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THE IMPORTANCE OF HEDGING IN ACADEMIC WRITING

Abstract. Academic writing in the English language must comply with
certain rules and conventions accepted in the scientific communicative culture.
Writers should be careful in expressing their statements and try to soften the
claims to avoid being extremely categorical. One of the ways to achieve this is
using hedging techniques. Therefore, teaching hedging strategy should become
an obligatory aspect in the development of EFL (English as a foreign language)
learners’ academic writing competence. The article presents definitions of
hedging from different points of view, the importance of using this strategy and
the diversity of hedging. This brief overview of hedging techniques aims to
inform novice writing instructors of this indispensable part of academic writing
and to highlight the significance of teaching them in academic writing classes.

Keywords: Hedging, academic writing, techniques, strategy.

Introduction

When writing scientific or academic papers, one should distinguish
statements from facts, and thus be careful in expressing opinions or ideas.
Hedging is a communicative strategy of the author of a scientific text,
assuming the expression of judgment as a possible, rather than an indisputable
statement of a certain state of affairs [1]. Obviously, knowledge of Hedging has
a great significance for academic writing. This is a strategy that aims to weaken
the illocutionary power of statements, without which it may sound impolite,
overly emotional or even aggressive. Hedging tools are “vital” [2] and should be
taught in textbooks as a significant strategy, especially, to EFL learners. Due to
the fact that readers interpret and evaluate the author's judgments through the
prism of the existing disciplinary postulates, the addressee of the text calculates
in advance what informative weight to give to a particular judgment,
determining the degree of its accuracy and reliability. Hedging implies that the
justification supports the author's judgment, revealing the degree of conviction
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that it is advisable to attribute to the proposed statement.

Some examples of using hedging are the following:

Research proves the link between alcohol drinking and liver disease.
(categorical claim)

Research suggests/indicates a (possible) link between alcohol drinking and liver
disease. (hedged claim).

The fire was caused by the lightning storm. (categorical claim)

The fire was probably caused by the lightning storm. (hedged claim). [3]

Since 1980, a considerable number of scientists have expressed their
viewpoints concerning the significance of hedge words. At the moment,
linguists unanimously believe that the use of hedge words in language mainly
depends on the genres. Lakoff [4] first introduced the term hedge. In his
opinion, hedges are words and expressions that make statements “more or less
blurred” [4] and contribute either to softening the meaning of statements (a
little bit, sort of), or vice versa strengthening some of its characteristics (very,
really, extremely). Brown and Levinson [5] also believed that the function of
hedge words is two- sided - they are able to both strengthen and soften the
statement. They were the first to use the term "face threatening actions” and
developed positive politeness strategies aimed at avoiding criticism in order to
preserve goodwill and solidarity. According to the theory of Wright and
Hosman [6], intensifier can strengthen the power of claims, and in contrast,
hedging can soften it. This view is contradictory to Lakoff's ideas, but
nowadays linguists prefer to distinguish between these two phenomena.
Probably, taking into account other different strategies in writing, researchers
have done little research on the importance of hedging and its use. In this
article, we will discuss the significance of hedge words in academic papers and
how to soften claims and statements to avoid overconfidence.

Main part

Hedging definitions

Hedging can be defined as a type of language use that "protects" one’s
claims. Using hedging can protect your statements from criticism. It also helps
to indicate one’s level of confidence regarding evidence or support. According
to Hyland [7], hedging makes it possible to compose expressions of modesty
and caution, and the status of such statements should be discussed with
diplomacy, especially when it comes to the work of colleagues. In this regard,
Salager- Meyer’s [2] contribution should be noted, which gives a definition of
hedging along with three concepts: 1) purposeful uncertainty, in other words, it
is a strategy to reduce criticism; 2) the author's modesty in relation to his
achievement and personal participation; 3) unwillingness or inability to achieve
an absolute and accurate evaluation of all observed phenomena. Holmes [8]
defined hedging as such: “Hedging is self-reflexive linguistic expressions used
to express epistemic modality and change the illocutionary power of speech
acts”. Different scientists have suggested their own points of view on the use of
hedging, for example, we can use it to: determine the author's commitment to
the proposal [9], demonstrate uncertainty of the statement [10], renunciation of
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obligations and open dialogue [11]. It can be summed up that hedging methods
are strategies of academic writing, where flexibility and softness in the
formulation of statements are manifested. Such statements are not considered
categorical by them [3].

The significance of Hedging

The implementation of hedge words in academic papers enables the
writer to be academically cautious, as it is important to show a degree of
uncertainty in statements without asserting the absolute truthfulness of the fact.
A considerable number of scientists expressed their viewpoints concerning the
significance of hedge words. For example, Chen and Zhang [12] suggested that
writers should be aware of how important hedging is in writing and thus
advised writers to improve their skills in using stylistic and rhetorical
expressions. In accordance with the previous author, Dafouz-Milne [13] found
that academic papers in which rhetorical expressions are used in an appropriate
way become more convincing to the audience. Also, a study of Hyland and
Milton[14] demonstrated that it is problematic to set a balance of proper
certainty in academic and scientific papers. Based on this, we can say that
hedging has an important role in pragmatic functions, namely in the case of
convincing and influencing readers to accept the author's statements [15].

To sum up, the use of hedge words is important because it gives an
opportunity to the authors to:
a) contribute to scientific research in a significant, cooperative, and productive
way;
b) leave space for other research perspectives or voices;
c) take participation in academic dialogue in areas where new proofs and
evidences are generated through the time, it is not possible always to stay aware
of new findings;
d) avoid making categorical statements which can be understood as the scientific
researcher has revealed the only answer [3].

Hedging classifications

With the help of hedging, writers have the opportunity to soften their
claims in order to reduce criticism for being overconfident. Thus, in this study,
we examined different types of hedging in order to choose a suitable
classification as a basis for data analysis. There are different types of hedge
language suggested by various scholars. For example, Hu & Cao [16] presented
four hedging categories:
1) modal auxiliaries;
2) miscellaneous;
3) epistemic lexical words;
4) epistemic adverbs and adjectives.

At the same time, Salager-Meyer [2] categorized types of hedges by
taking into account their functions. The classification consists of shields,
frequency and time, emotionally-charged intensifiers, approximates of degree,
writer’s personal doubt, quantity, and compound hedges. One more example of
categorizing hedgings is the following classification:

8



SDU Bulletin: Pedagogy and Teaching methods. 2022/4 (61)

1) verbs;
2) modal verbs;
3) adjectives;
4) adverbs;
5) expressions showing writer’s distance [17]
Hyland [18] presented eight types of hedges:
1) lexical verbs;
2) adverbials;
3) adjectives;
4) limiting conditions;
5) modal verbs;
6) lack of knowledge;
7) models, methods, theories;
8) modal nouns.
Taking previous classification as a basis, one more taxonomywas created, which
includes five types of hedges, such as:
1) tentative and modal verbs ;
2) tentative adjectives and adverbs;
3) distancing phrases;
4) solidarity features;
5) self-mention reference [19].
Oprit-Maftei [20] suggested the following classification and its
descriptions:

1) Modal auxiliary verbs: can, should, must, may are overused, however,
could, would and might are used rarely.

2) Introductory verbs: appear, indicate, estimate - sentences with this type
of hedge words can be more tentative.

3) Certain lexical verbs: assume and believe — express caution in a sentence.

4) Modal adverbs: probably, perhaps, possible, apparently, unlikely, about,
mostly - these words reduce the force of statements expressing
uncertainty.

5) Adverbs of frequency: sometimes, often, seldom - can not show a
certainty.

6) Modal adjectives: apparent, most, many, some, several, supposed — these
hedge words are used to demonstrate the level of commitment

7) Modal nouns: uncertainty, probabilities, possibility, assumption.

8) If-clauses: if we examine...we can reach, if we consider...the analysis
must be this way - these sentences can demonstrate the level of
possibility.

9) Impersonal and passive constructions: it is known to be, it is proposed
by; it has been noted, it may be perceived — this type of statement shows
objectivity and the focus is on the process there, not on the person.

10) Approximators: about, approximately - these words can be used to soften
statements.

11) Hedging expressions: some experts argue, another important issue, it is
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hard to establish. In general, such expressions demonstrate the level of
possibility.

12) Compound hedges — it is believed, it should also be noted that. This type
of combination of words helps to soften claims in some cases.

13) Concessive conjuncts: yet, however.

14) Negation: we cannot speak about, we cannot deny, it cannot be ignored.

15) Punctuation marks: inverted commas and parentheses, such as in words
<public> circumstances, analysis of “competition” — these punctuation
marks can focus on a word which refers to another context.

The above classifications may be useful for non-English-speaking writers
when writing academic papers. Also, these categories of hedge words can help
researchers to compare and investigate the use of hedging in different disciplines
and cultures.

Conclusion

Based on the above, it can be summed up that hedging is important for
entering the academic environment, for the formation of research competence,
as well as for the development of intercultural and academic writing
competence. Therefore, we can conclude that hedging tools can play a
significant role in academic papers. Linguistic experts are emphasizing the
necessity for including Hedging to be taught in relevant courses. Wallwork [21]
states that the ability to soften claims accurately gives opportunities to writers
to publish their scientific papers in prestigious journals which are published in
English-speaking countries. Proper understanding and the use of the academic
writing strategy should be accepted as mandatory requirements when writing
scientific papers. Thus, writing academic and scientific papers in English is
problematic for EFL writers since they should master various academic writing
conventions alongside the complicated grammatical structures and formal
vocabulary. Therefore, this article presented the phenomenon of hedging and
informed novice academic writing teachers about its importance in academic
writing.
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AKAJEMUSUIBIK JKA3Y IATBI XEJUKUPJIEY ATH MOHI

