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EFL TEACHERS’ PERCEPTIONS OF LESSON STUDY
IMPLEMENTATION IN SECONDARY RURAL SCHOOLS
THROUGH THE INTERDISCIPLINARY APPROACH

Abstract. Lesson study approach is widely used in various countries to
develop teachers’ pedagogical and instructional knowledge. The purpose of this
study is to explore how Kazakhstani EFL teachers perceive the effectiveness of
Lesson Study implemented through an interdisciplinary approach. Five EFL
teachers from a secondary rural school who were the members of the
interdisciplinary group of the Lesson Study participated in semi-structured
interviews. The respondents indicated that the Lesson Study through the
interdisciplinary approach had significantly improved their pedagogical and
instructional knowledge. However, they also indicated that they experienced
some challenges in the process, such as time consumption, observation of case
students, and support from the administration of school.

Keywords: lesson study, EFL teachers, interdisciplinary approach, rural
schools, professional development, instructional knowledge, challenges.

1. Introduction

Lesson study is the Japanese form of collaboratively researching and
delivering the lessons and it is regarded to be beneficial for teacher’s both
instructional and professional development. One of the goals of Lesson Study is
to develop teachers' professionalism through ongoing critical-reflection and
peer-collaboration. Thus, Rahim et al. stated that ‘the primary goal of the teacher
professional development is to bring about changes and subsequent
improvement in the teachers’ performances and professionalism, which in turn
would lead to the improvement in students’ learning performances’ [1]. The
Lesson Study process probably does not provide strategies and techniques for
improving students’ learning, but it can provide factors that can influence
students’ success in learning. Kazakhstani mainstream secondary school teachers
are advised to collaborate with Dudley’s (2014) version of the lesson study.
There are four stages in one lesson study cycle: (1) setting specific goals, (2)
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collaboratively planning the lesson, (3) researching and delivering the real
classroom lesson, and (4) the last stage is reflection [2]. So, Dudley’s (2014)
version of lesson study is an ongoing and continued process, and it is required to
set an objective or problem question, then based on those objectives or problem
questions, to start one Lesson Study cycle to search and find the answers of the
set objectives or questions [2]. In world practice, the tendency to focus on only
one disciplinary/subject area in one Lesson Study phase is more observed and
less on the use of an interdisciplinary approach. There is an assumption that
establishing one certain problem tends to be difficult, since each participant of a
Lesson Study group has different problems. On the other hand, focusing on one
class of students is more convenient in setting certain problem questions, and
resolving them from a different perspective through interdisciplinary approach,
where teachers of different subjects teach and observe the problems of one class,
since one certain class has got certain problems. This paper aims to explore how
Kazakhstani EFL teachers perceive the effectiveness of Lesson Study
implemented through the interdisciplinary approach.

2. Literature review.

In recent years, there has been an increasing interest in Lesson Study as
a way of developing EFL teachers’ professional development. However, there
has been little agreement on the number of participants in the Lesson Study
group, characters of collaboration between them, number and types of Lesson
Study cycles.

So, according to Lesson Study, group teachers are required to meet and
design the lesson plan together, however, designing a lesson plan tends to be
suitable and convenient if a teacher of a certain subject designs his/her own
lesson plan and then asks for some inputs from his/her peer teachers. On one
hand, Nashruddin and Nurachman claim that the power of Lesson Study is to
provide richer and better preparation by working and designing a lesson plan
together in a team [3]. On the other hand, Purwanti and Hatmando
counterclaimed that ‘teachers should design their own lesson plan as they know
the characteristics of both the students and the class’ [4].

The Lesson Study process requires teachers to continuously work
collaboratively in order to develop the teaching process. Sharing reflection
constantly, critical opinion from knowledgeable others, and reflection skills are
beneficial and crucial stages of Lesson Study in terms of both increasing
teachers’ instructional knowledge and improving the learners’ performance.
Bayram and Canaran agree that ‘through reflection and critical discussion,
teachers received gains in content knowledge, which later, was associated with
the improvement of their classroom teaching’ [5]. Also, Bayram and Bikmaz
agree that ‘the model requires teachers to work together, question their actions
and critique their lessons from students’ perspective’ [6]. Kager et al. also stated
that ‘advancement of reflection skills has to be an integral part of Lesson Study’
[7] and then Uffen indicated ‘participants need to understand that they can build
on one another’s knowledge and that they can challenge their own assumptions
on student learning and teaching by making use of one another’s perspectives
and gained expertise’ [8].
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In order to yield the best picture of the students’ performance during the
lesson, Dudley (2014) advised focusing on three case students while observing
the lesson [2], Bayram and Bikmaz, Kager at al, and Atamturk observed three
case students according to their academic performance (high, average and low)
[6; 7; 9]. They analyzed the data collected from case students, in order to make
some modifications for the next lesson. Atamturk conducted a research in 2022
and indicated that ‘the success of the Lesson Study practice is due to the research
lessons taught repeatedly in a cycle of three, each time improving the lesson
design, based on the observation of case students’ [9].

Since the Lesson Study requires teachers’ collaboration, the number of
participants in one group is also a crucial point. According to Dudley (2014)
there should be at least 3 participants in one group, which means 3 cycles should
be implemented in one Lesson Study process [2]. Bayram and Bikmaz also agree
that the number of teachers should be no more than four, since a larger number
of teachers can be difficult to implement the Lesson Study in an efficient way
[6]. However, the participation of more than four teachers was noticed in
Purwanti and Hatmanto’s research [4].

Lesson study phases require a lot of time and some support from the
school authorities in order to be fully completed. Thus, Rahim et al. claimed that
if the teachers spend so much time in Lesson Study process, they will not have
enough time to cover all their classroom lessons and pointed out that ‘the
teachers really need a lot of support from school in timetabling, obtaining
substitute teachers, and providing staff-development time’ [1]. Bayram and
Canaran also agree that ‘the teachers needed support from the administration to
cover for their classes for meetings and observations’ [5]. Moreover, Nashruddin
and Nurachman believe that Lesson Study should be understood as both a regular
process and as practice since the problems will not be resolved after single
sessions [3].

The literature review shows that Lesson study helps teachers to develop
significantly their pedagogical and instructional knowledge in spite of challenges
regarding time, support, and lesson planning so far. However, all previous studies
of Lesson Study have only focused on the homogeneous LessonStudy group,
teachers of one discipline ‘English language’ and have not dealt with
interdisciplinary groups, comprising teachers of different subjects. This
indicated a need to explore the perceptions of EFL teachers of Lesson Study as
participants of an interdisciplinary group. In addition, no research has been found
that surveyed the teachers of rural schools regarding this issue in Kazakhstan.

3. Methodology

The paper is going to answer the following research question: What are
the EFL teachers’ perceptions of the Lesson Study based on the interdisciplinary
approach? In order to answer the research question and reveal the advantages
and disadvantages of Lesson Study based on an interdisciplinary approach from
EFL teachers’ perceptions, the qualitative research design was chosen. A semi-
structured interview with EFL secondary rural school teachers was chosen as a
data collection tool to comprehensively describe what was happening in the
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Lesson Study group. The interview questions were aimed to find answers
whether the EFL teachers could improve their professional knowledge through
participating in LS cycles, and whether they had any challenges and
misunderstandings in the process. The questions of the interview were asked in
English and Kazakh according to the participants’ preference in order to avoid
any kind of difficulties on their part and get in-depth insight into the investigated
issue. The interviews with five EFL teachers were recorded and transcribed
verbatim. The data were analyzed through thematic analysis, using an inductive
approach. The collected data gave a chance to find out the teachers’ professional
development through lesson study in secondary rural schools. Five EFL teachers
from a secondary rural school participated voluntarily in an interview. The
participants were provided with information about their confidentiality, and
privacy, they were aware of the purpose of the study, the data collection
procedures, and how these data would be handled. In order to protect the
participants’ rights and confidentiality, their names stayed anonymous within the
article.

Demographic information about EFL teachers was presented below (see
Table 1). The ages of the participants and their teaching experiences are
different, and all of the participants are non-native English speakers.

Table 1
Information about the participants
Teacher1 Teacher2 Teacher3 Teacher4 Teacher5

Ages 40 41 35 25 55
Gender F F M F F
Teaching experience 16 16 2 2 32
(years)
Workload (hours per 26 27 23 25 27
week)
Prior Lesson Study + + - - +
knowledge
Prior Lesson Study - - - - -
experience

N=5

4. Findings and Discussions
The data collected from the semi-structured interviews’ questions revealed three
themes emerging from the participants. They were listed under the participants’
perceptions of professional development, instructional knowledge and challenges
experienced.
Lesson study, based on an interdisciplinary approach, develops EFL teachers’
pedagogical knowledge and skills.
While participating in one Lesson study cycle based on an interdisciplinary
approach, i.e. Kazakh language, English language, Mathematics and Physics, the
EFL teachers could learn about their students’ thinking, and learning styles and
hear the voice of the students.
A comment by Teacher 1:
‘My simple English classes were conducted by using different approaches,

9
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however individual and group work tasks were dominant. But, after |
participated in one Lesson Study cycle through an interdisciplinary approach,
we realized that the students of 8 “4 ” grade worked well when they were divided
into several subgroups for science subjects, whereas pair and individual work
did well for humanitarian subjects’.

Another participant, Teacher 2, added some more information to our study:
‘Before participating in one lesson study cycle, | didn't even know that division
into subgroups, pair or individual work may influence students' learning the
different subjects’.

One of the requirements of secondary school teachers is to write and design the
lesson plan appropriately, which tends to be challenging for some teachers.
Teacher 3 comments on writing and designing the lesson plan:

‘As I am a novice teacher, the template and the stages of the lesson plan caused
me some problems, that is why | struggled writing the lesson plans correctly.
While participating in one lesson study cycle, we had to meet and write the lesson
plans together, that was the time when the experienced teachers taught me how
to write the lesson plans appropriately’.

As stated by some participants, their pedagogical knowledge and skills
developed after participating in Lesson Study cycles through an interdisciplinary
approach, in a group of 4 participants. Moreover, constructing and writing
collaboratively the lesson plans had a positive impact on novice teachers.
Lesson study, based on an interdisciplinary approach, develops EFL teachers’
instructional knowledge and teaching skills.

Besides improving pedagogical knowledge, the EFL teachers could develop
their instructional knowledge and skills as well.

