the learning process, showing increased motivation and better
learning outcomes. This is in line with the aim of the Elementary School
Teacher Education Study Program to produce quality teachers who are able
to provide quality and inclusive education for all students.

In addition, collaboration with partner schools is also strengthened
through this program, creating mutually beneficial relationships between
educational institutions and the community. Thus, the Sorong Elementary
School Teacher Education Study Program continues to be committed to
improving the quality of education through developing responsive and
student-centered teaching skills for prospective teachers.

Implications for Moral and Character Edusscation

Moral and character education has an important role in forming
individuals with integrity, responsibility and a strong moral compass. Virtues
and vices play an integral role in moral education and character formation [18].
Moral education aims to instill positive values and reduce negative behavior, so
that individuals are able to differentiate between right and wrong. In this process,
virtues such as honesty, empathy, and responsibility are taught and practiced so
that they become part of the student's character. Instead, vices such as
dishonesty, egoism, and indifference must be identified and addressed to prevent
negative impacts on students' moral development. Virtues in moral education
serve as the foundation for building strong character and personal integrity.
Students are taught the importance of having good moral values, which will
guide them in making the right decisions and acting in an ethical manner. By
practicing virtues in everyday life, students learn to appreciate and implement
these values, thereby forming a character that can be relied on and respected by
others.

On the other hand, recognizing and overcoming evil is also an important
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part of moral education. Character education is a crucial aspect that needs to be
integrated into learning. One of the character values considered important in
supporting learning activities is responsibility. If students lack responsibility,
issues such as deviant behavior may arise, for example, needing to perform tasks
only when instructed by others[19]. Character-based learning is an educational
approach aimed at fostering the development of moral and ethical values in
students [20]. Character is a combination of habits and character[21]. Teaching
students to understand the negative impacts of bad behavior and giving them the
tools to change that behavior is an important step in character building. This
process involves self-reflection and understanding the consequences of their
actions, which in turn helps students develop self-control and responsibility for
their actions. Thus, effective moral education not only emphasizes the
development of virtue, but also the ability to overcome and avoid vice, thereby
producing individuals with good character and morals.

Image 4: Training also includes the form of inclusive learning and positive
discipline

In educational contexts, the importance of interventions that address
teachers' emotional well-being is becoming increasingly apparent. Teachers who
feel supported and not emotionally burdened are better able to provide effective
moral and character education. Supporting structures, workload management
and tailored training not only improve teachers' well-being, but also enable them
to be good role models for students.

Supporting structures in the school environment should include
emotional and professional support for teachers. This support can take the form
of counseling, support groups, or ongoing training. When teachers feel heard and
supported, they are better able to create a positive and inclusive learning
atmosphere. This is very important in moral and character education, because a
supportive atmosphere helps students develop values such as empathy,
cooperation and respect.

Workload management also plays an important role in ensuring teachers'
emotional well-being. Excessive workload can cause stress and fatigue, which
ultimately reduces teacher effectiveness in teaching moral values and character.
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By setting realistic workloads and allowing sufficient time for planning and
reflection, teachers can focus more on deep and meaningful teaching. This
allows them to be more effective in guiding students to understand and
internalize moral values.

Tailored and relevant training is also essential. This training should
include strategies for managing stress, effective teaching techniques, and
methods for instilling moral values and character. When teachers are equipped
with these skills, they are better prepared to face challenges in the classroom and
are more effective in teaching values to students. Good training also helps
teachers develop self-confidence and professional competence, which are
essential for optimal performance.

Ultimately, good teacher health and performance are very important for
the success of moral and character education. Emotionally prosperous teachers
are better able to provide inspirational and meaningful teaching. They can be
positive role models, helping students develop strong character and good morals.
Therefore, interventions that support teachers' emotional well-being are not only
beneficial for teachers themselves, but also for students and society as a whole,
by forming a generation with morals and character.

Discussion

Discussion of research results indicates several important implications.
The following is a table that summarizes the discussion of research results
regarding the implications of positive discipline training and inclusive education
for prospective elementary school teachers, as well as the implications for moral
and character education.

teachers learn to identify and overcome
challenges faced by students with
special needs, as well as develop more
effective and inclusive learning
strategies. An empathetic and solution-
oriented approach in dealing with
student behavior is prioritized.