AnaaTtna. AFBUIIBIH  TUTIHAErT  aKaJAEMUSUIBIK  JKa3y  FBUIBIMHU
KOMMYHHUKATHUBTI MOJICHHET CallachlHIa KaObUIgaHFaH Oenrim Oip epexenep
MEH KOHBEHIMsIIapFa ColiKec Kellyl KepeK. ABTOpiap ©3 TalanTapblH Ou1Iipyie
abail Ooyly KepeKk >KoHEe IIaMa/laH ThIC KaTerOpHsUIBIKTBI OOJIbIpMay YIIIH
MoJliMZIeMeNepAl AKYMCapThINl aliTyFa ThIpbICYBl Kepek. bysl MakcaTka *eTyniH
Olp JKOJMBI — XeKHUpJey omicTepiH KosjmaHy. Ochuiaiiima, XemKupiey
cTpaTerusicblH OKbITy EFL (aFbUTmIbIH T IIET T PeTiHie) CTYAeHTTEPiHIH
AKazieMusIbIK Kaz0alia Ky3bIpeTTUIITH 1aMbITYAbIH MIHAETTI acTeKTicl 00ITybl
Kepek. Makanazna XeKUpIIeyIiH 9p TYpJli aHbIKTaManapbl, OCbl CTPAaTETUSHBI
KOJAAHYJBIH MAaHBI3JbUIBIFBl  KOHE XEKUPJCYIIH TYpJepl KeNTIpUIreH.
Xemkupiaey oficTepiHiH Oyl KbICKamla INOJNYbl JKaHaJaH KeNreH a3y
HYCKaylIblJIapblHa aKaJAEMUSIIBIK JKa3yJbIH OCHl aXbIpamac OeJiri Typassl
xa0apiayFa »oHE OJap/Jbl aKaJEeMHUSUIBIK jka3y cabakKTapblHIa OKBITYIbIH
MaHBI3IbUTBIFBIH KOPCETYTe OaFbITTAFaH.
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3HAUYEHUE XEJ)KUPOBAHUS B AKAJEMUYECKOM ITUCBME

AHHOTAIHUA. AKaJIeMHUUYECKOE MMMCbMO Ha AHIJIMMCKOM S3BIKE JIOJDKHO
COOTBETCTBOBATH OINPE/ICICHHBIM MPABUIIAM U YCIOBUSIM, IPUHATHIM B HAYYHOU
KOMMYHUKATUBHOH KyJbType. ABTOpPHl JIOJDKHBI OBITh OCTOPOKHBI B
BBIPQXCHUHM CBOUX YTBEPKICHHM M CTApaThCS CMST4YaTh MPETCH3UH, YTOOBI
n30ekaTh 4Ype3MepHOr KaTeropudHocTd. OJHUM U3 CHOCOOOB JTOCTHIKCHHS
ITOU IEJH SIBJISIETCS UCIIOJIb30BaHNE METOJIOB XEDKUPOBaHUS. Takum 00pazom,
0o0ydeHHue CTpaTernu XEHKUPOBAHUS TOJDKHO CTaTh 0053aTEeIIbHBIM aclleKTOM B
Pa3BUTHUU aKaJEMUYECKOM MHUChMEHHOM KommeTeHiuu ywammxcs EFL
(aHTTIMHCKMI KaK MHOCTPAHHBIN S3bIK). B cTaThe mpeacTaBieHbl ONpeAcIICHHs
XEDKUPOBAHMSI C PaA3HbIX TOYEK 3pPEHHUs, BaXXHOCTh HCIOJIb30BAaHUSI 3TOU
CTpaTeTMH ® BHUABl XEHKUPOBAHMs. OITOT KpaTKUid 0030p METOJ0B
Xe/DKUPOBAHMS HAIpaBJeH Ha TO, YTOOBI MPOUMH(OPMHUPOBATH HAYMHAIOIIUX
WHCTPYKTOPOB MO MHHUCHbMY 00 A3TOH HEOThEMJIEMOW YacTH aKaJeMHYeCKOIro
MMCbMa W TOAYEPKHYTh BaXKHOCTh OOYYEHHMS HMX Ha 3aHATUAX 110
aKaJeMHUYEeCKOMY ITUChMY.

KiioueBble ciioBa: XeIKUpPOBAHUE, AKAIEMUYECKOE MHCHbMO, METOJBI,
CTpaTerus.
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THE IMPORTANCE OF WRITING SKILLS FOR EFL LEARNERS:
COMMON ERRORS AND WAYS OF IMPROVING

Abstract.In order to attain specific language mastery, it is required to
obtain four major skills of language such as writing, reading, listening, and
speaking. One of the most complicated and highly required skills among all these
four skills is writing, and since it is considered to be difficult, it is impossible to
acquire this skill in a natural way for EFL (English as a foreign language)
learners. Moreover, it is mostly accepted as the skill that has many complexities
thus playing a determining role in linguistic output. For example, EFL learners
frequently face difficulties in writing connected with such language components
as vocabulary, grammatical structure, coherence and cohesion, spelling and
punctuation. The following article aims to emphasize the significance of writing
in learning a foreign language. It also attempts to highlight some common errors
in students’ writings and to suggest extensive reading as an essential solution
and effective way of developing writing skills.

Keywords: writing skills, EFL, importance, errors, solutions, extensive
reading.

1.Introduction

Writing is considered as one of the most complicated skills among all four
skills in mastering English as a foreign language. Also, it can be accepted as
essential element of learning EFL and effective instrument to develop thinking
and learning abilities. The procedure of writing is very extensive, which includes
such steps as planning, writing a first draft, revising and editing the last version.
Besides, it is accepted as a final and crucial stage which clearly shows the
learners’ academic literacy progress in language learning. In EFL classrooms
writing plays an indispensable role where language learners use this skill as an
instrument to transmit their thoughts, represent viewpoints, and analysis.
Moreover, it is a key aspect of being successful in both professional and
academic spheres of life.

As it was mentioned before, writing in EFL is extremely complicated skill
to master, especially, at the initial levels of language acquisition. Consequently,
language learners face different kinds of obstacles on the way to ideally
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accomplish this skill. Apart from the importance and relevance, there are
noticeable errors that need to be regulated thus specifying the ways of improving
writing skill. Therefore, the current article is aimed at highlighting not only the
significance of writing skills but also some frequent errors that EFL students
commit in their writing in more detail, including parallelism, sentence structure,
transitions and conjunctions, cohesion and coherence, and consider the ways of
coping with these difficulties.

2.Main part

As Nofal [1] stated, EFL learners are mostly anxious about the exterior
facets such as grammar errors, word spelling, selecting an appropriate
vocabulary in their written assignments. However, the complexity of writing is
viewed in Al-Samadani’s [2] work as a skill which demands not only grammar,
spelling and vocabulary knowledge, but also such core-aspects as punctuation,
capitalization, organization, planning abilities, and writing style. Writing in EFL
is accepted as an active ability in both learning and teaching. It is also considered
to be as an important way of expressing ideas in target language. Since the
thinking process is an essential element of writing, it should be distinct to
consider and the language must be comprehensible. However, a number of
students from EFL classrooms find it difficult to develop their writing skills in
consequence of errors found in their written works.

Errors made by students can be applied as an instrument to identify how
learners make progress in their writing performances. According to Heaton [3]
writing is such complex and crucial skill to teach and to learn, thus demanding
not only grammatical excellence but also knowledge of stylistic and linguistic
devices. Wilson and Glazier [4] argued that writing should be viewed as starting
point with short words and covering levels of structure that connect phrases,
paragraphs, and sentences.

The ability of using the appropriate set of knowledge, skills and
competencies in writing is critical to good writing. Moreover, different aspects
of knowledge of a genre or a text, any skill to establish, transfer, use and apply
genres in a professional environment, include various competencies. Murray [5]
has created such key principles to writing as selecting appropriate topic and idea,
connection of ideas, clarity, evidences, readability and meaningfulness. In this
regard, Ferris [6] enumerated common errors in EFL learners’ writings, while
Dulay [7] argued that errors are an imperfection on the part of the student in
their speech and writing. Below are some of the frequent writing errors that EFL
learners commit at the elementary stages of mastering writing skills.

Omission errors

Dulay [7] noted that missing a word in the sentence can be described by the
insufficient knowledge of grammar or lack of practice as in the examples:

*She the Chemistry teacher in a new school (the correct phrase is: "She is the
Chemistry teacher in a new school ", the linking verb «is» is omitted).
-*Where... you live? (Where do you live?)

-*] am ... student (I am a student)

Addition errors
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In comparison with omission, improper word can be described as an addition of
one or more unnecessary words. As Dulay [7] described, this term can be
characterized by the addition of an element that is not necessary in a well-
structured statement. For instance: Greg didn’t know a her name (well-formed
sentence must be “Greg didn’t know her name”, the article “a” is not necessary).
Replacement errors

*He very liked it (He liked it very much).

Grammar errors

*She made me to do it (She made me do it),

*] must to go (I must go);

Written and spoken language differences

Al-Fadda [8] noted that the major issues faced by EFL learners are
distinguishing differences between written and oral language, avoiding
grammatical errors, containing verb-subject agreement, and connecting
statements into a single paragraph. Moreover, he specifies that one of the
significant foundations of writing is the students’ abilities to access and evaluate
relevant links to connect different ideas and attitudes so that they can show
viewpoints.

In this context, Haiwen [9] thoroughly studied the current state of teaching
writing in English language in Chinese colleges and identified that the writing
abilities of college were not satisfactory. Apart from this work, similar study was
conducted by Nofal [1] in Jordan University in Philadelphia where senior EFL
students’ main reasons of drawbacks in their writings were examined and
explored thoroughly. In addition, the researcher emphasizes that it is hard for
students to sufficiently communicate ideas in their writing.

Extensive Reading as the way of improving writing skills.

Many findings show that students who started learning language had
shown poor performance in their writings in the early stages, and over time errors
were eliminated by using various effective approaches aimed to improve writing
skills. According to Hyland [10], EFL teachers always search for the solution to
numerous problems in order to develop students’ writing skills.

For example, Ho [11] attempted to improve 200 upper and lower grade
students’ writing skills and change their viewpoints toward writing assignments.
As a result, six primary school teachers, three of which from high school, have
implemented an innovative writing program which lasted two months in their
schools. Similar to this study, Storch [12] studied the influence of cooperation
on the accuracy of grammatical structure through different assignments: a close
practice, conversion of the text, and a construction of the task. One of the main
benefits of this method was that by working in small groups students had a great
possibility to exchange ideas of their choices of grammatical structure. In spite
of the fact that it was time consuming to accomplish the assignments in
collaboration, it helped to produce more proper written works in comparison
with working individually. The results of compositions done by groups of
students were more concise and syntactically complex, and general performance
was accurate.

16



SDU Bulletin: Pedagogy and Teaching methods. 2022/4 (61).

Many authors in various branches of science such as psychology,
education, and especially in linguistic study has given definitions to the concept
of extensive reading, relying on their experience. As Day and Bamford [13]
stated, extensive reading has been described as language learning technique
where students read much by selecting materials independently. Palmer [14]
formed the notion of extensive reading which is described as an activity of
reading longer materials and texts suitable to students’ language competency.
Furthermore, it was claimed by Richards and Schmidt [15] that ER is aimed to
read texts to acquire the primary idea of what has been read.