As Teacher 2 commented:

‘Since I started my teaching career, I went on maternity leave for four times,
which means | could not attend top-down seminars and master classes, that is
why | ended up with the lack of modern approaches and techniques which can
be used in my practice. However, while participating in different research
lessons, | could improve my both instructional and pedagogical knowledge such
as using different methods, approaches and techniques in the lessons. | learned
about different forms of formative assessments from my colleagues, also’.
Another participant, Teacher 5, shared some information regarding the use of ICT in
the teaching practice:

‘I had struggled with modern technology before participating in research
lessons. With the help of the novice teachers, | learned how to effectively work
with a white board. Besides white boards, | learned different Information
Technology tools, also, which helped me to conduct my lessons more
interestingly and more modern’.

According to the answers of respondents, the participants improved their
pedagogical and instructional knowledge through critical and peer-reflection. As
stated by some participants, the experienced teachers also learned a lot from both
novice teachers and lesson study phases.

Misunderstandings and challenges during implementing the lesson study.
Delivering and conducting the research lessons caused some challenges for the
participants of lesson study phases. Even though there were several positive

10
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sides from joining in one lesson study cycle, there were also some challenges.
As Teacher 4 commented:

‘Before and while participating in research lessons, I had some problematic
questions in my mind: Why should we focus on three case students? How can we
draw conclusions for the whole class, after interviewing and researching only
three case students, when all students have different learning and thinking
styles? The teachers, who attended lectures, seminars and courses about the
theory of Lesson Study phases, tried to explain to me, but it was not enough for
me to fully understand the topic’.

As stated by teacher 4, the case students were implemented in this Lesson Study
research and the next lesson’s plan was constructed and written based on the
observation of these three case students. However, according to the respondent’s
answer not all teachers were aware of the peculiarities of these students. It seems
to be that not all the school staff attended the lectures, seminars and courses about
Lesson Study cycles, before embedding it in their school, which leads to some
teachers’ misunderstanding and misinterpreting Dudley’s (2014) version
appropriately.

Teacher 3 commented about time constraints:

‘As we were having the lesson study phases with the teachers of different
subjects, we could not meet and come at the appointed time, because each of us
has at least 22-23 lessons per week. It would be better, if the school
administration gave some support, such as timetabling, for the teachers who
were researching the lessons. There were four teachers in my lesson study group,
including me. They were teachers of Physics, Mathematics, Kazakh and English
languages. For one lesson study cycle we had to meet at least nine times: (1) to
find out the problem question, and write the lesson plan for the physics lesson;
(2) to deliver / research the physics lesson, and interviewing the students directly
after the lesson; (3) to meet with colleagues for refinement, and write the next
lesson plan for the Kazakh language lesson; (4) to conduct / research the Kazakh
language lesson, and interviewing the students directly after the lesson; (5) to
meet with colleagues for refinement, and write the next lesson plan for the lesson
of Mathematics; (6) to conduct / research the lesson of Mathematics, and
interviewing the students directly after the lesson; (7) to meet with colleagues
for refinement, and write the next lesson plan for the lesson of English language;
(8) to conduct / research the English language lesson, and interviewing the
students directly after the lesson; (9) to gather information about the researched
lesson study cycle, and make some reports to the school administration and
colleagues’.

As stated by teacher 3, not all the teachers had opportunities to join in the
research process on time. During the Lesson Study phase, one of the main
requirements is the unity of the group participants, since the power of the lesson
study is in working together and collaborating. However, teachers indicated that
the process of Lesson Study is much more time-consuming, thus stating they
needed help in timetabling, from the school administration.

5. Conclusion
This study explored teachers’ perceptions of Lesson Study through the
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interdisciplinary approach: advantages and disadvantages, as well as challenges
in its implementation. The results of the given study indicate that Lesson Study
has a meaningful positive effect on secondary rural school teachers’ professional
development: such as getting acquainted with students’ learning and thinking
styles, writing a short-term plan correctly, using different methods and
approaches in lessons, applying different forms of formative assessment in
lessons, and etc. Besides the positive factors, the results also indicate that rural
school teachers faced some challenges concerning time and training programs.
Teachers need some support to be shown by the school administration, since
completing all Lesson Study cycles and numerous meetings take a lot of time,
and some training programs are also required before embedding the
implementation of Lesson Study in secondary rural schools. Despite the negative
factors, it tends to be worthwhile in implementation, since from rural school EFL
teachers’ perception, received through semi-structured interviews, it helps to
significantly develop their both pedagogical and instructional knowledge.
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AFBIJIOBIH TUII IHET T PETIHAE (EFL)
MYTAJIMIAEPIHIH AYBLJI OPTA MEKTEIITEPIHIAE CABAKTbBI
OKBITYAbI IOHAPAJIBIK TOCIJI APKBUJIbI ’)KY3EI'E ACBIPY

TYPAJIBI TYCIHIKTEPI.

Angatma. Lesson Study Tocim op Typmi enmepae MyraliMIep.IiH
MeJarorvKaiblK OUTIMIH JaMbITy YIIiH KeHIHEH KOJJaHblIaabl. by 3eprreyain
MaKcaThl Ka3aKCTAH/IBIK aFbUIIIBIH TUTI TIOHI OKBITYIIBUIAPHI MTOHAPAIIBIK TICLT
apKbUIbl JKYy3€re achIphUIaTBIH Cca0aKThl 3€pTTEYAiH THIMIUIIIH Kauan
KaObUIIANTBIHBIH 3epTTey OoJbin TaObutanbl. [loHapanblk cabakTbl 3eprTey
TOOBIHBIH MyLIenepi 6onran Opra aybll MeKTe01HIH 0ec aFbUIIIBIH T1TI MyFaiMi
KapThUlal KYpPBUIBIMIBI cyxOaTTapra KaTbICThl. KaTwicymbuiap caOakThI
MOHAPANBIK TOCUIII KONAAaHA OTHIPHIN 3€pPTTEy, ONapJblH IeAarorUKajbIK
OUTIMIH €9ylp ’KaKCapTKaHbIH aranm oTTi. JlereHmeH, oylap COHBIMEH Karap
YaKBITTHI TYTBIHY, CTYJAEHTTEep 1 OaKbUIay >KOHE MEKTEN OKIMIIUTITIHIH KOJIAayhl
CHUSIKTBI K€i01p KUBIHIBIKTapFa Tar OOJFaHbIH KOPCETTI.

Tyiiince3nep: Lesson study, aFbuIlIBIH Tl MOHI  MyFaliMzepi,
MOHApaAIBIK KO3Kapac, aybUl MEKTENTepl, KociOM 1amMmy, OICTeMENIK OuIiM,
KHUBIHJIBIKTAP.

JKibex Muwanosa®, IN'vinapa Kacvimoea®
SbU University, Kackenen, Kazaxcman

*e-mail: 221302023 @stu.sdu.edu.kz

BOCIIPUSAATUE YUUTEJIEN AHTJIMACKOT O SI3BIKA KAK
NMHOCTPAHHOI'O (EFL) BHEAPEHHUSA YPOKOBOI'O
NCCIEJOBAHUSA B CEJIBCKUX CPEJHUX HIKOJIAX

YEPE3 MEXIUCIUIIIMHAPHBIN ITOAXO/I.

Annoranusi. [lomxon Lesson Study mmmpoko ucHosib3yercss B
Pa3IMYHBIX CTPAHAX JUISl PA3BUTHS MEJArOrMYECKUX 3HAHUW yuuTeneil. Llensro
JAHHOTO WCCIIEJIOBAHUS SIBIISIETCS HM3y4eHHE TOTO, KaK Ka3aXCTaHCKHE
MPENoIaBaTeNId AHTJIMMUCKOTO SI3bIKa BOCHPHHUMAIOT 3P (HEeKTUBHOCTH Lesson
Study, peanu3zyeMoro ¢ MOMOIIBI0 MEXIUCIUILTHHAPHOTO Moaxozaa. IlaTh
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YUUTENCH aHTIMICKOTO sI3bIKa U3 CPEIHEH CeNbCKOW IIKOJIbI, KOTOpble ObUIN
YICHAMU MEKIUCLMILIMHAPHOMN IPYIIIBI 10 U3YYECHHIO YPOKA, IPUHSIN y4acTHE
B TOJYCTPYKTYPUPOBAaHHOM HHTEpPBbIO. PecroHaeHTsl ykazamu, uro Lesson
Study c¢ wucnonp30BaHMEM MEXIUCHUILIMHAPHOTO MOAXO0Aa 3HAYMTEIIHHO
yAy4lIIWIO MX Mejarormueckue 3HaHus. OJIHAKO OHU TaKKe yKa3ajld, 4To
CTOJIKHYJIUCh C HEKOTOPhIMU INpoOJeMaMH B 3TOM IIpoLecce, TaKUMHU Kak
3aTpaThl BPEMEHH, HAOINIOJIEHHWE 32 YYEHUKAMM U IOJJEP)KKA CO CTOPOHBI
aJMUHUCTPALUU IIKOJIBL.

KiroueBble cj10Ba: HM3ydyeHUE ypOKa, YUUTENsd AHIJIMICKOIO S3bIKA,
MEXIUCUMIIMHAPHBIA  MOAXOJ, CEIbCKHE IIKOJBL, IPOo(eccCHOHATbHOE
pa3BUTHUE, METOAUYECCKHUE 3HAHUSA, BBI3OBBI.
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THEORETICAL AND METHODOLOGICAL REGULATORS OF
THE PROBLEM OF DUAL EDUCATION FACILITATION IN THE
SYSTEM OF HIGHER PROFESSIONAL EDUCATION

Abstract. The article is devoted to the study of the possibilities of using
facilitation technology to improve the quality of dual education, the
implementation of which in the system of higher professional education is
experiencing serious difficulties. On the basis of the research it is concluded that
the organisation and implementation of dual education requires strategiesthat
help to meet the interests and needs of all subjects of the educational process. At
the same time, the potential of facilitation technology in improvingthe quality of
dual education in pedagogical science is not disclosed. In this regard, the aim of
the study is: to determine the theoretical and methodologicalregulators of the
problem of dual education facilitation in the system of higher professional
education. To achieve this goal, the methods of theoretical analysis of scientific
literature on the problem of dual education and expert assessment of international
practical experience of using facilitation technology in the educational segment
were used. As a result, the concept of "dual education facilitation™ is clarified,
theoretical and methodological approaches to dual education facilitation are
defined, the main stages and methods of dual education facilitation are identified.
The scientific significance of the research is related to the expediency of revising
the existingapproaches to the implementation of dual education in universities
and fillingit with new content on the basis of facilitation technology, taking into
account the new requirements of the labour market. Determination of theoretical
and methodological regulators of the problem of dual education facilitation in
the system of higher professional education will allow avoiding errors in the
organisation and practical implementation of this process.

Key words: dual education, facilitation technology, higher professional
education system, theoretical and methodological regulators, dual education
facilitation.

Introduction.

