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Abstract. The term “formative assessment” appeared in the second half
of previous century has gained an increasing interest among educators, teachers
as one of the most effective way to motivate the students’ learning. However
until the present in practice formative assessment is used as a form of mini-
summative assessment for monitoring the language learning progress which is
wrong. Also, some misunderstanding in perception and usage of formative
assessment in foreign language learning and teaching are observed in practice.
Therefore, this paper focuses on theoretical study of how formative assessment
can influence the student’s learning foreign language, the level of their self-
evaluation from the point of theoretical findings. In order to answer to this
question we have used the following research tools as literature review, content
analysis, observation of practice.

Keywords: summative assessment, formative assessment, mini-
summative assessment, feedback.

*k*

AnpaTna. OTKeH FachIpIbIH €KIHII JKapThICBIHIA Taiga OonFaH
«KaJIBINTAaCTHIPYIIBI OaFanay» TePMUHI OKYLIBUIAP/AbI OKYFa bIHTATAHIBIPYAbIH
THIMII 9JicTepiHiH Oipi peTiHIe MyFaliMIep MEH OKBITYIIbUIAp apachlHIa
YJIKEH KbI3BIFYLIBUIBIK TYZABIPJBL. AJlaiiia, OChl yakKbITKa AEHIH iC Ky3iHze
KaJBINTACTRIPYIIBl Oarajay Tiai yYipeHy OapbIChiH Oakpliay YIIIH MHHH-
XKUBIHTBIK Oarajiay HbICAHbI PETiH/e KOJAaHblIabl, Oyl nypeic emec. COHbIMEH
Karap, ic >Ky31HJEe IIEeT TUIIH YHpeHy MEH OKbITyJda (opMaTuBTI Oaranay]ibl
KaObUIIay MEH KoJaaHyna kehOip TyciHicrieymrimiktep 6ap. CoHAbIKTaH, OV
Makajia KaJbIITacThIPYLIbl Oarajay OKYIIBIHBIH LIET TUTIH YHPEHY MpoLeciHe,
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TEOPHSUIBIK TY)KBIPBIMIAP TYPFBICBIHAH ©31H-031 Oaranay AeHreline Kanai acep
€Tyl MYMKIH €KEHIH TeOPHUIBIK 3epTTeyTre apHayFaH. bys cypakka »kayan 6epy
yuiH 0i3 Keneci 3epTTey KypajJapblH KOJJAHABIK: oaeOueTTepre Imomy,
Ma3MYHJIbI TaJIJIay, TOKIpUOEH1 OaKbUIay.

Tyiiinai ce3aep: KOPBITBIHABI Oara, KaJbIITACTHIPYIIBl Oara, IIaFbIH
KOPBITBIH/IBI Oara, Kepi OaiisiaHbIC.

*k*k

AHHOTauusi. TepMuH «(QOpPMATUBHOE OICHUBAHUE» TIOSBUIOCH BO
BTOPOM TOJIOBHHE MPOIUIOTO CTOJIETUS U YK€ BBI3BAJ YCHIIMBAIOIINA HHTEPEC
CpeaH yduTellel M MeAaroroB Kak OAMH M3 caMbIX A(PQPEKTHBHBIX CHOCOOOB
MOTHBHPOBaHUS oO0ydarommxcs. OmHaKo, 10 HACTOSIIEr0 BPEMEHH B IPAKTHUKE
(dopMaTHBHOE OIICHMBAHHE NPUHUMAETCA Kak (opMa MHUHH-CYMMAaTHBHOTO
OLCHMBAaHWS B LENAX KOHTPOJIA TMpoIecca W3ydYeHHs s3bIKa, 4TO
NpEACTaBIseTCA, Ha Haml B3MAA, OmHUOOYHBIM. Takke HaOmogaeTcs
HE/IOTIOHMMAaHWEe B BOCIPHUATHH M, CIIEJOBATENbHO, B HCIOJIb30BaHUU
(OpMaTUBHOTO OLICHUBAHUS B 00YYEHUU MHOCTPAHHOMY SI3BIKY. B 3TOH CBs3H,
JIaHHAsl CTaThsl HAlleJeHa Ha TEOPETHYECKOEe M3YYEHHE M aHAJIN3 PE3yJIbTaToB
MPOBEJICHHBIX HCCIEIOBAaHUNA O TOM, Kak (pOpMAaTUBHOE OIIEHWBAHHE MOXKET
BIIMSATH HA MPOLECC U3YUEHHS YUAIIUMICS HHOCTPAHHOTO SI3bIKa, HA YPOBEHD HX
camMooueHKH. /[y Toro, 4ToOBl OTBETHTH Ha 3TH BOIPOCHI, CIEAYIONINE METOIBI
UCCIIeIOBaHUST KaKk 0030p JIMTepaTyphl, aHAIW3 IOHATHH M HaONIOJCHUS
MPAaKTUKK OBUTM UCTIOJIb30BaHbl HAMH B CTaThe.