Moreover, there were different studies which have shown the connection
between ER and writing performance. In current researchers’ studies it is
distinguished that it can be helpful for students to integrate writing with reading
in English classrooms. As Graham and Hebert [16] stated, integrating writing
with extensive reading can stimulate learners to write about the materials they
read and help connecting ideas concerning their readings, knowledge,
understandings and thoughts. According to Tsai [17], with the help of connecting
these two skills, learners can have possibilities to build their second language
vocabulary and be able to construct grammar and so on.

In addition to strengthening learners’ vocabulary and grammar knowledge,
Nuttal [18] defined extensive reading as a great technique to improve their
reading speed and to form habits on reading. In this regard, Salehi et al. [19]
investigated the impacts of ER on foreign language students’ writing abilities at
Iranian college. According to the results, it was identified that extensive reading
influences positively writing skills of college EFL students. The other research
studied by Hany [20] has clearly demonstrated that reading is an achievable
instrument for increasing Egyptian second language students’ writing
performance. Alkhawaldeh [21] investigated the Jordanian secondary school
students’ perceptions of connections between extensive reading technique and
developing writing abilities. According to the results of the investigation, it was
established that L2 learnerss can have an opportunity to improve their thinking,
vocabulary, and the ways of structuring sentences through ER. In order to
explore the relationships between the terms of writing and reading, an
investigation was conducted by Yoshimura [22] to study the advantages of
integrating writing with extensive reading. Furthermore, Dennis [23] conducted
a research which supplies the effectiveness of perception of reading extensively
on developing writing abilities in the second language, and provides some
effective elements cooperate with extensive reading and writing in L2. The issue
raised in the investigation was about post-secondary Korean students who make
an effort to ideally write in English. The findings of this study imply that it is
necessary for learners to read many complicated readings despite these texts
might not have relevance as much as it was believed earlier.

All above-mentioned works done by different researchers indicate to the
benefits of extensive reading as an effective instrument in improving EFL
learner’s writing skills that can motivate them in improving their written works.

3. Conclusion
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Generally, writing is one of the most significant but complicated skills that
foreign language learner should master. Along with various issues, its role in
language development is considerably influential: it encourages students to read
and think critically. It promotes independent learning. In addition, writing is
considered to be a very useful aid for both teaching and learning. This helps
teachers to realize their actions and experiences. Thus, it is beneficial for general
communication, learning and teaching language. Due to the importance of these
terms, this skill has become a very essential need for EFL classrooms. Though,
learning to write comes with different challenges that arise from different
perspectives on writing. These issues depend on various factors which are
language and cultural environment, students, teachers and the learning context.
To sum up, only when all the obstacles and difficulties mentioned in this article
are considered, the language learners will be able to develop writing skills and
perform tasks of any complexity with high quality.

References

1 Nofal, K.The Reasons Behind the English Major Students” Weaknesses
in Philadelphia University.Damascus University Journal,2011.- 27(1), 2.

2 Al-Samadani, H. A. The relationship between Saudi EFL students’
writing competence, L1 writing proficiency, and self-regulation.
European Journal of Social Sciences, 2010.-16(1), 53-63.

3 Heaton, J. B. Writing English Language Test. New York: Longman
Group, 1988.

4 Wilson, P. and Glazier, T. F. The least you should know about English.
USA: Wadsworth,20009.

5 Murray, Neil. Writing Essays in English Language and Linguistics. New
York: Cambridge, 2012.

6 Ferris, D. R. Treatment of Error in Second language Student Writing.
Michigan: The University of Michigan Press, 2004.

7 Dulay, H. Language Two. New York : Oxford University Press, 1982.

8 Al Fadda, H. Difficulties in academic writing: From the perspective of
King Saud University postgraduate students. English Language
Teaching, 2012. - 5(3), 123.

9 Haiwen, T. Writing. Oxford: Oxford University Press, 2013.

10 Hyland, K. Writing theories and writing pedagogies. Indonesian JELT,
2008. - 4(2), 1-20.

11 Ho, B. Effectiveness of using the process approach to teach writing in six
Hong Kong primary classrooms. Perspectives: Working papers in
English and Communication, 2006.- 17(1), 1-52.

12 Storch, T. 'Training in brainstorming and developing writing skills.'
ELT Journal, 1999.-Vol. 61, No.2, pp.100-106.

13 Day, R., Bamford, J. Extensive Reading in the Second Language
Classroom.Cambridge University Press, 1998.

14 Palmer, V. 'Writing: The Process of Discovering Meaning." TESOL

18



SDU Bulletin: Pedagogy and Teaching methods. 2022/4 (61).

Quarterly, 1982.-Vol.16,No. 2, pp. 195-209.

15 Richards, J. C., Schmidt, R. W. Longman dictionary of language
teaching and applied linguistics, 2002.

16 Graham, S., Hebert, M. Writing to read: Evidence for how writing can
improve reading. Alliance for Excellent Education Washington, DC,
2010.

17 Tsai, J.-m. Connecting reading and writing in college EFL courses. The
Internet TESL Journal, 2006.-12(12).

18 Nuttall, C. Teaching reading skills in a foreign language. Macmillan
Heinemann English Language Teaching, 1996.

19 Salehi, F.D., Kazem, P.G. Behzad, B, The role of writing in learning from
analogies, Learning and Instruction, 2010.-Vol.17, pp. 595-611.

20 Hany, I. The impacts of using reading for writing approach on developing
the writing ability of Egyptian EFL learners and their attitudes towards
writing. ERIC Document, 2007.

21 Alkhawaldeh, A. The effect of EFL reading comprehension on writing
achievement among Jordanian eighth grade students. European journal
of scientific research, 2011.-66(3), 352-365.

22 Yoshimura, F. Effects of connecting reading and writing and a checklist
to guide the reading process on EFL learners’ learning about English
writing. Procedia - Social and Behavioral Sciences, 2009.-1(1).

23 Dennis, M. The Impact of Extensive Reading and Affective Factors on
¢chievement in the EFL Writing Classroom. Teacher Education
Research, Pusan National University, 2020.-59 (3), 385-398.

Koowcaxmem E.2, Tynenoea C.2, Cmenanos .2
1Ne273 opta mekren, baiikoHslp, Kazakcran
2Cyneiimen emupen yausepcnteri, Kackenen, Kasakcran
®[leren Tinaepi MHCTHTYTHI, XyHaHb NearOTMKAIBIK YHUBEpCHTETI, UaHmia,
KerTai
*e-mail:isoklightl@mail.ru

IIET TUITH YWPEHYIILJIEP PETIHAE AFBLIIIBIH TIITH KA3Y
MAHBI3IBITBI: JKAJIBI KATEJIKTEP JKOHE )KETLIIIPY
"KOJJAPBI

Anparna.benrini 6ip TUIAI MEHrepy YUIIH jkKa3zy, OKY, THIHJAAy >KOHE
Coliey CHSIKTBI TOPT HETI3Ti TUT MaFabICBIH aly KakeT. OChl TOPT TaFIbIHBIH
IIIHAET] €H KYpJAEeNi »KoHE OFaphl Tajlal eTiNIeTiH JaFAbulaplblH Oipi jkazy
00JIBITT TaOBLIAIbI KOHE OJ1 KUbIH JIETl €CENTEeNeTIHIIKTEH, eT (aFbUIIIbIH Ti1)
TUTIH YHpEeHYIIIep YIIiH Oy JaFbIHbl TAOUFU KOJIMEH MEHIepy MYMKIH eMec.
CoHbIMEH KaTap, OJ HETI31HeH KONTEeTeH Kypaenurri Oap marabl peTiHzae
KaObUIlaHa/bl, OChUIAWIIA TUIAIK HOTIDKEAE AaHbBIKTAyIIbl POl aTKapajbl.
Mpicanbl, meT TUTIH YHPEHYIIIEp JEKCHUKa, TPaMMaTHUKAIBIK KYPBUIbIM,
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YHJICCIMIUTIK TIeH YHICCIMAUIK, €MJIe JKOHE ITYHKTYallds CHUSIKTHI TUIIIK
KOMITOHEHTTEpPMEH OaiIaHbICTHI Ka3yaa KUBIHIABIKTapFa xKul kezaeceni. Kenect
Makaja IeT TUIH YHpeHyAeri >Ka3yAblH MAaHBI3IBUIBIFBIH  KOPCETYre
OarpiTTasiFad. O COHIal-ak CTYACHTTEP/IH »Kaz0amapblHIarbl KeHOip Kui
KE3JIeCeTiH KaTenepi 0eiim KepceTyre >KoHe Ka3y JarablIapblH TaMBITYIbIH
MaHBI3]IbI IEITIMI )KOHE THIMJII 9JIiC1 PETiH/Ie KEH OKY/Ibl YChIHYFa ThIPBICAIBI.

Tyiiin ce3aep: >xa3y IarapLIapbl, arbUINIBIH Tl IIET TUIl pETIHAE,
MaHBI3ABUIBIK, KaTesep, IMeIimaep, KeH KeJIeM/Ii OKY.
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BAJKHOCTDb HABBIKOB ITMCHMA JIUISI U3YYAIOIIIUX
AHTJIMUCKHU KAK THOCTPAHHBIN SI3BIK:
PACIIPOCTPAHIEHHBIE OIIUBKH U1 CIIOCOBBI YIYUIIIEHUS

AHHOTAUMA.YTOOBl OBJIAZIETh KOHKPETHBIM  SI3bIKOM, HE00XOAUMO
IIOJIYYUTb YETBIPE OCHOBHBIX SI3BIKOBBIX HABBIKA, TAKUX KaK IMCbMO, YTEHUE,
ayMpoOBaHUE U DPa3roBopHas peub. OJHUM M3 CaMbIX CIIOXKHBIX M KpaiiHe
HEOO0XO/AMMBIX HaBBIKOB CPEIM BCEX ATHUX YETHIPEX HABBIKOB SIBISETCS MUCHMO,
U, TIOCKOJIbKY OHO CUUTAeTCs TPYAHBIM, HEBO3MOKHO MPUOOPECTH 3TOT HaBBIK
€CTECTBEHHBIM IIyTEM I M3Y4YaIOLUX AHTJIMHCKUHN SI3BIK KaK MHOCTPAHHBIM.
bonee Toro, 3:T0 B OCHOBHOM CUMTAaE€TCSI HABBIKOM, KOTOPBIH HMMEET MHOTO
CIIO)KHOCTEHM, TIOITOMY HWIPAET ONPEIEISIIOIIYI0 pOJIb B JMHTBUCTUYECKOM
BbIBOZIE. HanpuMep, u3ydaromuye aHIIMICKOTO S3bIKa YacTO CTAIKHBAKOTCS C
TPYAHOCTSIMU IIPU ITUCBME, CBSI3aHHBIMU C TAKMMHU S3BIKOBBIMU KOMIIOHEHTaMH,
KaK CJIOBAapHBIN 3amac, rpaMMaTHdecKasl CTpYKTypa U CBs3Ka, oporpadus u
NyHKTyauus. JlaHHas cTaThsl NpU3BaHAa MOMYEPKHYTh BaXXHOCTb IIHCbMa B
M3Y4EHUH MHOCTPAHHOIO Si3bIKa. B HeM Takke Jenaercs MOMbITKA BBIIEIUTH
HEKOTOpbIE PacIpOCTPAaHEHHbIE OIMOKM B MUCBMEHHBIX padoTax ydyaluxcs u
MPEJIOKUTH OOIIMPHOE YTEHHE B KAUECTBE BAYKHOTO peUIeHUS U 3PPEKTUBHOTO
crioco0a pa3BUTHs HaBBIKOB MTUCHMA.