Aspect Description Implications for
Moral and
Character
Education

Increasing Positive discipline training and inclusive| Creating a more

Understanding education increase prospective teachers' | conducive

of Inclusive understanding of the importance of learning

Education inclusivity in education. Prospective environment,

where every
student feels
valued and
supported. Values
such as empathy,
tolerance and
mutual respect
are strengthened.
Prospective
teachers also
develop integrity,
patience, and
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commitment to
fair and equitable

education.

Implementation
of Positive
Discipline
Strategies

This training emphasizes the importance
of a disciplined approach that rewards
positive behavior. Prospective teachers
are equipped with techniques for
managing student behavior constructively,
such as the use of positive reinforcement
and conflict mediation techniques. In the
field, this strategy has succeeded in
creating a harmonious and productive
classroom environment.

Reinforcing
positive behavior
and peaceful
conflict resolution
teaches moral
values such as
justice, respect,
and empathy.

It helps

students to
develop strong
and responsible
characters.

Teaching Skills
Development

This training helps prospective teachers
plan and implement inclusive and child-
friendly learning. They learn to use
teaching methods that are adaptive and
responsive to student needs, such as
differentiated learning strategies and the
use of educational technology.

Increased student
motivation and
engagement.
Helping to build
student character
through an
inclusive and
adaptive learning
approach.
Prospective
teachers also
learn the
importance of
reflection and
self-evaluation in
developing
teaching quality.

Development of
the Values of
Empathy and
Tolerance

This training emphasizes developing
empathy through activities and
discussions that emphasize the importance
of understanding students' perspectives.
Prospective teachers are taught to
appreciate diversity and manage
differences constructively.

Helping students
respect the
feelings and
perspectives of
others, building
good and ethical
character.
Encourage
cooperation in
diverse
environments.
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Strengthening
Integrity and
Responsibility

This training emphasizes the importance
of the values of integrity and
responsibility in teaching. Prospective
teachers are taught to model honest and
ethical behavior and take full
responsibility for students' academic and
moral development.

The values of
integrity and
responsibility are
strengthened,
helping students
to develop strong
character. The
integration of
Papuan cultural
values in teaching
emphasizes the
importance of
honesty and
responsibility in
the local context.

Promotion of
Proactive Attitude
and Independence

This training encourages prospective
teachers to develop a proactive attitude
and student independence. They are
taught to use learning methods that
require students to carry out their own
exploration and discovery, such as
community-basd projects.

It develops
students'
proactive
attitudes and
independence.
Encourage
students to learn
independently
and take
responsibility for
their own
learning. Local
wisdom values
are used to
strengthen this
attitude.

Building a Safe
and Supportive
Learning
Environment

This training teaches prospective
teachers how to create a classroom
environment that is physically and
psychologically safe. They learn to
recognize and address bullying and
discrimination, as well as provide
emotional support to students.

The course helps
to create a safe
learning
environment and
supports students'
emotional well-
being. It
strengthens the
sense of
togetherness and
mutual respect
among students.
It integrates local
cultural values in
creating an
inclusive and
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supportive
environment.

The table illustrates various aspects of teacher training and their
implications for moral and character education. First, positive discipline training
and inclusive education increase prospective teachers' understanding of the
importance of inclusivity in education. In studying the positive discipline
approach advocated by the responsive classroom, it becomes clear that there is
potential for synergy between various disciplinary systems [22]. They are taught
to recognize and overcome the challenges faced by students with special needs,
as well as develop effective and inclusive learning strategies. This program
emphasizes the formation of positive discipline through teacher involvement
with an authoritative teaching style [23]. An empathetic and solution-oriented
approach to dealing with student behavior is prioritized, creating a more
conducive learning environment where each student feels valued and supported.
Values such as empathy, tolerance and respect are strengthened. Humanities help
children to understand themselves and others in relation to place, time, beliefs,
identity and culture and become empathetic, thoughtful and critical citizens [24].
This training emphasizes the importance of a structured discipline
approach and rewards positive behavior. Prospective teachers are provided with
special knowledge [25] disciplines, as well as high-quality feedback appropriate
to disciplines and contexts, are discussed as models for encouraging coherent
experiences. Teacher candidates are equipped with techniques for managing
student behavior constructively, such as the use of positive reinforcement and
conflict mediation techniques. Conflict mediation techniques [26] proven to
produce satisfactory conflict resolution. In the field, this strategy has succeeded
in creating a harmonious and productive classroom environment. Reinforcing
positive behavior and peaceful conflict resolution teaches moral values such as
fairness, respect, and empathy, which helps students develop strong, responsible
characters. Value education is of interest to [27] develop students' moral and
ethical values. So that they understand how to manage and live a satisfying
quality life.