Digitalization and labor market instability necessitate the modernization
of interactions between consumers of educational services and educational
institutions. In this context, dual education emerges as the most optimal
solution to address issues related to aligning educational programs with
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contemporary labor market requirements, bridging the gap between theoretical
preparation and practical training, and enhancing motivation for future
professional activities [1].

The international experience indicates that the implementation of dual
education intensifies the need for extensive, highly responsible collaboration,
involving educational institutions, employers, and students. Nevertheless,
numerous research findings [2, 3] and general observations have revealed a low
level of interest from enterprises in taking on students for training, primarily
due to insufficient positions within organizations for practical training.
Additionally, non-targeted utilization of students in organizations, unrelated to
their professional specialization, is noted. Employers highlight the lack of
specific knowledge among students, hindering their full integration into the
production process, along with students' lack of awareness, low motivationfor
career growth, and more.

A significant inhibiting factor in the practical implementation of the dual
education model, in our view, is the issue of didactic understanding and
awareness of changes occurring in the labor market, driven by the challenges of
a new era. Supporting this claim is the fact that since the launch of this teaching
format in Kazakhstan, there has been no substantial qualitative progress in its
implementation.

In this context, it becomes evident that merely implementing the existing
dual education system into the educational process is insufficient to address the
listed problems. These circumstances have prompted the search for
fundamentally new technologies to enhance the quality of implementing this
form of education, taking into account the interests and needs of all participants
in the educational process.

The use of facilitation methods is associated with providing a flexible,
inclusive learning environment for all, through the facilitation phenomenon,
optimizing and increasing the productivity of educational process participants
[4]. In our view, this will enable a fundamental shift in the mindset of
educational process participants, overcoming the traditional attachment to their
executive role, where innovations trickle down from the top, and transitioning
from a mode of functioning to a mode of development and self-improvement.

In this regard, the scientific significance of the study is linked to the need
to reconsider existing approaches to implementing dual education in
universities and filling it with new content based on facilitation technology,
taking into account the new requirements of the labor market. The analysis of
the chosen problem in the field of higher professional education has set our
primary purpose: to define the theoretical and methodological regulators of the
facilitation problem in dual education within the system of higher professional
education.

Based on the foregoing, we have identified the following objectives:

1.  Clarifythe concept of "facilitation of dual education”

2.  Define theoretical and methodological approaches to the facilitation of
dual education.
3. Elaborate on the main stages and methods of facilitating dual education.
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The research is conducted within the framework of grant funding from
the Ministry of Education and Science of the Republic of Kazakhstan for
scientific and scientific-technical projects for 2023-2025, grant Ne AP
19678738, the Ne AP 19678738 is the identification number of the project
"Facilitation of Dual Education in Higher Professional Education in the
Digitalization of the Labor Market."”

Research Methods and Procedure:

To achieve the stated goal and implement the research tasks, theoretical
analysis methods of scientific literature on the issue of dual education and
expert evaluation of international practical experience in using facilitation
technology in the educational process were employed. Studying and
summarizing advanced pedagogical experience in defining the theoretical and
methodological regulations of the facilitation problem in dual education in
higher professional education will help rectify shortcomings in the practical
implementation of this process.

Main Body.

The question of the facilitation of dual education necessitates an in-depth
study and understanding of the substantive content of such definitions as "dual
education” and "facilitation." Overall, the analysis of scientific research and
advanced pedagogical experience indicates that dual education is a process of
professional training based on the consolidation of an educational institution
and a production facility, where theoretical education harmoniously integrates
with real practical training directly in the workplace. A broader understanding
of the concept of "dual education” is presented by B.S. Ashyralieva, who
portrays this educational format as a cluster that encompasses elements such as
labor market monitoring, career guidance, practice-oriented professional
training, high qualifications of both the teaching staff in educational institutions
and mentors in organizations. It is noted that for the qualitative implementation
of dual education, it is necessary to adhere to the new paradigm of this format
of professional education and its new principles for organizing the production-
educational environment [5].

Based on the study of international experience in implementing dual
education, A.A. Smanova, E.A. Ajtenova, A.S. Kosshygulova identified two
fundamental concepts of dual education theory: social communication and
andragogical approach [6]."

N.B. Zhienbaeva, U.M. Abdigapbarova, A.B. Mahambetova define dual
education as a system aimed at enhancing the practical training of future
specialists through the integration of academic courses and on-the-job
professional training. This enables learners to attain a high level of qualification
and secure employment upon completing their education. The authors argue
that, to develop professional essential qualities in students duringdual education,
it is crucial to elevate their overall level of culture and personalinterest. To
achieve this, emphasis is recommended on effective methods and techniques of
self-education [7].

In general, Kazakhstani scholars and practitioners view dual education as
an innovative format for organizing professional training, ensuring the
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synthesis of traditional academic preparation within educational institutions and
practical professional training in the workplace. It is emphasized that without
effective mental participation from the consumer of educational services,
represented by employers, enterprises, students, and educational institutions,
this process loses its meaning.

Analyzing the scientific works of scholars from near and distant abroad,
it is noteworthy that in CIS countries, dual education is studied from the
perspective of social partnership. According to D.A. Rastegaeva and L.A.
Filimonyuk, the system-forming factor of dual education is the institute of
social partnership with a clear delineation of responsibilities for each partner,
with the employer playing a leading role. Social partnership is considered a
unique form of interaction between educational organizations and all labor
market stakeholders, primarily focused on collaboration and meeting the labor
market's requirements [8].

N.V. Matveev believes that for effective interaction within social
partnership, one should adhere to the principle: 'employers indicate what to
teach, and professional educational institutions specify how to teach'[9, p. 49].

V.A. Burlyaeva, 1.V. Burkina, and others have developed regional and
local models for implementing dual education. These models involve the
collaboration of regional executive authorities, business communities,potential
employers, and proactive citizens in popularizing dual education and
educational institutions. The goal is to jointly design dual education programs,
conduct labor market monitoring, strengthen the material and technical base of
dual education, develop scientific and methodological support for dual
education, and more [10].

In these works, the problem of the lack of an evaluation framework for
the implementation of dual education is raised, particularly concerning
educational institutions. There is a lack of labor market monitoring in many
regions to study the demand for specialists and their training in educational
institutions [11]. Special attention is given to issues related to the legal
regulation of dual education. It is noted that existing rules mainly regulate the
activities of educational institutions rather than economic entities. In contrast,
in foreign countries, the entire process of interaction and implementation of dual
education is clearly regulated by legislation [12].

Furthermore, researchers point out the low interest of enterprises in dual
education. The problem lies not only in insufficient investments but also in the
social immaturity of the main consumers of educational services, the
employers. This is manifested in their unwillingness to collaborate with
educational institutions and their reluctance to express a social demand for
workforce training. There is a particular emphasis on the understanding that, to
comprehend existing problems and find subsequent solutions, it is essentialto
explore various effective ways of interaction between businesses, enterprises,
and educational institutions. To achieve this, targeted awareness campaigns
with employers, especially with large businesses, are recommended. It involves
explaining the significance of dual education for thecountry's economic growth,
highlighting its real benefits, and promoting mutually beneficial collaboration
with educational institutions. Creating a positive impression, utilizing expert
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opinions in assessing this education format, and advertising dual education are
suggested measures [13].

In this context, foreign researchers pay particular attention to the
application of strategies in risk prevention and the determination of further
prospects in the development of vocational education [14,15,16]. In scientific
literature, social and pedagogical facilitation are distinguished. Social
facilitation is interpreted as the activation effect of an individual's activity while
being observed by a group of people [17]. Scholars such as G. Yuan, A.Lihong,
Y. Lei, and others have established that social facilitation is particularly evident
in making moral decisions on issues of social justice, often through assessing
social and reputational risks. Norms of social justice exist inall social classes
and cultures, but adherence to them is not a natural state for individual subjects.
In this regard, the group environment is a vital mechanismfor maintaining social
justice and social regulation [18].

Pedagogical facilitation is understood as the facilitation and enhancement
of the productivity of educational activities through an empathetic
communication style, sincerity, and understanding between the subjects of the
educational process [19]. International research experience shows that the
application of facilitation technology in the educational segmentcontributes to
student involvement in organizing the educational process. It increases both
attendance and reduces the stressful context of the pandemic [20, 21].
Facilitation technology has also proven its effectiveness in improving the
efficiency of students' and master's students' academic activities. It is notedthat
facilitation technology promotes the interaction of all subjects of the
educational process (students, teachers, administration, and potential
employers), facilitates the perception of the learning process, and increases the
engagement and interest not only of students but also of the teachers themselves
[22].

Thus, based on the analysis of the definitions of 'dual education' and
‘facilitation,” we interpret the facilitation process of dual education as an
innovative communicative format of social partnership. It contributes to the
creation of a flexible, inclusive environment for dual education for all, through
active empathetic listening and understanding of the requirements and
proposals of all subjects in the educational process. As the facilitation
technology in dual education is considered an innovative communicative tool
of social partnership, contributing to the employment growth of future
professionals and, consequently, the well-being of citizens, its scientific
justification is defined as multidimensional, transdisciplinary, and project-
based.

The application of a multidimensional approach (Morgun V.F., Yalalov
F.G., Andreev V.l is associated with its capability to consider various
perspectives and examine phenomena from all possible angles. Therefore, from
the standpoint of a multidimensional approach, the facilitation process ofdual
education is seen as an active dynamic interrelation of value orientations,need-
will experiences, substantive directions, and levels of mastering professional
expertise. This facilitates the inclusion of opinions, desires, and proposals from
all subjects in the educational process.
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The choice of a transdisciplinary approach (L.P. Kiyashchenko, V.I.
Moiseev, E. Dzhadzh, and others) is motivated by its ability to unite events and
processes in education and society into a single problem field, enriching the
spectrum of scientific knowledge by synthesizing them into a holistic
worldview. From the perspective of a transdisciplinary approach, the
facilitation process of dual education implies a transformation of views on dual
education from a closed perspective to its systemic development.

The sense-making element in the research is the project-based approach
(I.1. Mazur, V.D. Shapiro, Yu.l. Popov), which is oriented towards innovation
in education. In this context, the facilitation process of dual education aims to
eliminate difficulties in implementing dual education, contribute to gaining new
knowledge, and develop the abilities of future professionals for self-
actualization and self-improvement, thereby fulfilling the proactive mission of
developing the higher professional education system.

Theoretical and methodological approaches form the basis for organizing
the stages of facilitation sessions and selecting facilitation methods.

Stages of facilitating dual education:

- The first stage involves group centering, aiming to create an optimal
atmosphere for establishing a warm connection, articulating rules and
procedures, and assigning roles to facilitate the process (who takes notes, who
keeps track of time, etc.).