KitoueBble cJji0Ba: HaBBIKM MHCHbMA, AHIVIMACKHUM S3BIK, Ba)KHOCTD,
OIUOKH, peIeHus1, OOITMPHOE YTCHHE.
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LEARNING ENGLISH IN AND OUT OF SCHOOL IN KAZAKHSTAN

Abstract. This article is an exploratory review of the research examining
out of school learning and performance in English as a Foreign Language
courses at secondary schools in Kazakhstan. Trilingual policy implementation
and limitations of the current English language training at secondary schools are
discussed. The opportunities and potential limitations of out-of-school English
language training are explored.

Keywords: English proficiency, English language acquisition, out-of-
school learning, academic performance in English courses.

Out-of-school English language learning and academic achievement in
Kazakhstan
Introduction

English as an international language is spoken in many countries all over
the world, both as a native and as a foreign language. Nowadays, nearly a quarter
of the world’s population speaks English, using it in science, education, politics,
world trade, media and commerce. As Kachru and Smith (2008) state, in the time
of globalization, all countries need to increase citizens' proficiency in the English
language in order to be competitive, so they will be able to function well in
international relations, trade and areas of science and education. The English
language has a decisive role not only as a means of international communication
but also as the foreign language of learning in schools. Educational system of
Kazakhstan is making an effort to ensure that all school students achieve literacy
in English, taught as a foreign language.

However, the majority of public schools have been posting less than
optimal results in developing students’ English proficiency (Ahn & Smagulova,
2022). The reasons limiting the progress may be related to the teachers, students
or schools (Stefanson, 2012). It is no surprise that students and parents tend to
invest in out-of-school English language training courses (Ahn & Smagulova,
2022). Convenience, engaging teaching methods, and higher perceived quality
may be the factors influencing parental choices in selecting paid out-of-school
English language training options.

There is a longstanding line of applied linguistics literature comparatively
investigating the formal and informal foreign language learning environments
(Krashen, 1981). For example, Oates and Hawley (1983) even proposed
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engaging native speakers of the target language in extracurricular learning,
meetings, interviews, thematic weekends and role playing. However little
research has been done to study the impact of out-of-school foreign language
learning on their English proficiency and academic achievement of high school
pupils. This paper aims to provide an exploratory literature review focusing on
the link between out-of-school English language learning and English
proficiency and achievement in English coursework in school.

2. English learning in and out of school

2.1. English as a Foreign Language in Kazakhstan’s educational system

In the 2013-2014 academic year, Kazakhstan implemented a multilingual
language policy in secondary schools (Karabasova, 2021). One of the main
objectives of this reform was to make sure students develop proficiency in three
languages: Kazakh, English, and Russian (Kubeev et al., 2008). A special focus
was on English proficiency as the core STEM subjects in schools were planned
to be taught in English. In other words, the policy aimed to implement the
English-medium instruction of STEM courses. While English-medium
instruction has been shown to be successfully implemented in a variety of
contexts including Central Asia (Nurshatayeva & Page, 2020; Nurshatayeva,
2020), the results of the implementation of the trilingual language policy in
Kazakhstan remain to be evaluated empirically.

Reliable data is key for understanding educational phenomena (Weidman
& Nurshatayeva, 2018). One reason it is difficult to study the effectiveness of
English language related reforms is lack of rigorous data on students’ English
language proficiency. We also lack data on the teaching practices, something
that could help a lot in understanding how English is actually taught in schools
despite or thanks to the announced reforms (Millan, 2021).

The scant literature offers some glimpses into what happens in schools
regarding English language learning. For example, a survey by Yeskeldiyeva
and Tazhibayeva (2015) suggests that while most students are satisfied with their
English learning and proficiency, approximately 8,2 % students were not
satisfied by how advanced their English language proficiency was and reported
that the English languages training system offered in schools was not beneficial
for students. Students also reported several reasons causing poor academic
performance in English language learning such as lack of infrastructure (27,0%),
weak motivation of students (37,5%), weak teacher preparation (10,5%), old
methods of teaching (18,5%), lack of reliable materials (47,5%) (Yeskeldiyeva
& Tazhibayeva, 2015). In sum, this survey suggests that there is likely much
room for improvement in how English is learned at schools in Kazakhstan.

2.2. Is out-of-school English learning a solution?

According to Hymes (1971), out-of-school learning of foreign languages
IS necessary as it allows students develop communicative competence, which
includes grammatical, strategic and sociolinguistic competences. Indeed, out-of-
school English language training overcomes many limitations of the formal in-
school language training by offering students advance their communicative
competence allowing individually tailored opportunities for language
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acquisition (Nordquist,2018). Given the importance of students’ motivation in
learning English (Nurshatayeva, 2011), out-of-school learning may be more
motivating for students by providing the unrestricted learning environment
without formal evaluation as well as by fostering a welcoming space for sharing
and creating. Indeed, studies showed that students with different educational
backgrounds showed higher involvement in out-of-school activities (Slastenin,
1997). Out-of-school English language learning can be organized at a time and
in a location convenient for students. Furthermore, according to Tyabina (2011),
out-of-school English learning centers tend to choose engaging and various
topics and teaching materials.

But can out-of-school English learning address all limitations of the formal
English language training in schools? Based on some studies of out-of-school
learning and general academic achievement, the answer is no. According to
Shulruf (2010), extracurricular activities do not directly affect academic
achievement measured by standardized tests and GPAs (Reeves, 2008).
According to the studies of Melnick, Sabo, and Vanfossen (1992), high school
athletic involvement and being evolved in youth groups, was not essentially
related to test scores and grades of students.

However, some studies have defined the positive influence of out-of-
school and extracurricular activities on students’ grade point averages.
Involvement in sports and youth groups was found to be associated with the
development of students' motivation, regular participation in the classroom,
better academic performance, better developed social skills and self-confidence
of the students (Marsh & Kleitman, 2002; McCarthy, 2000; Silliker & Quirk,
1997).

In sum, there is limited and mixed evidence on how out-of-school learning
may influence learning and achievement. With English, this evidence base is still
in need of development.

3. Conclusion

This exploratory review suggests that teaching English as a foreign
language in Kazakhstani secondary schools could be substantially improved.
This review of the relevant literature has also shown that out-of-school learning
could be an important avenue allowing students to learn English well and thereby
improve their performance in English at school.
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W3YUEHUE AHI'JIMMCKOT O SI3bIKA B Y1 BHE IIIKO.IbI B
KA3AXCTAHE

AHHOTAIUsA. DTa CTAThs NPECTABISICT COOO0M MpeaBapUTEIbHBINA 0030P
UCCIIEIOBaHMs, TOCBAIIEHHOTO M3YYEHUIO BHEIIKOJIBHOIO OOYy4YeHHS U
yCIIEBAEMOCTH HA Kypcax aHIVIMMCKOIO s3bIKa KaK MHOCTPAHHOTO B CPEIHUX
mkonax Kazaxcrana. OOcyxnaercss peaiu3anusi NOJUTHUKUA TPEXbA3BIYUS U
OTpaHUYEHUS TEKYIIETOo OOyYeHHs aHTJIMHCKOMY S3bIKYy B CPEIHHX MIKOJAX.
HccnenyroTess BO3SMOXHOCTU M MOTEHIMAIBHBIE OTPAHUYEHUS] BHEIIKOJIHHOIO
00y4YeHHSs aHTIHICKOMY SI3BIKY.

KitoueBble cjioBa: BlaJeHHE AaHIJIMMCKUM SI3bIKOM, OBJIQJICHUE
AHTJIMICKUM SI3bIKOM, BHEIIKOJIbHOE 00Y4YEeHUE, aKaJeMHUUYecKas yCleBaeMOCTh
Ha Kypcax aHIJIMICKOTO S3bIKA.
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THE TEACHERS' AND STUDENTS' AWARENESS OF
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Abstract. This article highlights the vital role of teaching STEM
(Science, Technology, Engineering and Math) in English in Kazakhstani
secondary schools specialized in science and explores teachers™ and
students’ knowledge and awareness of STEM education practiced in
English. The data reflected in this article is based on small-scale research
held through the survey conducted among 149 Kazakhstani secondary
school learners with in-depth study in math,physics and biology and
interviews with 3 content teachers who practice teaching STEM subjects
in English in schools specialized in science. The resultsof the survey
demonstrate that students’ general knowledge about a term of STEM is
relatively low. Also, the results of the interview with teachers show that the
STEM approach is applied through English in specialized schools and
participants relate this approach to other methods such as PBL and CLIL.
It provides encouraging expectations for further study and implementation
of integrated STEM education with ELT in Kazakhstani secondary
schools.

Keywords. STEM, STEM education, English in STEM, soft skills,
integrated approach, professional English, ELT.

Introduction

Nowadays, humanity is experiencing a rapidly occurring transition
period within the industrial revolution. It can be characterized by huge
flows of information, digital transformation and new technological
developments being invented every day. The main trends of this decade are
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creative and innovative thinking, digital technologies, and multifunctionality
in the ability to correspond to new challenges. Undoubtedly, these enormous
changes impact the educational sector as well. The competency to meet the
new requirements of society and the needs of employers led to the
emergence of new and adapted educational programs and approaches such
as STEM (Science, Technology, Engineering and Mathematics). Wahono
(2020) defines that STEM education covers teaching, learning, and
integrating the knowledge and skills of these areas, focusing on the real-world
problem-solving capacity of the learners.

The STEM approach to teaching and learning originated in the 1990s
in the United States and is now being implemented at the state level in
countries focused on growing their own scientific and technical elite. STEM
in integration with the acquisition of the English language is able to
provide a number of positive socio-economic effects, improve
employment patterns and bring a decrease in social tension in the labor
market in the regions of Kazakhstan and prepare an internationally
competent generation.