KiioueBble cjI0Ba: CyMMaTHBHOE OLIGHMBaHHE, (OPMATHBHOE
OlLIEHUBaHHE, MHHU-CYMMaTHBHOE OIICHWBaHUE, 00paTHAs CBSI3b.

Introduction

For many years teachers all over the world are helpinglearnersunderstand
easily the content being learnt. For some people it may seem like responsibility,
for others’ duty or job, but teachers play acrucial role in guarantying student’s
leaving the classroom with amount of information gained in order to continue an
education.

Formative assessment is one of the best and powerful ways for the
teachers to help the learners evaluate what they know and what they don’t, what
they can do and what they can’t. The term “formative” was introduced by
Scriven (1967) and was broadened by Bloom (1969). Teachers and researchers
increasingly display an interest in formative assessment as it reflects and
supports student learning (Bell & Cowie, 2001; Torrance & Pryor, 2001,
Wiliam, 2011) [2]. Traditionally, teachers are informed of the learning of the
students via summative assessment, which is given as a test, open-ended
question, and quizzes at the end of the chapter, unit or a term to assess the
students’ knowledge.
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However, formative assessment is very different in this case, as
Greenstein (2010,p.2) stated: “formative assessment gives teachers information
that they can use to inform their teaching and improve student learning while it
is in progress and while the outcome of the race can still be influenced” [13].
Also, Guskey (2010, p. 108) suggested teachers using formative assessment “as
an integral part of the instructional process to identify individual learning dif-
ficulties and prescribe remediation procedures”.

Originally, formative assessment helps learners to evaluate their current
level, find and see the gaps in learning. Therefore, productive formative
assessment helps students answer the following questions:

1. Where Am | Trying to Go? Learning of a subject is always easy when
students know and understand the purpose, what is the aim they are trying to
reach. And teachers should help with these issues through whole period, not just
at the beginning of the term or unit;

2. Where Am | now? The real success is when students are aware of where
should they be and where they are;

3. How do I close the gap? It is the best way to activate students and make
them creators of the aim and to help to move from current level to final goal.

Black and Wiliam (2009, p.8) noted that teachers and students all play an
important role in the learning process. Teachers’ role is to accentuate clear goals
for learners, provide with feedback, and encourage their self-reflection.
Learners’ are required to understand learning objectives and always evaluate
self-progress [5].

Literature review

Throughout history of education all teachers used different methods in
teaching students. They used these means to check whether students gained
knowledge properly. Scriven (1967) wrote about the formative process which
was the evaluation for the purpose of improvement. In scientific article in 1967
Michael Scriven explained the terms formative and summative as two distinct
roles of evaluation could play in evaluating curriculum. There is a lot of
investigation relevant to the question of using formative assessment [15].

Soon, Benjamin Bloom (1969) and Wiliam (2006, p. 283) suggested to
apply the same meaning to the evaluation of student learning what we call today
assessment. According to Greenstein (2010, p.20) the formative process is
“while a program is in the planning and developmental stages, it is still
malleable, and the information gathered from evaluation can therefore contribute
to change in the program”. Starting from here the term formative assessment
became a way to notify teachers about students’ learning and teachers were able
to collect information and make changes in content in order to students master it
[13].

Black and Wiliam (1998) stated formative assessment as one of the most
effective strategies for encouraging students’ learning. They also identified that
the main points of formative assessment are sharing ideas with students,
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questioning and talking on progress and understanding, giving feedback for
peers and self-assessment [4]. It is widely focused on teaching and learning than
on curriculum, because learning process and dialogue between the learners and
the teacher help students to become an independent and self-controlling learner.
The developed form of formative assessment is discussion of students with the
teachers, who mirror of learners’ achievements and assist to see the next steps.

Later, the terms formative and summative became fundamental in
understanding assessment. Bloom (1969, p. 48) noted that the purpose of
formative assessment was “to provide feedback and correctives at each stage in
the teaching-learning process” [6]. Afterwards, some scholars began to describe
summative assessment as assessment of learning and formative assessment as
assessment for learning (Black&Wiliam, 2003; Broadfoot, 2008;
Gipps&Stobart, 1997; Stiggins, 2002). Formative assessment emphasizes on
feedback that evaluate learning (Black &Wiliam, 2004; Sadler, 1989; Shavelson,
2006).

Douglas Fisher and Nancy Frey (2014) wrote a book and explored that
there are common formative assessment methods which can be used in the
classroom and the importance of these methods for learning process. Also two
authors argued about insufficiency of these techniques when teachers check
learners’ understanding and reaching the level of learning with questions like
“Did you all get that?” or “Does that make sense?” (Fisher & Frey, 2014). They
put into some categories such as “oral language, questioning, writing, projects
and performances, tests, and school wide approaches” (Fisher & Frey, 2014, p.
1-2). In addition, Fisher and Frey (2014) organized a foundation with three parts
which are learning goals, student feedback and planning of student instruction
according to weak points and errors. These parts of foundation helped a teacher
to understand the significance of formative assessment system [11].