- The second stage is idea generation, allowing for a free and open
discussion where various opinions are collected without evaluation, forming a
list of ideas.

- The third stage is accumulation, a natural consequence of diverse
opinions. Techniques will be applied during this stage to integrate opinions and
develop a solution.

- The fourth stage is illumination, involving the processing of the
gathered information. At this stage, ideas are sorted into categories, and key
conclusions are formed.

- The fifth stage is adaptation, including the verification of the solution,
discussion of the initial formulation, refinement, finding a sufficiently good
solution, and addressing objections, doubts, and disagreements.

- The sixth stage is consolidation, ensuring that every participant agrees
that it is a good enough solution. The solution is solidified in a document.

As the primary facilitation methods aligned with the research goals and
objectives, the tools of World Cafe and Future Search have been chosen. The
selection of these methods is justified by their ability to collect information,
analyze problems, generate ideas, develop and evaluate solution options, and
achieve consensus among a relatively large group of people within a relatively
short period without significant resource expenditure. Additionally, according
to K. Lohr, M. Weinhardt, S. Sieber, the widely used World Cafe tool as a
participatory method for involving citizens in organizational change processes
can significantly enrich the toolkit of qualitative researchers. Developed with
the goal of maximum inclusivity, World Cafe fosters open yet intimate
discussions, providing access to the opinions and knowledge present in a large
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group of people. In this regard, World Cafe is well-suited for complementing
other research methods, either to help explore the research topic or validate
findings. As a method based on collective action, one of its strengths is creating
an opportunity for a diverse group of participants to share their reflections on
lived experiences related to any issue and use these reflections to engage in
deeper dialogue [23]. However, a critical observation about the World Cafe
method is that it may tend to focus discussions on the positive. Therefore, World
Cafe is recommended as a research method for information gathering [24]. For
the analysis of proposed strategies, formulation, and identification of common
grounds for the presented ideas and suggestions, finding common positions, the
Future Search method is most suitable. International practical experience shows
that this method is particularly effective in ambiguous, rapidly changing
conditions when reaching a shared decision is necessary for responsible action
[25].

Conclusion.

The theoretical analysis of the scientific literature on the facilitation of
dual education in higher professional education indicates that dual education is
aimed at enhancing the practical professional training of future specialists by
synthesizing the educational and production components of the educational
process. This format of professional training allows for a harmonious
combination of academic coursework and practical training for future
specialists directly in the workplace, contributing to the diversification of
professional skills and increased competitiveness in the job market. Overall, in
the academic community, dual education is studied from the perspective of
social partnership, with employers playing a predominant role. However, the
results of numerous studies have revealed serious challenges in implementing
dual education in higher professional education. These challenges include the
low level of social maturity among employers as consumers of future
specialists, lack of awareness among students, and didactic issues in the
production environment.

The examination of international experience has shown that the use of
facilitation technology in the educational segment contributes to increased
personal engagement of all educational process participants through congruent
self-expression in communication and sincerity. It has been established that
facilitation technology serves as an important mechanism for maintaining social
justice and social regulation. Meanwhile, the potential of facilitation technology
in improving the quality of dual education remains underexplored in higher
professional education.

Considering the facilitation of dual education as a new format of social
partnership that fosters the creation of a flexible, inclusive environment for dual
education for everyone through active empathetic listening and understanding
of the requirements and proposals of all educational process participants,
theoretical and methodological approaches to this process have been identified:
multidimensional, transdisciplinary, and project-based. Basedon the principles
and provisions of these approaches, six stages of conductingfacilitation sessions
(group centering, idea generation, accumulation, enlightenment, adaptation,
consolidation) have been defined, and facilitation methods (World Cafe, Future
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Search) have been chosen for information gathering and the discovery of
common grounds for the presented ideas and suggestions.

Thus, based on the conducted research, it can be concluded that strategies
promoting the satisfaction of interests and needs of all educational process
participants are necessary for the organization and implementation of dual
education. In this regard, the application of facilitation technology to enhance
the quality of dual education in higher professional education should be
considered one of the most promising areas in the methodology of professional
education.
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JKOFAPBI KOCIITIK BIJIIM BEPY )KYWUECIHAEI'T KOC BLJIIM

BEPY I JAMBITY MOCEJIEJIEPIHIH TEOPUSAJIBIK-
OICTEMEJIIK PETTEYJIEPI.
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TEXHOJIOTHSACHIH TaiJanaHy MYMKIHAIKTEpIH 3epaenieyre, >KOFapbl KOCIMTIK
OutiM Oepy KyHeciHAe eneyil KHBIHIBIKTap Kepilm OThIpFaH ICKE achIpyFra
apHanrad. JKypriziiren 3eprrey Heri3iHIe Iyajbai OKBITYIbl YHBIMIACTBIPY
JKOHE 1ICKe acelpy Macenenepingae OuriM  Oepy mporeciHiH — OapibiK
CYOBEKTIJIepiHIH MYJeNepiH, KaKeTTUIIKTEpiH KaHaraTTaHIBIPyFa BIKIIA
eTeTIH CTpaTerusyiap KaKeT JAereH KOPBITBIHIBI JKacaimraH. bynm perre
Mearoruka  FBUIBIMBIHAA  JAyalbIbl  OKBITY  CamachlH  apTThIPYJaFbl
(bacunuTanys TEXHOJOTHACHIHBIH di1eyeTi ambuiMarad. OcklFaH OailyIaHBICTHI,
3epTTEyIiH MaKCaThl KOFapbhl KOCINTIK OuTiM Oepy »KyieciHae Tyaibbl
OKBITYZIBI ~ (pacHInNTanusulay  MPOOJEMACBIHBIH — TEOPHSIIBIK-OiCHAMAIIBIK
perreyiepiH aHbIKTay O0JbIn TaObLIanbl. KoibulFaH MakcaTKa KOJI KETKi3y
YIIiH TyalibJli OKBITY MPOOJeMachl OOMBIHINA FHUIBIMU OJICOMETTI TEOPHSIIBIK
Tanmay oJkoHe OuriM Oepy cerMeHTiHAC (acHIUTAIUS TEXHOJIOTHSICHIH
naiJananyIblH XalblKapalblK NPaKTHKAIBIK TKIPUOECIH capanTamMalbiK
Oaramay omictepi KOJmaHbUIABL. HOTWKECIHIAE  «Iyaibabl  OKBITYIBI
bacunuTanusiay» YFBIMBI HaKTBUIaHIb, JyaJTb bl OKBITY/IbI
bacumuTanMsIAyAbIH  TEOPHUSIIBIK-OMICHAMANIBIK ~ TOCUIAEpl  aHBIKTAJIbI,
JyaibAbl OKBITYIbl (pacHIMTAlMsIIAYAbl KYPri3ydiH HEri3ri Ke3eHaepi MeH
onicTepi aHBIKTANBI. 3epTTeYAiH FHUIBIMA MaHBI3ABUIBIFBI YHUBEPCUTETTEPC
Jyanb/il OKBITYABl iCKe achIpyIbIH Kojjaa 0ap TocunaepiH KalWTa KapayablH
OPBIHABUIBIFBIHA JKOHE €HOEK HAPBIFBIHBIH KaHa TalalTapblH €CKepe OTHIPHIIL,
(bacunuTanys TEXHOJOTHUACH! HETi31HJE OHBI )KaHa Ma3MYHMEH TOJIBIKTBIPYFa
OaiimanbpicTel. JKorapbl KocinTik OimiM Oepy KyHeciHae Dyanbli OKBITYIbI
dacunuTanusiay MpoOJIeMachIHBIH —TEOPHSIIBIK-OIICHAMAIIBIK PETTEYJIEPiH
aHBIKTAy OCHI TPOIIECTI YHBIMIACTHIpY/la KOHE IMPAKTHKAIBIK iCKe achlpyna
KaTeNiKTepal 6onplpMayFa MYMKIHJIIK Oepei.

Tyiiinai ce3gep: nyanbbl OKBITY, (haCHIINTALMS TEXHOIOTHSCHI, )KOFAPhI
KocinTik OumiM  Oepy KyHeci, TEOpHUSUIBIK-OJIICHAMAJBIK peTTey, Ayalbii
OKBITY/IBI (pacuyiuTanusIIaYy.
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TEOPETUYECKUE U METOJOJOI'MYECKUE PEI'YJISATOPBI
MPOBJIEMBI COJAENCTBUS IBOMHOMY OBPA30OBAHHMIO B
CUCTEME BBICHIETI'O TPO®PECCUOHAJIBHOT'O
OBPA3OBAHMUAI.

AHHOTALIMA. Cratbsi  MOCBSILIEHa  U3YYEHUIO  BO3MOXKHOCTEH
WCIIOJIH30BaHUSI TEXHOJIOTHH (PACHIIMTAIINH B MIOBHITIICHUU Ka4eCTBA TyaabHOTO
oOyueHus, peanu3aiusi, KOTOPOi B CHCTEME BBICHIETO MpodeccrnoHaIbHOTO
o0pa3oBaHMs UCIBITBIBACT Cepbe3HbIC 3aTpyaHeHus. Ha ocHoBaHUM
MIPOBEACHHOTO MCCIIEOBaHUs C/AEJIaH BBIBOJ, YTO B BOIPOCAX OpPraHU3aLUU U
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peanu3aiyu 1yaabHOro o0y4yeHHuss HeOOXOJUMBI CTPATETrHH, CIIOCOOCTBYIOIINE
YOBJIETBOPEHUIO HWHTEPECOB, noTpeOHOCTEH BCEX CyOBEKTOB
oOpa3zoBarenbHOro npouecca. [Ipu 3ToM MoTeHIHa TEXHOJIOTHH (acHINTalUuH
B TIOBBIIICHHHM KayeCTBa JYaJbHOTO OOYYECHHUS BIIEAArOrMYECKOW HayKe He
packpbIT. B 93TOW CBsI3HM, IIEJBIO HWCCICIOBAaHMS SIBJISCTCS: OIPEICICHUE
TEOPETHUKO-METOJJOJIOTUYECKUX  PEryJsTHBOB  IMpOOJIeMbl  (acHIUTaluu
IyaJIbHOTO OOY4YEeHHS B CUCTEME BBICIIETO MPOPECCHOHATHLHOIO 00pa30BaHMUA.
JInst TOCTHKEHUS TTOCTaBICHHOM 1EeNTN, HPUMEHSUINCh METObI TEOPETHYECKOTO
aHamM3a HAY4YHOH JMTEpaTypsl MO NpodjeMe yaabHOro OOydeHUs u
IKCTIEPTHON OLIEHKH MEXTYHaPOIHOTO MPAKTHYECKOTO OIBITa UCIIOIb30BAHMS
TEXHOJIOTUN (pacHIIMTallMK BOOpa30BaTEIbHOM cerMeHTe. B pesynbrare
YTOUYHEHO TMOHATHE «(acuiuTamus IyalbHOTO OOYYEHHs», OIpeesCHbI
TCOPCTUKO-MCTONOJIOTNICCKUC IoaAX0dbI K q)aCI/IHI/ITaL[I/H/I AyaJIbHOT'O
00y4eHUsI, BBISBJICHBI OCHOBHBIE ATAIlbl M METOJBI MTPOBEICHUS (PacHIINTALUH
AyanpbHOro oOyveHus. HayuyHas 3HA4MMOCTh HCCJICIOBaHHS CBS3aHA C
[eNIeCO00Pa3HOCThI0 MEPeCMOTpa HMMEIOUIMXCS MOAXOJ0B K pealn3aluu
IyaJlbHOTO OOy4YeHMs] B YHUBEPCUTETaX U HAMOJHEHHEM €ro HOBBIM
COIep’)KaHWEM Ha OCHOBE TEXHOJOTMH (acCWIHMTAIMU, C YYETOM HOBBIX
TpeboBaHMi pbIiHKA Tpyna. OmnpenencHue TEOPEeTHKO-METOI0IOTHIECKIX
pErynaTUBOB NpoOieMbl (acWIMTalMU AyalbHOTO OOy4YeHUS B CHUCTEME
BBICIIEr0 MPO(ECCHOHANIBHOIO 00pa30BaHUs MO3BOJMUT M30€XKaTh OIIMOOK B
OpraHM3alH U MPAKTUYECKON peai3alyy JaHHOTO Ipolecca.