Scientists around the world faced the challenge of developing STEM
as a new approach to teaching that would allow children to see
interdisciplinary connections and apply them in practice. According to
Kennedy and Odel (2014) STEM as an interdisciplinary discipline demands
that educational tactics must be different from traditional methods so
students could learn indeed. Thus, recent decades introduced STEM to
education - that does not teach individual subjects but allows them to be
learned in conjunction with each other in the framework of the
implementation of complex educational projects.

Furthermore, key influencers to economic growth are specialists in
science and technology who need to comply with international
requirements, so accordingly, know English. The acquisition of
Professional English for science specialists is essential considering the
modern demands of the labor market as well as expanded access to science
literature, novelty, and other resources in English for personal
development. As emphasized by Francis and Stephens (2018), success in
STEM for English learners opens new opportunities for better and stable
income and economics. In this case, implementation of the STEM
approach through English could help learners to acquire both content and
language knowledge through soft skills, practice, and application in real-
life situations. Language teachers could take advantage of this skills-
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oriented approach and reach appropriate results considering children's
interests by putting them into real-life situations.

Literature review

Almost all educational projects and programs require a needs
assessment, a detailed planning process, and regular discussions with all
stakeholders for an objective evaluation (Day-Miller & Easton, 2009).
Currently, STEM is one of the main trends in education all over the world
and one of the peculiarities of this approach is that it can be accompanied by
English learning to cover learners” soft skills or “skills of the 21 century”,
including communication, negotiation, problem-solving, creative thinking,
and cross-cultural skills. However, as stated in PISA (Program for
International Student Assessment) 2018 results, Kazakhstan shows lower
results than the OECD (The Organization for Economic Co-operation and
Development) in reading, math and science. According to Ministry of
Education and Science of the Republic of Kazakhstan (MoES) (2022) the
National Report on the State and Development of the Education System of
the Republic of Kazakhstan, the transition of secondary education to
updated content will be emphasized considering the weakly expressed
relationship with PISA tasks, i.e. elements of STEM education in the
context.

Nevertheless, many leading secondary schools such as NIS, FizMat,
BIL, and other organizations which practice STEM elements in
Kazakhstan show significantly better results than other schools. As reported
by the official website of Republican Scientific and Practical Center
"Daryn" of the Ministry of Education and Science of the Republic of
Kazakhstan (2022), participants from above mentioned intellectual schools are
in the lead according to the republican subject Olympiads in natural as well
as humanitarian sciences.

Overall, the goal of STEM education is to analyze how this
interdisciplinary and project-based approach can reinforce the scientific
and technological capacity of learners, expand skills of critical, inventive
and creative thinking, problem-solving, communication and collaboration
and such advantages can be brought in the English language. This
approach could be a beneficial tool that fosters learning science through
English language acquisition and vice versa. For example, in Argentinian
schools, integrated teaching of professional content and English has been
incorporated into an official teaching curriculum as a “language-driven”
mechanism (Banegas, 2015, p.104). Thus, the gradual adoption of this
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approach allows us to develop and improve language competency among
learners.

The development of STEM education is also reflected in Israel's
preschool institutions. The following recommendations were presented at the
International Research Conference "STEAM forward" which was held in
Jerusalem in 2014 which are relevant and significant for inclusion in the
educational space of all developing countries of the world:

- STEM education should start from the earliest preschool age.

- The study and development of the English language should be
constantly ongoing. The language of science is English. The
introduction of the English language is required in the teaching of
subjects in the natural science cycle as the most significant
scientific resources are published in English. For example, all 100
most influential scientific journals in the world according to the
SCImago magazine ranking publish articles in English. Nobel
laureates speak English.

As reported by applied research conducted in Kazakhstan, there is no
unique method of teaching STEM in schools and universities. STEM is
taught differently according to possibilities, the direction of the school and
priorities of stakeholders, etc. (Imangaliyev et al., 2019). In the COVID-19
pandemic conditions, the country felt the urgent need of staff with critical
thinking abilities, to create digital solutions and products. Therefore, the
main approach to teaching STEM is the integration of STEM techniques
and methods to existing subjects such as problem-solving, teaching through
discovery, teaching in teams, the personality-oriented approach where
English can be used as a target language.

Also, applied research on STEM in Kazakhstan states that there are
many educational initiatives, such Science stars by the British Council,
Maker Space by US Embassy, Oyla events, Science on stage by FizMat
are held in English. Considering the direct and indirect beneficiaries of
such projects, we can certainly say that popularization of the English
language is increasing fast. Participants involved in such projects can be
inspired so that more people are influenced to learn about STEM through
English. As highlighted by Schleppegrell (2007), it is very important to
understand that the material taught in STEM subjects is not separable from
the language as the language is the key tool to have access to the content
itself. No information that can be transferred or learned without language.

As the integrative interdisciplinary approach to learning, STEM offers
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the academic scientific and technical concepts to be taught by a student-
centered approach. In schools specialized in STEM subjects, English is
used as a means of communication and medium of instruction, but not as a
separate issue that they need to solve. This simplifies the perception of
language learning from a psychological point of view. Also, a student
learns language better by problem- solving which is the core target of STEM.
Based on these assumptions, the given article is aimed to answer two
research questions:

1. What are students™ knowledge and awareness of STEM education
in schools specializing in science?

2. What are content teachers™ knowledge and awareness of STEM
education andits application through the English language?

Research methods:

The data collection for this small-scale research was conducted in
two stages through a mixed method approach: the quantitative survey from
students and qualitative semi-structured and opinion-seeking interviews from
instructors on awareness of the STEM approach and its applications.

The first stage - survey was done through the online google forms on
an anonymous base among learners with B1 English language proficiency
among participants from 3 Kazakhstani secondary schools specializing in
math, physics and biology. Overall, 149 learners of secondary schools
specialized in science participated in the questionnaire and all of them are
currently studying specialized subjects in Kazakh or Russian. The majority
of science students showed their enthusiasm to learn English through
projects or other activities related to math, physics, and biology. However,
as demonstrated in Figure 1. below, only 19.5 % of participants are
familiar with STEM education.

3. Do you know what STEM is? STEM 6afbiTbl Cidre TaHbIC na? LD

149 oTBeTOB

@ no / xox
® yes/us
have heard / 6ypbIH ecTirem
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Figure 1. Results of the survey.

The conducted survey claims that learners™ needs mostly require the
integration of their interests. Undoubtedly, children of the digital era concur
with the idea of integrating the English language learning process with
science in practice.

The second stage interviews were conducted with two male and one
female participants of the research (overall three) - content teachers from
intellectual schools of Kazakhstan, Almaty (Participant 1 - math teacher,
Participant 2 - biology teacher, Participant 3 - physics teacher).
Interviewees were acknowledged with the aim of the research, on its
confidentiality and that interview process is not compulsory. Participants’
sensitive data are not published in open resources, but used to identify their
experience in the STEM approach through English. Interviews were given
a link to the Teams platform for a 15-minute online face-to-face meeting
with recording upon participants” consent. The interview covered the
following questions:

1. Howdo you understand STEM education?

2. Doyou use STEM elements in your classes? What elements?

3. Can you please differentiate using STEM education through the
Englishlanguage from other approaches like CLIL, PBL, EMI?

4. Your opinion about STEM classes in English? Advantages and
disadvantages?

5. Are you knowledgeable and skillful in using STEM education
through the English language? If not, what is needed?Participants
could outline their awareness and views on the integration of
STEM approach and language learning through science projects
according to theopen-ended questions. Teachers shared their
feedback on the STEM approach aswell as the challenges in
widening its applications within educational programs.Interviewees
highlight the positive influence of STEM similar to other
reviewedstudies that this approach enhances the academic
excellence of the students as they often participate in international
Olympiads and competitions where English knowledge is
mandatory. As emphasized by Participant 3, one of the famous
questions of students during theory classes is “Where do we use
this knowledge in our life?”. Therefore, teachers believe that
STEM Education can help to demonstrate and explain to students
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the answer to the mentioned question. The techniques revealed by
participants were exercises with calculus and other equations,
digital games, and group work that stressed on content vocabulary
and grammar improvement while applying English language practice
during the classes. Participants 3 and 1 evaluate that teaching the
STEM approach in English can be fulfilled using CLIL and PBL
methods. Also, they reported that the benefit of teaching STEM in
English is that both instructors and students have access to
enormous sources of materials e.g. books and relevant scientific
literature, videos, experiment guidelines and newly adopted
technological science platforms, worldwide websites and science
communities of international level etc.

Notwithstanding, Participant 2 highlights the examples of using the
STEM approach offered in English that almost every topic in biology
courses requires knowledge and skills from math and physics, chemistry or
even informatics. For example, when students study the properties of water
they learn the molecular structure of water, types of chemical bonds,
polarity and charges. All these aspects allow teachers to explain the role of
water and why it is essential for human life and the planet. Also, another
sample was biomechanics when students use knowledge about motion and
levers to understand how the human skeleton is adapted for bipedal
locomotion. In genetics and ecology, participants use statistical formulas to
assess the validity of predicted models of inheritance or compare variation
in populations. But participants do not provide valuable examples with
exact techniques and elements of how these processes are explained to
students through the STEM approach, which shows a weakness of
experience in using the STEM approach, its teaching methodologies, and
concern about networking with other content and EL teachers.

Moreover, participants concur that challenges exist in broadening
this approach which emphasized the limitations of the study that more
expanded research is to be done covering ordinary secondary schools.
Firstly, participants believe that they teach biology, physics or other
science to reach and discover technology and engineering, but not all
teachers cannot understand the connection between them in a simple way
and feel uncertain in using the STEM approach in English as they refer it to
CLIL or PBL. Secondly, as reported by participants, mentioned schools
and lyceums implement curriculums specially designed according to high
school biology, physics or math of the United States that might not be taken
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into consideration by other organizations.

Participants believe that using English in STEM projects fosters
language learning and studying only during English classes does not fulfill
students'needs and they have to connect English with their chosen interest
subjects, thereby should have additional learning opportunities. It is
emphasized that collaboration between content teachers and English
teachers is required to advance the performance of such initiatives.

All three participants expressed their understanding of STEM
through English and related this approach to CLIL (content and
language integrated learning) and PBL (project-based learning), using
EMI (English Medium Instruction). However, the STEM approach reflects
all these tactics to demonstrate to students the relevance of practice with
theory by non-traditional methods.