Feedback is a vital part of the formative assessment and John Hattie and
Helen Timperley (2007) wrote in the article about importance of learning can be
noticed according to the answers of three questions: “Where am I going? (What
are the goals?), How am | going? (What progress is being made toward the
goal?), and Where to next? (What activities need to be undertaken to make better
progress?)” (Hattie & Timperley, 2007, p. 86). Ramaprashad (1983) suggests
that feedback should not contain only the information about the current task, but
also the information on how to improve. Also Sadler (1989) developed this idea
and stated that the answers right or wrong are insufficient for teachers. They
should better give task-based comments for improving learning. Sadler shows
three steps for effective feedback: “the learner has to (a) possess a concept of the
standard (or goal, or reference level) being aimed for, (b) compare the actual
level of performance with the standard, and (c) engage in appropriate action
which leads to some closure of the gap” (p. 121) [14].

However, according to Torrance (2012) and some more researchers
(Bennett, 2011; Klenowski, 2009; Hargreaves, 2013) formative assessment
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decreases amount of tests and quizzes which are helpful to control students’
progress and to develop grades and results [17]. They think that formative
assessment takes form of mini-summative assessments or a set of teaching
methods for tests. Also Stewart (2012) complained that “the problem is that
government told schools that it was all about monitoring pupil progress; it wasn’t
about pupils becoming owners of their own learning” and he ended his idea
because it “failed” by ignoring the “basic ideas that we had been advocating”
[16].

Assessment Reform Group (1999) explained the term “formative” itself
is open to a variety of interpretations and often means no more than that
assessment is carried out frequently and is planned at the same time as teaching.
It may be formative in helping the teacher identify areas where more explanation
or practice is needed [1]. But for the pupils, the marks or remarks in their work
may tell them about their successes or failures, but not how to make progress
towards future learning’ (p.7). Soon Steward (2012) published his idea in the
Times Educational Supplement and stated: “The big mistake that Paul and I
made was calling this stuff “assessment”... because when you use the word
assessment, people think about tests and exams”. Later he suggested changing it
to “responsive teaching” (William, 2013). It means that when students take score
for a test or quiz, the learning was assessed and concluded and instead of being
formative assessment, it becomes mini-summative assessment [13].

Fautley and Savage (2008) admitted that there was some pressure in
some schools from admission to teachers and learners. They asked to show high
scores or marks for assessment. In order to fulfill the request for mark system,
teachers ignored formative practice to the advantage of summative assessment
[10]. Department for Education (DfE) announced in Final Report of the
Commission on Assessment without Levels: “formative assessment was not
always being used as an integral part of effective teaching” (DfE, 2015: p.13)
and schools “Instead of using classroom assessment to identify strengths and
gaps in pupils” knowledge and understanding of the programs of study, some
teachers were simply tracking pupils’ progress towards target levels’ (DfE,
2015: p.13). Research suggested that the term “Formative assessment” was
misunderstood and misused [9].

Swaffield (2011), also criticized assessment for learning, she stated that
formative assessment was to improve students’ learning by motivating active
participation in the lesson with assessment, discussing and monitoring them to
become more individual learners. However, Swaffield insist on its failure,
because it focused on features of summative than formative assessment.
Additionally, assessment for learning strategy accentuated on controlling
learners’ progress, but not improving their responsibility. She finalized that
“assessment for learning was seen as being about the use of tests” (2011 p. 444).
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Conclusion

Educational reform is taking place all over the world. But teachers remain
as the primary source of knowledge. Examination-oriented system is not only
way to educate anymore. The emergence of formative assessment becomes
positive improvement in education, but there are still some problems teachers
and students meet with. The definition of formative assessment, in other words
assessment for learning, changed according to learning process. Initially it was
defined as a communication between teacher and student in learning, mostly
emphasizing the responsibility of the learner.

Nonetheless, formative assessment also introduced as “closing the
learning gap” which was aimed to improve teaching and learning processes by
checking, controlling progress and giving feedback according to level. Here the
role of teachers should change of being patriots of traditional evaluation to a
settlers and observers of a new curriculum evaluation system.

Formative assessment has a great possibility to improve classroom
practice and education at all, but needs further investigations. Because believing
in only “closing the learning gap” is not enough, we should develop formative
assessment more as a dialogical process, in other words relationship between
educators and learners in the classroom.

After having done a literature review on influence of formative
assessment on foreign language learning process and learners’ self-evaluation
we are planning to reveal in Kazakhstani educational context how formative
assessment is perceived by foreign language instructors using semi-structured
interview and learn about how formative assessment used by foreign language
instructors may affect the learners’ self-evaluation. The level of self-evaluation
of learners will be revealed by questionnaires Likert scale.
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