KnioueBble cioBa: nyanbHOoe 0oOydeHHE, TEXHOJIOTHS (acuiuTanus,
CHCTEeMa  BBICIIErO  NPO(ECCHOHATBHOTO  00pa3OBaHMSA,  TEOPETHKO-
MCTOHOJOTUYCCKUE PETYIISATHUBEI, q)aCHJII/ITaHI/Iﬂ AyaJIbHOT'O 06y‘I€HI/I$I.

Received 13 November 2023

26



SDU Bulletin: Pedagogy and Teaching Methods 2023/4 (65)

IRSTI 14.01.11
DOI: https://doi.org/10.47344/sdu%20bulletin.v65i4.1083

Zhaksybayeva Aruzhan'*
Kazakh Ablai Khan University of International Relations and World
Languages, Almaty, Kazakhstan
*e-mail: aru6812@gmail.com

PECULIARITIES OF EDUCATIONAL DISCOURSE

Abstract: This article delves into the intricate world of educational
discourse, highlighting its multifaceted nature and pivotal role in contemporary
education. Educational discourse encompasses a broad range of conversations,
debates, and discussions surrounding education, spanning topics such as
pedagogy, educational policies, sociocultural issues, and more. Drawing from
various disciplines like psychology, sociology, philosophy, linguistics, and
beyond, it offers a comprehensive understanding of the intricacies of modern
education. The article explores the practical applications of educational
discourse, providing evidence from studies that demonstrate how meaningful
dialogues, including Socratic questioning and dialogic interactions, enhance
learning outcomes and critical thinking skills. This article employs a mixed-
methods research approach to examine the impact of educational discourse on
various aspects of education. The qualitative component involves in-depth case
studies, such as the exploration of dialogic interactions in science education.
These case studies employ qualitative data collection methods, including
participant observations, interviews, and content analysis of educational
discourse.

Keywords: discourse, educational discourse, pedagogical discourse,
learning, dynamic educational discourse, evolving educational discourse.

Education is a dynamic realm shaped by diverse conversations, discussions,
and exchanges of ideas—collectively termed as educational discourse. This
intricate and multifaceted phenomenon involves various stakeholders, including
educators, researchers, policymakers, students, and more, engaging in dialogue
and debate on matters crucial to education. Educational discourse serves as a
vibrant platform for not only discussing and analyzing educational topics but also
actively contributing to the evolution of educational practices and policies.
Extensively explored by linguists such as James Gee, educational discourse is
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recognized as a pivotal force in constructing knowledge and identities within
educational settings. This article embarks on a comprehensive exploration of
educational discourse, shedding light on its peculiarities, distinct characteristics,
and the profound impact it has on contemporary education.

Within the expansive landscape of educational discourse, one prominent
subtype is pedagogical discourse. While educational discourse encompasses a
broad spectrum of discussions related to policies, systems, institutions,
curriculum development, and societal aspects, pedagogical discourse narrows its
focus to the practical aspects of teaching and learning. Itdelves into instructional
strategies, methodologies, assessment practices, and the intricate interactions
between teachers and students, emphasizing the art and science of teaching.

The demand for studying educational discourse is escalating, evident in
the work of linguist and education researcher Ken Hyland. His exploration of
discourse communities underscores how participation in educational discourse
significantly contributes to the professional development of educators.
Educational discourse provides a fertile ground for ongoing professional
development, enabling individuals to stay abreast of current research, innovative
practices, and evolving educational theories. This knowledge, in turn, enhances
professional competence and informs decision- making within educational
settings.

The impact of educational discourse extends further through knowledge
exchange—a vital element that underscores its importance. Functioning as a
platform for sharing and exchanging knowledge, educationaldiscourse facilitates
the dissemination of best practices, research findings, and evidence-based
interventions. This enriches individuals' understanding, broadens their horizons,
and contributes to a collective pool of insights.

Illustrating the practical application of educational discourse, the article
explores the use of dialogue and collaborative learning techniques in the
classroom. A case study conducted by Mercer and Littleton in the realm of
science education demonstrates that students engaged in dialogic interactions
exhibit improved conceptual understanding and higher levels of engagement
compared to traditional instructional settings.

Theoretical foundations supporting the benefits of educational discourse
are drawn from prominent scholars like Lev Vygotsky and Jerome Bruner.
Vygotsky's sociocultural theory emphasizes the role of socialinteraction and
dialogue in the learning process, highlighting their impact on knowledge
internalization and the development of higher-order thinking skills. Similarly,
Bruner's theory of constructivism underscores the importance of active learning
and dialogue in constructing new knowledge. Examining specific instances, the
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article delves into the implementation of Socratic questioning in educational
discourse, showcasing its impact on enhancing critical thinking abilities and
comprehension of complex concepts. Thework of scholars such as Paul H. Hirst
and Richard Paul further substantiates the practical application and benefits of
Socratic questioning in fostering higher- order thinking skills.

Beyond the realm of teaching and learning, educational discourse playsa
pivotal role in informing policy development in education. Policymakers actively
engage with educational discourse to comprehend the implications ofvarious
policies, explore new approaches, and make informed decisions. Studying
educational discourse equips individuals with the knowledge and analytical skills
necessary to contribute meaningfully to policy discussions, advocate for effective
policies, and shape the educational landscape.

Moreover, the social and cultural impact of education becomes apparent
through the lens of educational discourse. By studying this discourse,individuals
gain insights into issues of educational equity, social justice, inclusivity, and
cultural diversity. This understanding empowers them to contribute to the
creation of more equitable, inclusive, and culturally responsive educational
environments.

Highlighting its multidisciplinary nature, educational discourse draws
upon insights and perspectives from diverse disciplines, including psychology,
sociology, philosophy, linguistics, and more. Researchers and educators
collaborate within this dynamic, knowledge-sharing environment, fostering a
multidisciplinary approach to understanding and improving education. The article
emphasizes the collaborative effortsof Dr. Jones, a linguistics professor,and Dr.
Smith, a computer science professor, in investigating the impact of technology
on language learning. Their study, integrating insights from linguistics and
computer science, showcases the innovative possibilities arising from
multidisciplinary approaches in educational discourse.

Different disciplines contribute unique perspectives to educational
discourse. Cognitive psychology and learning theories enrich discussions by
exploring topics such as memory, attention, motivation, and information
processing, providing depth to conversations about instructional strategies,
curriculum design, and assessment practices. Theoretical frameworks such as
behaviorism and constructivism contribute to shaping educational discourse,
offering insights into the role of stimuli and the process of knowledge transfer.
Sociological perspectives bring attention to issues of educational inequality,
social class, race, and gender disparities, offering a critical analysis of power
structures and societal influences. The philosophical inquiry into education
provides a conceptual framework for understanding fundamental aims, values,

and purposes, with debates revolving around educational ethics and different
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philosophies like essentialism, progressivism, and pragmatism.

The field of linguistics, coupled with language education, contributes
valuable insights into language acquisition, teaching methodologies, and
language policy. This interdisciplinary nature becomes evident when exploringthe
intersection of technology and education, where perspectives from computer
science, human-computer interaction, and instructional design inform
discussions on the integration of digital tools, online platforms, and educational
software.

Educational discourse goes beyond theoretical discussions and embraces
contextualized considerations. Recognizing that education is deeplyinfluenced
by cultural, social, and historical contexts, educational discourse encourages
discussions that address the specific circumstances, challenges, and opportunities
within different educational systems. Examples of contextualized discussions
include inclusive education policies, language education in multilingual settings,
education for sustainable development, andtechnology integration in developing
countries.

Collaboration and knowledge sharing are fundamental to the thriving
ecosystem of educational discourse. This collaborative environment fosters the
exchange of ideas, experiences, and research findings, enhancing the collective
knowledge base. Emphasizing inclusivity and diverse perspectives, educational
discourse provides opportunities for marginalized groups, underrepresented
communities, and individuals with varying abilities to contribute meaningfully to
the dialogue.

Dynamic and evolving, educational discourse responds to emerging
challenges, technological advancements, societal changes, and shifts in
educational paradigms. As new research findings, theories, and approaches
surface, educational discourse serves as a forum for discussing their implications,
assessing their validity, and integrating them into educational practice. This
adaptability and responsiveness contribute to the ongoing development and
refinement of education.

Multidisciplinary Nature: Educational discourse draws upon insights and
perspectives from various disciplines, including psychology, sociology,
philosophy, linguistics, and more. It brings together researchers, educators,
policymakers, and students, fostering a multidisciplinary approach to
understanding and improving education. By integrating diverse knowledge and
viewpoints, educational discourse enriches the conversation and contributes toa
comprehensive understanding of educational practices and theories. The
multidisciplinary nature of educational discourse is evident in the diverse rangeof
topics, approaches, and perspectives that it encompasses. Dr. Jones, a linguistics

professor, collaborated with Dr. Smith, a computer science professor, to
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investigate the impact of technology on language learning. Theyconducted a
study that integrates insights from linguistics and computer science, utilizing
natural language processing techniques to analyze written assignments by
language learners. By combining their expertise, they were able to gain a deeper
understanding of how language learners use technology, the challenges they
faced, and the potential benefits of incorporating technology in language
education. Their multidisciplinary approach enriches the educational discourse
by bringing together different perspectives and methodologies, leading to
innovative insights and recommendations for language teaching practices
[Beatty, K. E., & Gerace, W. J.; 2009; 6].