Conclusion:

Based on the survey and interviews, the study needs deeper analyses
on how teaching English through STEM can be appropriately implemented to
gain better results in language proficiency. The survey with science
students has revealed the current state of the ELT in specialized schools
and the gaps for further studies. Also, the interviews with content teachers
prove diverse tactics and perceptions of the teachers while teaching STEM
in English. The findings of the current study are consistent with those of
Wang, H. et.al. (2022) who states that instructors in each STEM discipline
propose their individual perceptions about STEAM and how it can be
offered to students which leads to various classroom proceedings. As a
result, new questions emerge for future studies to explore the perspectives
of STEM education:

e Whether current forms of ELT classes offer sufficient STEM
elements anddo not limit students™ perceptions.

e Whether teachers of the STEM subjects are competent in STEM
pedagogy.

Moreover, Karabay, A. (2017) demonstrates the findings that both
STEM and social sciences students anticipated to achieve better results in
English during the study, but only social sciences students were more
adaptable to such integration and succeeded in it.

Considering that science subjects are primarily taught in Kazakh or
Russian within Kazakhstani secondary schools, there is a need to initiate at
least laboratories where content teachers in collaboration with English
teachers could practice STEM projects through the English language with
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learners and let them be acquainted with this approach. The main reason for
proposing the STEM approach is that traditional English teaching methods
may not always fulfill the needs of learners of the natural sciences. An
interdisciplinary collaboration of ELT and science subjects can create a
convenient environment to learn language by discovering laboratory,
project-based, and real-life environment opportunities.
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1HleBp0HHLIH STEM 6istim 6epy »xobaapsl OOWBIHIIIA KOPIIOPATHBTIK
KaTbIHAacTaphl OeiMi
2Cyﬂe171MaH Hemupen ynusepcuteti, Kackenen, Kazakcran
*e-mail: g.turaliyeva@gmail.com

KA3AKCTAHHBIH MAMAHJAHABIPBIJIFAH MEKTEINITEPIHAETI'T
AFBIJIIIBIH TUVITHAEI'T STEM TECHING
INPAKTUKAJIAPBIHBIH MYTAJIIMAEPI MEH
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OKYUIBIJIAPBIHBIH XABAPJAP BOJIYbBI

Anjaarna. by Makana mMamMaHIaHIABIPbUIFAH Ka3aKCTaHIBIK OpTa
mekrenrepae STEM  (Science, Technology, Engineering and Math)
OaFrbITBIH aFBUIIIBIH TUTIHAE OKBITYJIBIH MAaHBI3/IBl POIIIH KOHE MYFaTiMIEP
MeH OKymbuiapabiH STEM Oimim Oepy OarbIThIH aFbUINIBIH - TiJIIHJE
KOJIJAaHYBI Typasibl 3€pTTEY KOPBITBIHABUIAPBIH KapacThlpajbl. Makanana
YCHIHBUIFAH JICPEKTEp MaTremMaTuKa, (pu3uka >KoHe OHOJIOrus TOHIEpiH
TEPEHJIETIN OKBITATBIH Ka3aKCTaHIBIK OpTa MeKrenTepaid 149 oKymbIChl
apacblHlIa O KYPri3iITeH cayajdHaMara »JKOHE aTalifaH  OaFbITTarbl
MekrenTepae STEM noHnepin arpUIIIBIH TiJIIHAE OKBITY TXipubeci Oap
3 ToH MyFalliMiMEH JKYPri3uUlreH cyx0aT apKbUIbl JaspijaHFaH IIaFrblH
KOeJIeM/I1 3epTTeynepre HET13/IeJITeH. Cayanmnama HOTHXeTepi
okymsuapasiH STEM TepMuHi Typassl sKaimmbl OUTIMIHIH CabICTBIPMAJIbI
TypZie ToMeH ekeHiH kepcerTi. CoHpaii-ak MyFaJiMJIEpMEH >KYpPTri3iireH
cyxOar nHoTmxkenepi STEM oxmici MamaHZaHIOBIpBUIFAaH MEKTENTEpAe
aFBUTIIBIH TLT1 aPKBUTBI KOJIJIAHBUIATHIHBIH JKOHE KATBICYIIBUIAp OYJT ToCii
PBL xome CLIL cusakrer Oacka omicTrepMeH OailyIaHBICTHIPATHIHBIH
KepcetTi. HoTmxkenep Ka3akCTaHIIBIK OpTa MEKTENTEpAe HHTErpalsIaHFaH
STEM O6iniMm OGepy OarbIThIH aFbUIIIBIH TUTI apKBUIBI OKBITYIIBI OJaH opi
3epPTTEYy KAKETTUIITTH YChIHAIBI.

Tyiiin ce3nep. STEM, STEM 6inim Oepy Oarwitel, STEM neri
arbUIbIH TUTl, MKEMAUIIK JaFabliapbl, WHTETpalUsJIaHFaH TOCUI, KociOu
aFBUIIIBIH TUT1, aFBUIIIBIH TUTIH OKBITY.

T'ynonaz Typanuesa®, Nvivnapa Kacvimosa?

1OTI[6J'I KOPITOPaTHBHBIX OTHOILICHUH Koprioparu Chevron
1o o6pazoBarenbHbIM npoekTaM STEM,
ZyHI/IBCpCI/ITeT Cynelimana [lemupens, Kackenen, Kasaxcran
*e-mail: g.turaliyeva@gmail.com

OCO3HAHHUE YYUTEJISIMU U CTYAEHTAMU ITPAKTUKH
OBYUYEHMS STEM B AHI'JIMACKOM SI3BIKE B
KA3AXCTAHCKUX CIEHUAJIN3NPOBAHHBIX HIKOJIAX

AHHoTanmMs. B »oTolf crarbe paccMmarpuBaeTcsi ocobasi poJib
npenojaBanuss STEM (Hayka, TEXHOJIOTHS, UHXXEHEPUS] U MaTeMaTHUKa) Ha
AHTJIMHACKOM SI3bIKE B Ka3aXCTAaHCKUX CPEIHUX IIKOJIax,
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CIEUATIM3UPYIOIINXCS] HA €CTECTBEHHBIX HayKaxX, a TaKKe€ HCCIEIYIOTCS
3HaHUS U OCBEJOMIICHHOCTH yuuTesnen u yyanmxcs o STEM-o6pa3zosanum,
IIPAKTUKYEMOM Ha AaHIVIMMCKOM s3bIKe. JlaHHBIE, NPUBEACHHBIE B 3TOU
CTaThe, OCHOBAaHbl Ha HEOOJBIIOM HCCJICIOBAHUHU, MPOBEICHHOM ITyTEM
onpoca 149 ydammxcs Ka3axCTaHCKUX CPEAHUX IIKOJI C YriTyOJICHHBIM
U3y4eHHEeM MaTeMaTuku, (U3UKA W OWOJOTMM U UHTEPBRIO C 3
MpEero/iaBaTeNsIMA  MPEAMETOB, KOTOPBhIE MPAKTUKYIOT MpernojaBaHue
MPEAMETOB STEM Ha AHTJIMICKOM SI3BIKE B LIKOJIaX
CIIeIMAJIM3UPYIOIINXCSl Ha €CTECTBEHHBIX HayKaX. PesynbraThl ompoca
IMOKAa3bIBAlOT, YTO OOIIMe 3HaHHWS CTYIAeHTOB o TepmuHe STEM
OTHOCUTEJIbHO HU3KHE. Takyke pe3ynbTaTbl HHTEPBbIO C YUYMUTEIAMHU
JIEMOHCTPUPYIOT, 4TO nmoaxos STEM Ha aHTIMICKOM SI3bIKE€ TPUMEHSIETC,
Y YYaCTHUKHU CBSI3BIBAIOT ATOT MOJAXOJ C Apyrumu merogamu kak PBL u
CLIL. Pe3ynmprarel MOKa3bIBaIOT HEOOXOAMMOCTH JajJbHEeNIero
yIIIyOJIGHHOTO M3Y4Y€HHST M BHEJIPEHHUS HMHTETPUPOBAHHOTO OOYyUYCHHS
STEM c npenomaBaHWEeM aHTIUMCKOTO S3bIKa B Ka3aXCTAHCKUX CPEIHUX
LIKOJIAX.

KiaoueBbie ciaoBa. STEM, STEM-o0pa3oBanue, aHrImiACKui
SI3BIK B STEM, ruokue HaBBIKH, KOMIIJIEKCHBII HOIXOI,
npodeCCHOHANBHBIN aHTJIUUCKUHN, MPETOJaBaHNEe aHTJIMHCKOTO S3bIKA.

Received 29 April 2022
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HIEPXAH MYPTA3A HIBIFAPMAJIAPBIHBIH TIJIAIK
TYJFACBI
(Aii MeH Ajila mbIFapMachl 00HBIHIIA)

Angatma. Makanaga [I.Mypra3aHbslH IIbIFapMallapblHBIH  TiJIi,
Ka3yIIBUILIK IIeOepIIiri Typaisl co3 0onaasl. «Ail MeH AHIIay pOMaHBIHIAFBI
Ka3yIIBIHBIH TUIIK TYIFACHIH TaHBITATHIH, TUT IEOEpIiriH KepceTeTiH
TYCTapblHAH Y31HJI alla OTBIPHIN, Tanjaay kacainbiHabl. [IpFapManapbiHaaFsl
KeHinkepiH TUl apKbUIbl KeifinTey Tociii LLI.MypTa3zaHbIH COHBI JKOJIBI, €peKIIe
KacueTi, o3iHe ToH Imebepuiri. Makamara «AW MeH Ai#fimay poMaHbIHIAFbI
KeHinkepiep TiTiHEe TOKTalla OTHIPHIIN, YKa3YIIBIHBIH €peKIle TUIIIK TYJIFachlH
aHbIKTaraHAai OonapiK. JKa3ymIbIHBIH TULMIK TYJIFa MOCENeCiH TUIIK,
SKCTPAIMHIBUCTUKANIBIK (TApUXHM, MOAECHM, OJIEYMETTIK, IICUXOJIOTHUSJIBIK)
(dakTopnappl cabakTacThIpa OTBIPHIN, KEIIEHAl TYpAe Tanjam, TUAIK TyJIFa
KaJIBINITaCybIHBIH TUITAaHBIMIBIK HET131H aHblKTama Oepinai. lllbrrapmanarsl
Aiima OeiiHeci, o3 ce3iMeH MiHe3iaeme OepreH bapcxan OeifHeci KapbIM-
KaTblHAC TUIl apKpUIbl ambliaabl. KOMMYHUKaTHBTIK OaijaHbic Myluesnepi
HIBIFapMaHbIH HeT13r1 KahapMaHbl MEH PeLIMITUEHT OKbIPMaH.