This training helps prospective teachers plan and implement inclusive
and child-friendly learning. A child-friendly school program is [28] one of the
education policies in Indonesia. They learn to use teaching methods that are
adaptive and responsive to student needs, such as the use of active learning
strategies and educational technology. Adaptive teaching and activation learning
[29], considered a clear added value in teaching practice. Improving teaching
skills also means increasing student motivation and engagement, as well as
helping to build student character through inclusive and adaptive teaching
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approaches.

This training emphasizes developing empathy through activities and
discussions that emphasize the importance of understanding students'
perspectives. Prospective teachers are taught to appreciate diversity and manage
differences constructively. Developing empathy and tolerance helps students
respect the feelings and perspectives of others, builds and strengthens moral and
ethical character, and encourages cooperation in diverse environments. As
society continues to struggle against oppression, physical violence, and social
unrest, teaching empathy [30] has the potential to change the way students relate
to each other in the classroom, and ultimately, in the world as a whole.

This training emphasizes the importance of the values of integrity and
responsibility in teaching. Prospective teachers are taught to model honest and
ethical behavior and take full responsibility for students' academic and moral
development. The values of integrity and responsibility are strengthened,
helping students develop strong character. In addition, the integration of local
Papuan cultural values in teaching strengthens the importance of honesty and
responsibility in the local environment.

Conclusion

The research results show that positive discipline training and inclusive
education in the Elementary School Teacher Education Study Program in remote
areas, has a significant impact on prospective teachers. This training not only
increases prospective teachers' understanding of inclusive education, but also
equips them with practical skills in managing the classroom and developing
effective and inclusive learning strategies.

1. Increased Inclusive Understanding: Prospective teachers understand
the importance of inclusivity and are able to develop adaptive learning strategies
for students with special needs.

2. Positive Discipline Strategies: This training teaches prospective
teachers to manage student behavior with a constructive approach, creating a
harmonious and productive classroom atmosphere.

3. Development of Teaching Skills: Prospective teachers are equipped
with the ability to plan and implement inclusive and child-friendly learning, as
well as implement learning strategies that support the participation of all
students.

4. Moral and Character Education: This training also emphasizes the
importance of moral values such as empathy, tolerance and responsibility, which
are integrated in teaching to form strong and ethical student characters.

Overall, this training brought positive change, preparing prospective
teachers to create an inclusive learning environment and support the moral and
character development of students in Southwest Papua.
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WHIOHE3USTHBIH IIAJIFA ATMAKTAPBIHIAFBI BOJIAIIAK
BACTAYVYBIII CBIHBITT MYFAJIMJIEPTHIH OH TOPTINTI
OKBITY JKOHE MHKJIIO3UBTI BLIIM BEPY/IETT TOKIPUBECI:
AJJAMTEPHILIIK TTEH MIHE3-KYJIBIKKA TOPEUEJEYITH
CAJIJIAPHI