Here are a few examples that demonstrate how different disciplines contributeto
the discourse:

Cognitive Psychology and Learning Theories: Educational discourse often
integrates insights from cognitive psychology and learning theories. Discussions
may delve into topics such as memory, attention, motivation, andinformation
processing to understand how learners acquire and retain knowledge. The
application of learning theories, such as behaviorism, constructivism adds depth
to conversations about instructional strategies,curriculum design, and assessment
practices [Doherty, M. E., & Mynatt, B; 2013; 7].

Behaviorism in educational discourse: the role of a teacher is to use stimuli
to evoke the desired reactions in the student and shape his behavior asteacher
expect. The words, actions that teacher use on their behalf to achieve particular
goal is what educational discourse study [Skinner, B. F; 2019; 8].
Constructivism in educational discourse, the key idea of which is that knowledge
cannot be transferred to an individual in a ready-made form. For instance: the
whole higher educational system is based on self-learning and guidance of
professors, which makes it based on constructivism. All the steps that the
individual do in order to reach their purpose analyzed and observed by
educational discourse.

Sociological Perspectives on Education: Sociology plays a crucial role in
educational discourse, examining the impact of social factors on educational
outcomes. Discussions may explore issues related to educational inequality,
social class, race, and gender disparities in access to quality education.
Sociological perspectives help uncover the complex dynamics of educational
institutions, power structures, and societal influences, leading to critical analysis
and proposals for addressing educational disparities.

Philosophy of Education: Philosophical perspectives contribute to
educational discourse by examining the fundamental aims, values, and purposes
of education. Debates may revolve around questions of educational ethics, the
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role of education in society, and different educational philosophies such as
essentialism, progressivism, or pragmatism. Philosophical inquiry enriches
educational discourse by providing a conceptual framework for understanding
the underlying principles and values that shape educational practices.

Essentialism - advocates for the structural construction of educational
content. For instance: each country has its own educational plan they have to
follow.

Progressivism includes not only theoretical studies but also practical ones.
For instance: At schools students not only studies theoretical subjects asbiology,
history, geography but also have practical ones including physical education and
lessons of handicrafts.

Pragmatism - self-realization of personality. For instance: the students are
not supposed to study only but also develop as individuals, by taking part on
different events and organizations such as dance, playing musical instruments.

Linguistics and Language Education: The field of linguistics provides
valuable insights into language acquisition, language teaching methodologies,
and language policy. Discussions in educational discourse may focus on second
language acquisition, bilingual education, or the role of language in cultural
identity. Linguistic perspectives contribute to effective language teaching
practices, curriculum development, and the promotion of linguistic diversity and
inclusivity in education.

Technology and Education: As technology continues to influence
education, the multidisciplinary nature of educational discourse becomes evident
in discussions on educational technology. Perspectives from computer science,
human- computer interaction, and instructional design contribute to
conversations about the integration of digital tools, online learning platforms, and
educational software in teaching and learning. These interdisciplinary
discussions help explore the potentials, challenges, and ethical implications of
technology in education. Educational discourse draws upon diverse disciplines to
deepen understanding, inform practices, and address complex educational issues.
By embracing multidisciplinary perspectives, educational discourse enhances
the richness and breadth of discussions, fostering innovative approaches and
informed decision-making in the field of education.

Contextualized Discussions: Education, a complex and multifaceted
domain, is profoundly shaped by cultural, social, and historical contexts. In
recognizing this influence, educational discourse emphasizes the significance of
contextualized discussions that delve into the specific circumstances, challenges,
and opportunities within diverse educational systems. This contextualized
approach enables stakeholders to address local needs while drawing insights from

global educational trends and experiences. The following examples illustrate the
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essential role of contextualized discussions in educational discourse:

1. Inclusive Education Policies:

Contextualized discussions may center on the development and implementation
of inclusive education policies tailored to specific regions or countries.
Stakeholders engage in examining the local context, cultural beliefs,and existing
educational practices to comprehend the challenges and opportunities in
promoting inclusive education. These discussions explore the necessity for
adapting curricula, providing targeted support services, andensuring equal access
to quality education for students with disabilities or those from marginalized
communities. For instance, a compelling example involvesthe challenges faced
by Afghan girls who are currently restricted frompursuingeducation.

2. Language Education in Multilingual Settings:

Contextualized discussions within educational discourse can focus on language
education in multilingual settings. Participants analyze the linguistic diversity
and cultural dynamics inherent in a particular region or community. Strategies
for supporting bilingual education, preserving indigenous languages, and
addressing the needs of students with diverse language backgrounds are explored.
Contextual considerations inform language policies, instructional practices, and
the development of culturally sensitive curriculum materials.

3. Education for Sustainable Development:

Discussions on education for sustainable development are contextualizedbased
on the specific environmental, social, and economic challenges of a particular
region. Stakeholders delve into local sustainability issues, such as water scarcity,
deforestation, or urbanization, and discuss how education can contribute to
addressing these challenges. Contextualized discussions facilitate the
identification of region-specific sustainable practices, incorporation of local
knowledge, and the development of educational initiatives resonating with the
community.

4. Technology Integration in Developing Countries:
Contextualized discussions related to technology integration in developing

countries explore challenges and opportunities tied to limited infrastructure,
access to technology, and socio-economic disparities. Participants discuss
context-specific approaches for leveraging technology in education, such as
mobile learning or low-cost solutions. Contextual considerations help identify
strategies to address barriers and maximize the impact of technology in
improving educational outcomes in these settings.

5. Indigenous Education and Cultural Preservation:

Contextualized discussions revolve around indigenous education and cultural
preservation, taking into account the unique cultural traditions, languages, and
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knowledge systems of specific indigenous communities. Participants explore
approaches to integrating indigenous knowledge into the curriculum,promoting
culturally relevant teaching methods, and addressing the historical
marginalization of indigenous peoples in education. These discussions deepen
understanding of the cultural context and contribute to the preservation and
revitalization of indigenous cultures.

Contextualized discussions within educational discourse provide a
nuanced understanding of the specific challenges, needs, and opportunities within
different educational contexts. By carefully considering the local context,
stakeholders can develop more relevant, effective, and culturally responsive
educational strategies and policies. Collaboration and Knowledge Sharing:
Educational discourse thrives on collaboration and knowledge sharing. It fosters
an environment where stakeholders can exchange ideas, experiences, and
research findings. This collaboration enhances the collective knowledge base and
enables the dissemination of best practices, effective teaching methods, and
evidence- based interventions. By sharing expertise and lessons learned,
educational discourse promotes professional growth and contributes to
continuous improvement in educational settings.

Inclusive and diverse perspectives are fundamental to educational
discourse.lt recognizes the value of diverse voices, experiences, and backgrounds
in enriching the conversation and challenging biases. Educational
discoursecreates opportunities for marginalized groups, underrepresented
communities, and individuals with varying abilities to contribute to the dialogue,
ensuring that their unique perspectives shape educational policies and practices.

Dynamic and Evolving: Educational discourse is dynamic and constantly
evolving. It responds to emerging challenges, technological advancements,
societal changes, and shifts in educational paradigms. As new research findings,
theories, and approaches emerge, educational discourse serves as a forum for
discussing their implications, assessing their validity, and integratingthem into
educational practice. This adaptability and responsiveness contribute to the
ongoing development and refinement of education.

In conclusion, educational discourse is a dynamic and multifaceted realm
that plays a pivotal role in shaping the landscape of education. It transcends the
mere exchange of words and ideas and extends into the very foundations of how
we understand, impart, and implement knowledge within society. This article has
shed light on the distinctive features of educational discourse, underlining its vital
importance in contemporary education. From its diverse subtypes like
pedagogical discourse to its profound social and cultural impact, educational
discourse is a driving force in the educational sphere. The interdisciplinary
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nature of educational discourse, as demonstrated by insights from fields like
psychology, sociology, philosophy, linguistics, and more, underscores its rich
and comprehensive nature. It is through these diverse lenses that we gain a
deeper understanding of the complexities and nuances that define modern
education. Researchers, educators, policymakers, and students collaborate
within this dynamic, knowledge-sharing environmentto inform and improve
educational practices and policies. Furthermore, contextualized discussions
ensure that the needs and opportunities of specific educational contexts are
addressed. Whether it's the promotion of inclusive education, the preservation of
indigenous cultures, or the integration of technology in developing countries,
educational discourse adapts to local challenges and global trends, ensuring a
relevant and responsiveapproach.

The practical applications of educational discourse are supported by
numerous studies, showing that meaningful dialogues, such as those involving
Socratic questioning or dialogic interactions, lead to enhanced learning outcomes
and critical thinking skills. Linguists and scholars have provided theoretical
foundations for these practices, making a compelling case for their adoption in
educational settings.

Finally, the adaptability and responsiveness of educational discourse make
it an essential tool for staying current with evolving challenges, technological
advancements, and shifts in educational paradigms. By engaging actively in
educational discourse, stakeholders can influence the future of education,
fostering meaningful and transformative changes that benefit learners and
societies at large.