Tyiiin ce3aep: TULNIK TYJIFa, EOEpIiK, CypeTKep, KEHINKep TiJl, O31HIIK
CTUJIb, KOMMYHUKAIIHSL.

OeM/IeTi KaHChI3Fa *aH OITipin, Kym-xirep Oepir, ©3iHiH OoWbIHAH
TaMIIbI PyX Oepill, TIpUITY 9peKeTi - aHa MEH ’Ka3yIIbIHbIH FaHa KOJIbIHAH KeJep
mebepiik Oosica kepek. JKa3ymIbIHBI dNeMIeri asyablIapAblH KaTapblHa KOCy
ce0ebiMi3 Jie OChl «CKaHCBI3Fa KaH OITipy» KepemeTiHae. OpOip HibIFapma
YKA3YIIBIHBIH KOKIPET1H/IE MMICIM, )KET1JIe OTHIPA, TiJI1 aPKBUIBI dKAPHIKKA IITBIFAIBI.
OJiemi Jie KecTesli ©pHEKTEpPMEH OKbIPMaH >KYPETiHe JK0JI TapTabl.

KeHingeri kepikTi oibIH Kara3 OeTiHe Tycipy/e ap *a3yIIbl 63 CTUIIIH, 63
€PEKIIENIriH alKbIH TaHOATaUTHIHBI aHbIK. CoJl TaHOACKHI op IIBIFAPMAChIH/IA
MEHMYHJajan Typaabl. Oae0MeT KOKXKHUETIHIE ONJICKAIlaH TaHbl aThIM, ©3
OKBIPMaHAAPBIH KAJIBINITACTHIPHIIN, KOJTAHOACHIHBIH «KObIHY» allKbIHIAM
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TacTaraH MapFacKa ’ka3ylmbuIapbIMbI3 a3 emec. Onap/ibIiH KatapbiHa M.Oye30B,
O.Kekinb6aes, L. AiitmaTos, I11.Mypraza, T.OnMKYJI0BTHI )KaTKbI3a aJaMbI3.

JlerenmeH, op iCTiH ©3 Heci Oap JereHuei, op KyAipeT MeH KepeMeT 0ap
KaH MEeCiHE THICTI eMec. Op Ka3YIIBIHBIH JKeTKi3y mebepiri aptypiai. Ces
CHKBIPBIHA €JITINl KETeH OKbIPMAaH IIbIFapMaHBIH ilIiHe OOMam OTBHIPHIIN, dp
KUFaHbI ©3 K631IMeH OTKepirn oTbIpapsl Oenrimi. Ocsl 6ip KepeMeT acepre Kaiita
OOIIIaFBICHI KEIIII, «63 Ka3yIIBICBIHY 13/1e JKYPIl, )KaHa TYBIHBICHIH TaybII
oku Oepeni, oku Oepeni. Conmail O6ip epekie KaCMeTKe Me »Ka3YIIbIHBIH 0ipi
[lepxan MypTta3za Typaiibl ce3 KO3FaMakIIbl3.

XanKpIMBI3JIbIH OachlHAH OTKI3TeH HEOIp 3yiIMaT KbUIAApbIH KEHiHT1
OKbIPMaH CaHacblHA «Talfa TaHOa OacKaHaai» €TIN aHbBIK, oCEpPJi JKETKi3e
QJIaThIH KAPBIM/IBI ka3ymibl. OHIal mbFapMaiapbl «barablk MIaKKa casxar,
«Onrennep KalTen kKenmeini», «XKycan uci», «Kabaiibl anmay, «byircei3
KYHTI1 Haii3araity, «KpIpblK OIpiHIII JKBUIFBl KEIIHIICK», «AH MeH AMIiay,
«HTEepHAT HaHBD» T.0. KA3YIIBIHBIH 63 OMIpIH CHITATTAaFaHBIMEH, CIIIMIi3IiH
0acbIHaH OTKI3T€H aybIPTIALIBLIIBIKKA TOJBI TAFBIPBIH CYPETTE/Il. .

Llepxan Mypmaza mypanvt K.Myxameoocanos ce3i: «Tyeenoeti

aneanoa, 1. Mypmasza myvinovliapsl Ka3ax XauiKblHbly KOpKeM 20eOueminiy
opKeHoen ocy Jiconbindasvl baza scemnec 30p mabvic 6on0ul. [1]
Keitinkep OeitHeciH KenTipy/e, TUIAIK TYJIFACHIH KaIbIITACTHIPYAa CaH KbIPJIbI
onic-Tacinnepai Konaanaabl. Oceinaai mebdepiik xarbiHaH L. Myprazara TeH
KeJep >ka3ymibl caHaysbl. O albIphIKIIa KacHEeTTI «All MeH AHIa » poMaHsbI
apKBUIBI TAJIAI Kepep OoJcak:

«Tapnan TarapIp TabaHbIHA alaM/IbI O1p caliMachiH. bip calica, Tac kepeH
Oor, alikaiiacaH J1a, apbI3bIHJBI €CITICU» . MYHIaFsl «mapnay mazobip»-
(Tapnan ce3i-B.B.PamioBTeiH  KkepceTyiHIle, Ka3ak TUIIHIE >Kabaifbl
KBUTKBIHBIH aTaybl) jkabaibl KbUIKbIAAN acay, Op KUBIHIBIKTHI O1p KOPCETKEH
acay Tar/blp MarblHachIHa OoJica, «Auwa Ketide ocvinoail. Meuipimi myceoiy
TipkecTep/e Aiillia MiHE31HIH JKalIbl KaTThl eKeHJIrl ce3ineni. OHbl eKiHII
ceilzieM aHrapThIl Typ. MeilipiMi Tyceni, keiiae aereH ceszaep Oip-OipiHiH
MarbIHAJIaC CHHOHUM/IEPI.

«MyH a1l kaycap ayaHbl Y31I-KYJIKBII XKYTHaid, ciMipe Oepykepek cayma
KBIMBI3 CHSKTBI. Ayanul cimipy- TIAIK KOJJAHBIC JKaFbIHAH J1a, OMOJIOTHSITBIK
KACHETI JKarbIHaH J1a Tepic YFbIM. bipak ayaHbl TONBIKTal, KOKIPEKTI Kepe-KapbIC
alllbII, JKYTHIHA JIEM aJly JIETe€H YFBIMJIbI KeJIicTipe Oepir OThIp.

XKanmer [II.MypTaza e3 keiinkepiaepid cyperrey/ie e al/IblHa JaH caIMaiThIH
mebep cypeTkep.

Conoa meniy xo3 anovima ILlloxxapa ouipmeni xendi. OHblH aliObIH

CYbIHOa HeMmic OuipMeHWIHIY YupeKk-Kazoapvl kanman dicypedi. Aynacvinoa
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MYMCbiebl  candvlpagan — MyuemayblKmap...  WbIHEbIPAH — mopatiap,
KOPChLIOAAH Me2eHCiHoep...

byn vy3immigeri «Hemic JWIPMEHIIIHI» aBTOPJIBIH JKaKThIpMaraH
Ke3Kapachkl OutiHIN Typ. Keline mbirapMa aBTOpbI KEHIMKEp Till apKbIIbl FaHA
eMec, 63 CO31apKBUIHI J]a KO3KapachlH OLIipin Kosabl. «Y HpeK-Ka3aaphl Karrarn
Kypeni.»Kamrmbsl yHaTaThIH HOPCETe, JKaH HECIHE HEMEeCe JKaFbIM/Ibl KeHiNKepre
«Karram» ce31 KoigaHbuMaiapl, KanTam ces3i-opaifbIM jKarbIMCBI3 MIKipIi
oinmipeni (Kanram keneni, Kamram KeTTi, KanTaraH >KypT). OCBl ’KaFbIMCBI3
MIKIpIH «TYMCBIFBI calIObIpaFaH, KOpPChULAaFaH T.0» ce31epi apKbLIbl Ja
KepceTin anajsl. XKa3ylnibIHbIH alKbIHAAYBII TIC1I1 apKbLUIBI OKBIPMaHFa HEMIC
JTUIPMEHIITIC] )KaFBIMJIBI a7iaM OOJIBITT KOpiHE KOMMANTBIHBIH OaiiKaiiMBbI3. .

«An myHoa 6onca, exi-yw mayvlk oicem madba aiman wWyYpKbipauobi.
Kaszaxmuviy mayvievina oetiin ebedeticiz oe...».

By GestikTe Ka3ak XaJIKBIHBIH CHITICIHE TUTCH MiHE3 - e0eeci3aik aei
OTHIpa , Kelleci OeiK apKbUIBl MOMBIH Ja Oasy XaJKplHA JereH Maxab0aTh
Kochuia epineni.Kypr, KyMBIpcKa, >KOHIIK KEy XalKbIMbI3/Ia JKOK KacHeT
€KCHJIITIH 1IITeH cylcine OasHIanbl.

Tyna 6otivl myH2aH HaMbICMAH JHcapanean Kaupat kazax. Hamvicel mor,
ainacwl as, 6aevl 0a coi, copwl 0d COIL.

Pomanra Hop 6epreH 0ip KeTICTIK — YITTHIK XapakTepre MoH Oepy. Kazak
XaJIKbIHA FAHA TOH YJITTHIK €pEKIIENIKTep Ka3yllbl KeHinKkepiepiHiH O0NbIHaH
KenTen ke3zaecel. XKazymibl cost kelinkepiepine Tij 01Tipe, KOMMYHUKATUBTIK
OpEeKeTl apKbUIBl oIEMl JI€ KaH-)KaKThl Kepcere ananbpl. Kellinkep TuiHIH
KATBIKTBIFbI COHIIIA, C13 KeHINKep/iH OYKiJl OOJMBICHIH CE31HE allachl3.

KazymblHBIH ~ ©31HIH KOJTAaHOACHIH KaJJbIpFaH, ©31HAIK CTUJIH
KaJBINITACTRIPYy/Ia YJIECIH KOCKAaH aMbIpbIKIIA OeNrici-opeKeTTepAl, CUIATThI
Kapama-Kapchl KOr0. AK IeH KapaHbl, 3YJIBIMBIK MeH KaKChUIBIKTHI, SALIIIK ITeH
ONINIETCI3NIKTI KaTap KOsl OTBIPBIN, OipiHEeH OipiHiH apThIFbIpaK €KEeHMAIrH ama
TYcCei.