Anparna. byn 3eprrey IlamyansiH OHTycTik-BaTeichiHaarbl Oonariak
OacTaybIll CHIHBII MYFaJIIMJEP1 YILIIH OH TOPTINTI OKBITY MEH MHKJIFO3UBTI OLTIM
OepyliH cajiapblH 3€pTTeili, ajaMreplIlliK TeH MiHe3-KYJIbIK TopOueciH
JaMbITyFa, COHJal-aKk KoJIalJIbl OKy OpTachlH KypyFa OaFbITTajFaH.
Katpicymbinap canbl-5 Tpenepi 6ap 30 cryneHT/OKbITyIIbIFa yMmiTKep. OChI
TPEHHUHT apKbUIbI OOJAIIaK MyFajaiMAep MHKIIO3UBTLIIK Typalibl TYCIHIKTEpPIH
apTThIpa ajajbl, CHIHBINTEI OacKapyIblH OeNCeH I CTpaTerusIapblH KaObLinai
ayajpl JKOHE MHKIIIO3MBTI OKBITY JMaFIbUIAPBIH JaMbITa anaapl. HoTwkecinae
oJlap CTYAEHTTEp apachblH/Aa aJaMIepLIUIK KYHIBUIBIKTAp MEH Oepik MiHe3i
HACHXAaTTalTBIH KayilCi3 KOHE KOJIJay KOepCETEeTIH OKY OpTachlH Kypa ajafbl.
by 3eprreyniy cangapsl 6onamaxk MyramiMaepiH HHKIIO3UBTI O11iM Oepyeri
JKOHE OKYUIbLIApJbIH MIHE31H HbIFalTynarbl, ocipece IlamyanbiH OHTYCTIK-
baThIChIHIAFl €peKIlle MOJACHU KOHE SKOJIOTUSIIBIK KOHTEKCTET1 pelli Typaslbl
ONTUMHUCTIK TYCIHIK Oepei.
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Tyitingi ce3gep: IlosutuBTi Toptin; WukmiozuBti binim  Bepy;
A ntaMrepiuiikke Topoueney; KyH bl O1TiM.
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OIBIT BYIYIIUX YUUTEJEA HAYAJIBHOM HIKOJIbI B
OTAAJIEHHBIX PETMOHAX HHAOHE3UHU B OBYYEHUHU
MO3UTUBHOM JUCIHUILIMHE U UHKJIIO3UBHOM
OBPA3OBAHUMU: HOCJIEACTBUSA AJIA BOCIIMTAHUA
HPABCTBEHHOCTH U XAPAKTEPA

AHHOTamMsi. B 3TOM HcCClieOBaHMM PaccCMaTPUBAIOTCS IOCICICTBUS
OOyueHHs] TMO3UTHBHOW IUCUMIUIMHE ¥ HWHKIFO3UBHOTO 00pa3oBaHHs JUIs
Oynymmx yauteseld HadyanbHBIX KiaccoB Ha FOro-3anaze [lamya ¢ akiieHTOoM Ha

pa3BUTHE HpPAaBCTBEHHOCTH M XapakTepa, a Takke CO3JaHue
OnmarompusaTHON  yueOnoir  cpeapl. KommdectBo  ydactHmkoB - 30
CTYJCHTOB/KaHMIATOB B Y4HTENs C 5 HHCTpyKTOpamu. briaromapst stomy
TPEHHUHTY Oyaymue  y4uTens CMOTYT JIy4llle [OHATh  HPUHIIMUI
WHKJIFO3UBHOCTH, BHEJPHUTh MPOAKTHBHBIC CTPATCIHU YIPABICHUS KIACCOM H
pa3BUTh HABBIKM HMHKIIO3UBHOTO MpENoJaBaHus. B pe3yiabraTe OHM MOTYT

cO3/1aTh 0e30macHyl0 M ONarompusiTHyl0O y4eOHyIO cpeny,  KoTopas
CrocoOCTBYeT (POPMHUPOBAHUIOMOPATHHBIX IIEHHOCTEH U CHJIBHOTO
Xapakrepa y yuammxcs. Pe3yapTaTel 9TOTO  HUCCIENOBAHHS  JArOT

ONTUMUCTUYHYIO KapTUHY pOJM OyAylIUX yuduTeNed B TOCTPOCHHUH
MHKITIO3UBHOTO 00pa30BaHus U YKPEIUICHUH XapaKTepa yJamuxcs, 0COOEHHO B
0CO0OM KyJTBTYPHOM M 9KOJorndeckoM koHTekcTe FOro-3anagnoro [amya.
KiaroueBrble caoBa: IlosutmBHas jucrmimimHa, MHKIIO3MBHOE
oOpa3oBanue; HpaBcTBeHHOE BOCIIMTaHHUE; BOCIIUTAHUE IIEHHOCTEH.
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