In a world where education continues to evolve and adapt to an ever-
changing landscape, educational discourse stands as a robust and indispensable
tool for shaping the educational future, ensuring it remains inclusive, relevant,
and innovative.
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Kaxcvibaesa Apyocan®

L AGbinaii xan aThiaarsl Kasak XaibKapasiblk KaTBIHACTAP HKOHE JIEM
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BIVIIM BEPY JUCKYPCBIHBIH EPEKIINEJIIKTEPI

Tyiin: byn makanama 6i3 OuriM Oepy AMCKYPCHIHBIH KypJIemi oJeMiH
3epTTeiMi3, OHBIH KaH-KAKThl TAOUFAThl MEH Ka3ipri OuniM Oepyzeri menryrri
periH atan ereMi3. bimiM Oepy MUCKypCHI Tiemaroruka, OuriM Oepy cascaTsl,
QJIEYMETTIK-MOJIEHH Macenelnep KoHe T.0. TaKbIpbINTapbl KaMTHUTBIH OlmiMre
KATBICTBI KONTETeH TAJKbLIayIap MEH MiKipTanactapabl KamTuabl. [lcuxonorus,
oneymMeTTany, ¢uiocodus, JMHIBUCTHKA CHUSKTBI TYpJi IQHAEpre CyilieHe
OTBIPBII, OJ Ka3ipri Oi1iM OepyiiH KbIP-ChIPbIH >KaH-)KaKTBITYCIHYA1 YChIHAIBI.
Maxkana OuniM Oepy AMCKYpPCHIHBIH IPAKTUKAJBIK KOJJAHBUTYBIH 3€pTTEH,
CokpaTThIK cypaylap MEH THAJIOTTBIK ©3apa opeKeTTecyldi Koca aiFaHna,
Ma3MYH/IbI TUAJIOTTAPIBIH OKY HOTIIKEIEPl MEH CHIHM OWJIay JarabpUIapblH Katan
YKAKCApTaThIHBIH KOPCETETIH 3epTTEY JIepeKTepl KenTipiiaren. Makana 6i1imoepy
JTUCKYPCBIHBIH O171iM OepyliH TYpJIl acleKTIIepiHe 9CEPIH 3epPTTey YIIIH apajac
3epTTey oaicTepiH KonmaHaabl. CamanblK KOMIIOHEHT >KapaTbUIBICTaHY
OUTIMIH/IET] TUATIOTTHIK ©3apa 9pEKeTTECY Il 3€PTTeY CUSKTbI TEPEeH *KaFdalIbIK
3epTTeyiepai KaMTuAbl. byn Kargalnblk 3epTTeyjiep KaTbICYHIbLIap.IbIH
OakpuIaynapblH, CyXOaTTapblH >KoHE OUIiM Oepy IUCKYPCHIHBIH Ma3MYHbIH
Tangayabl  Koca ajFaHaa, JepeKTepAl KWUHAYABIH  camaibl  OMICTEepiH
nairajaHabl.

Tipek ce3aep:nuckypc, 6u1iM 0epy AUCKYPCHI, TETarOTUKaIBIK TUCKYPC,
OKBITY, TMHAMUKAJBIK OUTIM Oepy AMCKYPCHI, JaMbIIl KeJlie )kKaTkaH OuTiM Oepy
JICKYPCBI.

Kaxcvibaesa Apysican’

'Kazaxckuit Yausepcurer MexyHapoausix OTHOmEHHH 1 MUPOBBIX
SI3pIkOB MMeHU AObLIali XxaHa, AnMatel, Kazakcran
*e-mail: aru6812@gmail.com

OCOBEHHOCTH OBPA3OBATEJIBHOI'O JUCKYPCA
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AnHoTaums: JlaHHasg  cTaThsl  3aTparuBacT  CJIOXKHBIN MUpP
00pa30BaTeNnpHOTO JIMCKYpCa, BBIICTSS €ro MHOTOTPAaHHBIA — XapakTep U
KITFOUEBYIO POJIb B COBPEMEHHOM 00pa3oBanuu. OOpa3oBaTEIbHBIN JUCKYPC
OXBAaTBIBACT IIUPOKUI CHEKTP pasroBOpOB, Ae0aTOB U  OOCYXKIEHUH,
CBSI3aHHBIX ¢ 00pa30BaHHEM, OXBAThIBAsI TAKUE TEMBbI, KaK Mearoruka,
oOpa3oBarenbHasi HOJUTHKA, COLUOKYIbTYPHBIE BOMPOCHl 1 MHOT'O€ APYTOE.
Ucxons u3 pa3nuuHbIX TUCHMIUIAH, TAKUX KaK TICUXOJIOTHS, COL[UOJIOTHS,
¢unocopusi, NTMHTBUCTHKA H JpyrHe, OH TMpeajaraerT BCECTOPOHHEE
NMOHMMaHWE  TOHKOCTEH  coBpeMeHHoro oOpasoBanusi. B crartbe
paccMaTpuBarOTCA MPaKTHYECKHe MPUMEHEHHs] 00pa30BaTeIbHOIO AUCKYypCa,
MPEAOCTAaBIISAS TaHHbIE U3 UCCIEA0BaHUM, IEMOHCTPUPYIOILIUX, KAK 3HAYUMBbIE
JMAJI0TH, BKIIFOYAsi COKPATOBCKUI BOIPOC U AUATIOTMYECKUE B3aUMOJICHCTBHS,
yIAy4IIaloT pe3yiabTaThl 00yYEHUS U HaBBIKU KPUTHUECKOTO MbIlUIeHHs. B
CTaTb€ HCIOJB3YETCS CMEUIAHHBIA METOJ UCCIICIOBAHUMN JJISl U3YyYEHHUS
BIIMSTHAS 00Pa30BaTENbHOTO JTUCKypCca Ha Pa3JIMYHbIC acleKThl 00pa3oBaHUsI.
KauectBennasi cocraBisitomiasi BKJIIOYaeT B ce0s  IIyOOKue Keiic-
HCCIIEIOBaHMs, TaKUE KaK MCCIIEJOBAaHHE AMAIOTUYECKUX B3aUMOJCHCTBUI B
o0Opa3oBaHMM 110 HayKaM. B 3THX Kelc-HCCne0BaHUAX HCIONIb3YIOTCS
MEeTOJbl cOopa  KAaueCTBEHHBIX JaHHBIX,  BKIOYAs Y4aCTHUYECKOE
Ha0It0/IeHNe, UHTEPBBIO U aHAJIN3 COJIEp>KaHusl 00pa30BaTeIbLHOrO JUCKYpCa.

Kuarouesbie cJI0Ba: JUCKYPC, o0pa3oBaTeNbHbII JUCKYPC,
MeJaroruYecKuii  TUCKypc, OOydYeHHe, JAUHAMUYHBIA  0Opa3oBaTeNbHbIN
JUCKYPC, Pa3BUBAIOIIUINCS 00pa30BaTEIbHBIN TUCKYPC.
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CODE-SWITCHING IN DIALOGUES AMONG YOUNG
INDIVIDUALS FROM KAZAKHSTAN.

Abstract. This research investigates the varieties and communicative
purposes of code-switching (CS) among the youth demographic in Kazakhstan.
Centered around specific research questions, the researchers investigate the
complex dynamics of CS within Kazakhstan's bilingual environment. Four
young individuals studying abroad participated in a focus group interview, and
the results showed a range of code-switching occurrences, from intra-sentential
to tag-switching, and differing levels of ability to switch codes. There are various
reasons why people switch codes, such as habit or choosing the best language for
a conversation. Findings were discussed with a focus on the expressive and
referential functions observed among young Kazakh adults. The comfort level of
speakers in a given language and audience familiarity are factors that affect code-
switching. The paper acknowledges its limits and proposes directions for future
investigation, promoting the examination of other factors that may impactcode-
switching among young Kazakh adults.

Keywords: Code-switching, bilingualism, tag-switching, intra-
sentential, inter-sentential

1 Introduction
As a constituent element within the framework of the internationalization of
higher education (HE), the importance of academic mobility is increasing, as
noted by the Organization for Economic Co-operation and Development
(OECD) in 2021. Nevertheless, the repercussions and influences on one's native
language remain ambiguous. While code-switching (CS) originated with the
advent of bilingualism, it only garnered linguistic interest after the 1970s. This
phenomenon, a noteworthy aspect of bilingualism, offers avenues for exploration
within the realms of grammar, the production of speech, and sociolinguistic
patterns [1]. The findings of this research are significant because understanding
the link between academic mobility and CS practices among young Kazakh
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adults will help to generate fresh insight into CS practices. Additionally, this
study explores the practice of CS from the perspectives of different regions of
Kazakhstan.

The objective of this essay is to discern the varieties and communicative
functions of code-switching employed by young Kazakh adults. Thus, the
researchers developed the following research questions to explore the factors
affecting CS and the types and conversational functions of CS in conversations
between individuals.

RQ1. What types of code-switching exist in conversations of young Kazakh
adults?

RQ2. Which languages are utilized in this code-switching?

RQ3. What justifications do they provide for engaging in code-switching??
With this in mind, the following section will review the literature related to CS.
Then, the study method and the background information of the participants will
be addressed. Next, the paper will focus on analysing the results and discussing
them before concluding.

2 Previous Studies

2.1 From Bilingualism to Trilingualism in the Context of Kazakhstan
Following the 1997 language law in Kazakhstan, Kazakh and Russian emerged
as state and communication languages among 126 languages [2]. Bilingualism
in Kazakh and Russian has evolved through historical events, including
Kazakhstan's union with Russia. Research by Mongilyova (2015) [3] indicates
that residents of northern Kazakhstan often interchangeably use Kazakh and
Russian based on the communicative context. Notably, northern Kazakhs lean
towards Russian for knowledge acquisition, such as reading scientific literature.
Students from Kazakh medium schools often translate information from Russian
to Kazakh during preparation but strive to use Kazakh in family gatherings. The
prevalence of Kazakh language usage increases among respondents educated in
Kazakh-medium settings. Nonetheless, there is a discernible transition from
bilingualism to trilingualism following the introduction of the "Kazakhstan-
2050" strategy by the first president of Kazakhstan.

The strategy underscores the significance of a trilingualism policy as a pivotal
step toward achieving breakthroughs in English language proficiency. English,
being the contemporary "lingua franca," is perceived as a gateway to limitless
opportunities in the lives of all citizens [4]. Consequently, due to evolving
developments in education, especially in higher education, there is now
observable discourse on the implementation of a Kazakh-English-Russian code-
switching approach. The subsequent sections explore Code-Switching (CS)
along with its various types and functions.
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2.2 Code-switching

As noted by Smakova (2019), code-switching is common in multicultural
societies, seen as a natural aspect of bilingual speech. In Kazakhstan, people
proficient in multiple languages regularly switch between them in everyday
conversations, including social, educational, professional, and literary contexts
[5]. Conversely, Adams (2010) argues that a code-switching process occurs
when bilinguals communicate, and this could be due to ‘insufficient adherence
to one language’ in an ongoing discourse context (Weinreich, 1953 cited in
Adams, 2010, p. 297). Nevertheless, the phenomenon of bilinguals engaging in
code-switching during communication has been explored, and it is currently
regarded as a process demanding proficient linguistic abilities [6]. Additionally,
CS is identified as the primary concern [7] and the most imaginative element
within the realm of bilingualism [8]. This can be because CS takes place in
bilingual situations and offers the speakers expressive tools [9]. Also, it is
claimed that CS can serve both positive and negative functions, representing one
of the diverse roles it can play [9]. Later in this essay, the functions of code-
switching will be explored in the section ‘Code-Switching Functions’.
Researchers initiated the examination of code-switching in the '60s and '70s,
approaching it from various perspectives—such as defining, investigating, and
explaining—based on their specific objectives [8]. Despite the varied
perspectives among linguists regarding the term at micro- and macro-levels [9],
one may note that CS involves the systematic utilization of multiple languages
in discourse and verbal communication [10] and [11]. As per Hoffmann's
assertion in 1991, code-switching necessitates achieving a specific level of
language proficiency. It is not exclusive to adults; children, upon recognizing
their ability to speak different languages, can also switch from one language to
another during conversation [6]. According to Yow et al. (2016), bilingual kids
usually start blending languages at age two but don't seem to understand the finer
points of language usage until age five or later [11]. As a result, the reasoning
implies that young children use code-mixing instead of code-switching since
they are less skilled than adults in this area.