Mpicanbl, «/{yHueHiy sHcapamviiblcblHOA HCA3BIK HCOK, MYKICI HCOK.
Jynueni 6ynoipemin — o3imiz. EH axwliovl dcapamoulizan Hcaw — 011 Ad0am.
AxpLnovl azanka atinanovipean 0a — adam. Kapamuiivicma scazvik #eoxy».
Mynnarsl, JlyHueHi OynaipeTiH o3iMi3 Jem, TaOUFaTThIH >KaJFbI3 JKaybl-
ajaM3ar Jieil OThIpa, aJaMIbl €H aKbUIAbI JKapaTbUIFaH jKaH Aewnui. «A4dam
betiwapanvl Kyanmy yuin Kon Hapce 0e Kepek emec exeH 2oul. Kenin socemce,
Oapi ocemedi exen eou» neunl. SIFHU, €31 JKapaThUIFaH >KapaThUIbICKA
3YIBIMJIBIK KAcayIlibl ajiaM e Kee, )KapaTKaHHBIH €H O1p COTTI IIBIKKaH
YKAPaTHUIBICHI a/1aM €KEHIITIH KOHE OHBIH aKbUIJIbI €KEHIIT1H ailfTa Ibl.

«bentmapay-agam  OWBIH  OLIAIPYAETi OPHBIMEH  KOJIIAHBUIFAHCO31.
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XanaKbIMBI3/IA )KAKChl KOPTEH, astyIIbUIBIK TAHBITKBICH! KEJITEH alaMIbl Oeiimapa,
Oaitryc nentini Oap. JKasymbl 1a «amaM Oelimapay KaHIa TabUFaTKa 3a1aJibiH
TUTI3ymI Oojica Ja, €H aKbUIJIbl JKapaThUIBIC OHE OFaH Keperi Oip-OipiMeH
JKBUIBI KapbIM-KaThIHAC KaHa 0oJjica OOJ/bI, apThIK €IITeMe KepeK emec Ien/i.
JKazymibl kelinkep MiHE31H C€O3 apKbUIbI Oepe OTBIPHIN, Keiije 63 CO3IMEH
alKBIHAAI Ta KOSABL.

Conoa )Konoacoex:

— Aeail, backa nianemaoa aoamoap 6ap ma? — 0en aHeiMeHiH apHACLIH baAcKa
caiiea oypuwin sxncivepoi. Ky 2oii.

Erep, «Ky ¥foii» JereH Tipkec KOCbUIMaraH 0o0yica, OKbIpMaH
KonmacbekTi aman, aHkKay, ol oijay KaOliaeTi TOJNBIK JKeTiIIMEereH Oana Jer
KaObUIIaybl MYMKiH eni. backa turanerama amam 0ap, KOFBIH Cypaysbl
OHriMEeHIH apHachlH 0acKa akka OyprbeIchl KenmyiHge. byn ma keiinmkepni
Kelinrey meodepiri.

byn y3iHmine amamumapabsl AHANOTKE Kiprie, TUIACCTIPE OTBIPHII,
JKQIMbl aaM3aTThIH KHUSUIBIH, OMBIHIA KYPIeH CYparblH Oaca TaHBITAIbl.
AnamaapablH MUbIHAA OOybl MYMKIH CyparblHa >Kayan Oepyne Kerinmkepi
KOJIJIaHAIbI.

KazymeiHelH — TaFbl  Olp TUINIK — epekmienirinin  Oipi-  ceiiemuaepie
KOTepPEeHTTUTIKTIH  kuike3gecyi. Tinmik Tipmik  ceiuleMaepae  JKaKCh
cakrananel. JKaszymiel OIpiHII ceiiiemiae aWKbIHIAca, €KIHII JKOHE YIIHIII
ceiiemaepiMeHaHbIKTai1bl. OFaH Josnen:

«Tipmizix ekenmin. KacKvipovly mapamviColHAH HCaApan2anoatl molpMolCbINAi
Mipi HCYypin Kenemit...»

«bananvix wwieap. Tanacoaii 6ynaxmoly cybiHOaebl KOKKACKA 6AKaiapobl
caoaknen amoln, Macner Ypuln, Maiatblh 0J1mipin ex»

«Homemxyn oxvica, 30p eanvim 6oaap edi. Temipoen newe mypii Kypan
wwleapaowl »

byn ceiinemuepneri aMkpiHpaybim  Oeinik- «TipMi3ik  eKEHMIHY,
«bananpik meFap», «TeMipaeH Heme Typii Kypal I[IbIFapagbl», al
aHBIKTAYBIII O6J1iM eKiHII OesikTepi. ANKBIHAAYBII MYILIE HE aJIJbIHFbBI, HE
apTKhI OeiriHae Ke3aece oeperi.

[[Ierrapmana xui KE3JECKEH TaFbl Oip €peKiie KOoHIT Oesepilik Hopce-Cou
YVaKbITTa XKW1 KOJIJaHFaH, Oipak Ka3ipri yakbITTa (IIbIFApMaHbBIH >Ka3bUIFaH
VaKbITBIH/IA) TYPMBICTa, ©OMipJe KojjaHa OepMelTiH Kkeibip ce3aepiH
MaFrbIHACBIH alllbIM, TYCIHIK Oepe KeTy.

«9yim 0ezeHiniz — Kadimei bocemy.

«Kenoiy amvr — Anmuinkypek. Aoamoapovl KaH KaAKCAMKAH, bl32apibl
CYbIKNEeH CYyue2iH CbIpKblpamkaH OyJeli OUuro CUAKMbvl CUBIKCbI3 KblCmbl OIp
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myHoe ocavpamuin  carameii  Anmeinkypex. Kapowl eama wicvipmail,
ao0amoapovly eHcecin es3eeH Kauabl-MYHObl 0d apubleblcbl Ken, YaAublMblHObL
JHceninoememin ANMuIHKYpexy.

«Aumnaxwol, con kyni Haypwizkek kenoi.

Haypuviskex — mon-momaxan. Exi kezi monwaxmatil kan-gapa, ke2indip acnaw
mycmec, Cyn-Cyukimoiy.

HIerrapmManbl OKy OapbICBIHIA OKBIPMAaH KaHAa na Oip ce3aepiiH
MarbIHACBIH TYCIHOEHW KaJMalIbl, TYCIHIAIPME CO3IIK 137en KeTHeH i, aBTop
631 KOJIJITaHFaH CO3/1iH MarblHACHIH KeJleci COMIeMIHE allblll, Taugan oepei.
[II.MypTra3aHblH Kail IIbIFAPMACBIH QJCaHbI3 [1a, OCbl KAaCHET CaKTaJaJbl.
JKa3ymblHbIH ©31HI1K KONATaHOAChl, TUIAIK TYJIFAChl aHBIK, allKbIH KOpiHII
TYpabl.

Mineku, >ka3ylbIHBIH I1e0epiiri, 0acKkazapra YKCaMalThIH epeKIlemiri
ocbiHIa kaTelp. LlprFapMamapblHAarsl  TUTIHIH KaTBIKTBIFBIMEH — KOCa,
XKa3ymbUIBIK ~ Oalikamma3apiFbl  MeH mebepriri  Oip-Oipimen aca  Oip
YKBIITBUTBIKIICH OPUIII, JKaH JKarbl XUHAKBI, [IAIIaybl IIBIKIAFaH TOJIBIK,
OipTyTac KaJIIbIHAA KO3 aJIJbIMBI3Fa KeJie KOSIIbI.
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LINGUISTIC CHARACTERISTICS OF SHERHAN MURTAZA'S
WORKS (BASED ON LUNAAND AISHA)

Abstract. The article talks about the language of the works of Sh. Murtaza,
his writing skills. Taking excerpts from the novel "Ai and Aisha", which show
the linguistic personality and linguistic abilities of the writer, an analysis was
made. Sh.Murtaza's way of characterizing his characters through his own
language is a unique feature, his own mastery. Focusing in the article on the
language of the characters in the novel "Ai and Aisha", we kind of revealed the
unique linguistic personality of the writer. The problem of the writer's linguistic
personality was analyzed comprehensively, combining linguistic and
extralinguistic (historical, cultural, social, psychological) factors, and the
linguistic basis for the formation of a linguistic personality was determined. The
image of Aisha in the work, the image of Barskhan, described in her own words,
is revealed through the language of communication. The participants of
communicative communication are the protagonist of the work and the reader-
recipient.

Keywords: language personality, mastery, artist, character language.
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JUHTBUCTHYECKAS XAPAKTEPUCTHUKA ITPOU3BEIEHUN
INEPXAHA MYPTA3bI
(mo moTuBam JlyHa u Auma)

AHHOTanus. B cratbe roBoputcs o sA3bike npoussenenui [II.Mypra3sl,
€ro IMucaTeIbCKOM MacTepcTBe. B3siB OTphIBKM W3 poMaHa «Al U Awuiay,
KOTOpbI€ TMOKA3bIBAIOT S3bIKOBYIO JIMYHOCTh M S3BIKOBBIE CIIOCOOHOCTHU
nucatens, Obl1 caenan ananus. Crnoco6 1.MypTa3el XxapakTepu3oBaTh CBOUX
NEepCOHaXeW uepe3 CBOM SA3bIK — 3TO YHUKAJIbHAs 4epTa, €ro COOCTBEHHOE
MacTepcTBO. COCpeIOTOUMBIINCH B CTaThE Ha A3BIKE IEPCOHAXKEN poMaHa «Al
U Aumia», Mbl Kak Obl BBIIBIIIM YHHKAJIBHYIO SI3bIKOBYIO JIMUHOCTH IHCATEIS.
[Ipobnema S3bIKOBOM JMYHOCTH MHCATENs aHAIW3UPOBAjach KOMILJIEKCHO,
coyerasi A3bIKOBBbIE U SKCTPATMHIBUCTHUYECKUE (MCTOPHUECKHUE, KYIbTYPHBIE,
colLlMaJbHbIE, TMICUXOJOTUYECKHE) (haKTOPbI, ONpPEENsIach SI3bIKOBasi OCHOBA
(dbopMupoBaHusl A3bIKOBOM JuuHOCTH. OOpa3 Auiu B npou3BeaeHUH, oOpa3
bapcxana, onucaHHbIN €€ COOCTBEHHBIMH CIIOBaMH, PAaCKpbIBAETCS 4yepes
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SI3BIK OOIIEHUS. YYaCTHUKAMHU KOMMYHHUKATUBHOTO OOIICHHUS SBISIOTCS
TJIaBHBIN repoil MpOU3BeIeHUS U YUNTATENb-PELIUITUEHT.

KitoueBble cj10Ba: s3bIKOBast IMYHOCTh, MACTEPCTBO, XYAOKHHUK, S3bIK
MEPCOHAXKA.

Kenin mycmi 27 Kazan 2024
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