The triggers of code-switching (CS) are intricate and influenced by personal,
situational, and contextual factors. Despite the complexity, adults can regulate
their code-switching behaviour. Considerations such as reputation and loyalty to
a particular language play a role in shaping their code choices. For example,
individuals may feel at ease code-switching among friends or those sharing a
similar social background, whereas they exercise more control over their speech
in formal settings or when communicating with individuals not closely connected
to them [8]. The ability to control their code-switching extends to written
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language as well [12]. Excluding instances of code-switching in children's
speech, the study focuses on investigating the types and conversational roles of
code-switching among young Kazakh adults. Due to the disagreement about
exact terminology [11], the words "code-switching™ and "“code-mixing" are
usedinterchangeably to refer to students' use of different languages in discourse.
2.3 Various Types of CS

Concerning the intricacy of CS in bilingualism, it is argued that employing
linguistic terms such as 'extra-sentential’, 'intra-sentential’, ‘tag-switching', or
'inter-sentential' can be beneficial for linguists in studying CS [7]. "Intra-
sentential™ pertains to CS within sentences, while "inter-sentential” refers to CS
between sentences. "Tag-switching” is used when statements, tags, or
interjections are presented using different languages. Barredo (1997, p. 532),
referencing Schiffrin (1987), asserts that tag-switching includes not just tags or
interjections but also affirmative and negative particles along with discourse
markers. The author also mentions that intra-sentential code-switching involves
the interchange of prepositional phrases, verbs, nouns, and adjectives [13].

2.4 Code-Switching Functions

Code-switching serves diverse functions contingent on contexts and situations,
including directive, phatic, referential, poetic, and expressive functions [14]. The
referential function can assist individuals in bridging gaps during the speaking
process. For example, when a speaker encounters difficulty finding the precise
word to articulate their idea, they may switch to a language that enables them to
convey it more effectively.

Meanwhile, the directive function involves either including or excluding a
person from a conversation. For example, parents may intentionally use a foreign
language to prevent their children from understanding them. Conversely,
speakers may deliberately use a language they know their audience
comprehends. Auer (2013) notes that bilinguals can employ code-switching to
showcase their ability to speak multiple languages to individuals who only speak
one language. This signifies that code-switching serves not only as an indicator
of belonging to a specific group but also to facilitate successful interaction with
others [12].

While the expressive function may not be employed in every code-switching
instance, it does signify the manner of speech. Conversely, the phatic function
of code-switching is particularly effective in influencing the tone of a
conversation. For example, comedians incorporate regional languages or local
dialects when presenting the most engaging parts of their act. This instance also
demonstrates how CS occurs not solely when utilizing distinct languages but also
when different dialects coexist within a single language. CS also serves a
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metalinguistic function, allowing speakers to demonstrate their proficiency in
various languages. Finally, the poetic function is employed in the creation of
puns and jokes [14].

3. Research Method

To investigate the types of code-switching and its conversational functions
among young adults in their discussions, the researchers took a focus group
interview using a limited set of open-ended and unstructured questions [15]. The
duration of the focus group interview was approximately 20 minutes.

3.1 The Participants

In selecting participants, the ‘judgmental sampling method’ [16] was used. All
four studied abroad at the master’s level and shared similar interests, such as
playing football. They all know each other very well, and

this level of familiarity can encourage participants to express themselves more
freely and share their opinions without reservation. The participants originally
came from various cities in Kazakhstan, including Balkhash, Kokshetau,
Shymkent, and Petropavl. They were specifically chosen for the study because
their ages fell within the range of 28 to 35, representing the young adult stage.
The selection of participants aimed to enhance the chances of obtaining
trustworthy data regarding the factors influencing code-switching in different
regions of Kazakhstan.

Before distributing consent forms, participants were briefed on the research plan,
objectives, their rights, and the anticipated duration of the interview. Once the
participants agreed to participate, four consent forms were provided to each
individual, allowing them to write their full names and sign. Participants were
given the opportunity to review the form, and they were encouraged to pose any
questions they might have had.

3.2 Recording, Transcribing, and Analysing the Interview

All four participants engaged in conversation with each other, and the PI
researcher occasionally posed questions to guide the discussion toward various
topics, such as travel, daily activities, and future plans. Furthermore, as the
conversation aimed to prompt participants to speak as extensively as possible,
the PI researcher occasionally encouraged less active participants by asking
questions and occasionally participating in the conversation to create a
comfortable environment during the recording process. Moreover, interviews
can be deemed successful when participants delve into their personal experiences
and share the events they encounter [16]. To achieve this goal, the P1 researcher
refrained from posing questions that could elicit brief yes or no responses from
the participants.

A Xiaomi Redmi Note 10 Pro smartphone was employed for recording,
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strategically positioned out of sight, to aid participants in forgetting about being
recorded. This approach aimed to foster free and confident speech. Participants
kept switching codes throughout the conversation. The researchers transcribed
all the conversations verbatim, even though it was time-consuming because
transcribing made it easier for the researchers to engage with and fully immerse
in the data [17].
Researchers employed the keywords-in-context technique within focus group
data analysis to ascertain the contextual relationships between words. To
elaborate, the technique entails an examination of the utilization of a particular
word [18]. Furthermore, in congruence with other studies [19], the dataset
underwent interpretation and analysis in the form of extracts. Within these
excerpts, pertinent data were identified and subsequently deliberated upon [19].
4. Results
The analysis of CS was carried out by referencing existing literature on the
various types of CS, functions, and partakers' remarks on the reasons behind their
CS. To ensure anonymity, individuals' names were substituted with P1, P2, P3,
and P4 identifiers. The following examples were drawn based on the data
collected for this study. Throughout the following examples, all Kazakh elements
are in italics, Russian elements are in bold, English borrowings are in italics with
bold, and English translations will be indicated in brackets.
Extract1:
P1) Hy 1aaHo, meniny ecimoe TO 4TO MblHOA BOT cTyaeH4Yeckmii Sports facilities
MA2AH KbIMOAmMvipax KOPIHOI.

(Okay, | remember that here sports facilities for students seemed to be
more expensive for me).
P1 starts his utterance with the Russian phrase ny naagno (Okay) and continues
with meniy ecimoe (I remember), following this with To uro (that), which acts
as a subordinate conjunction. This CS is inter-sentential since the main clause
begins in Kazakh with “meniy ecimoe” (I remember), and “ro uro” (that) a
Russian subordinate conjunction follows. Afterwards, he transitions to Kazakh
with the phrase "msinoa” (here), then switches to Russian with "Bor
crynenueckmii” (for students) and incorporates English elements such as
"sports facilities." This represents intra-sentential CS as these shifts happen within the
subordinate clause. Towards the conclusion of his statement, he reverts to Kazakh,
stating "mazan xeimbameipax xepinoi” (seemed to be more expensive). This excerpt
indicates the speaker's comfort with all three languages, as he seamlessly interchanges
them without hesitation.
Extract 2:
P1) Tyna sxonur yw facilities, yw 6ip-oipinen 6onrex gymoap m oTaebHBIN
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0acceiin, u conviy Oapavizel con 6ip membershipmiy iwine xipe 6epeoi.

(It includes three facilities, three different gyms and a separate pool, all of
which are included in one membership).
As can be seen from the second extract of the conversation, P1 not only utilizes
all three forms of CS but also incorporates the three languages (Russian, Kazakh,
and English) within a single linguistic entity. For example, the participant uses
English words such as membership, facility, and gym. Additionally, P1 attained
the Kazakh plural suffix to the English word gym+oap and added the Kazakh
genitive case membership+miy. One can see that in this sentence, the speaker
seamlessly transitions between three languages and adeptly employs them in a
single sentence without encountering any syntactic issues. The sentence
commences in Russian, then shifts from Russian to Kazakh to English, ultimately
concluding in Kazakh.
Extract 3:
P2) JKok, sicox, acox. Tlapa assignmentos, mac ue g0 tripos. Absoliutuo.
(No. It is a time of assignments; it is not a time to take trips. Absolutely.)
In the third excerpt, the second speaker employs both tag-switching and intra-
sentential code-switching. P2 says “sxok” (no) in Kazakh three times, and this
shows the use of negative particles [12]. He proceeds to alternate between
Russian and English and vice versa within a single sentence. Furthermore, the
extract illustrates his code-switching between the three languages. However, P2
predominantly uses Russian and engages in code-switching less frequently than
P1. He attributes his predominant use of Russian to having attended a school
where Russian was the primary language of instruction and being predominantly
surrounded by Russian speakers.
Considering the subsequent examples from the data:
2) Cen o3in tripke 6apowviy 6a? (Did you embark on a trip?)
3) Mue nomyctum library npasures. (1 would say | love the library)
4) uy cembst mbinoa 4e ... (with your family here, what more...)
The linguistic analysis reveals that in the given examples, P2 demonstrates CS
patterns. Specifically, in the second sentence, P2 transitions from Kazakh to
English, followed by a switch from Russian to English in the third sentence.
The final shift occurs in the fourth sentence, where P2 switches from Russian
to Kazakh. These instances highlight the participant's flexibility and
proficiency innavigating between different languages within the discourse.
Extract 4:
P3) ...Her, men 6apmatimoin

(...no, I am not going).

Throughout the interview, P3 appeared to be relatively passive. There was only
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one instance where he engaged in a language switch, and it occurred when
stating: mer men 6apmatimoin, (N0, 1 am not going). He utilizes the
Russian term "uetr" (no) to indicate the fact, and then transitions
to the Kazakh phrase "men 6apmaiimbia" (I am not going). In other instances,
he exclusively communicates in Russian. However, he asserts that despite
being fluent in both Kazakh and Russian, he selects the language that is most
appropriate for conversing with his colleagues and friends. Furthermore, he
explains that his code-switching is motivated by the desire to bridge gaps in
conversation.
Extract 5:
P4) 1. Mackapa scen 6010b1, i IOMHIO 3TOT 1€Hb.
(There was a terrible wind, I remember that day)

P4 demonstrates better management of CS compared to the previous two
individuals because he incorporates the three types of code-switching in his
utterance. Inthe first case, he engages in inter-sentential code-switching. He
begins his communication in Kazakh "mackapa srcen 6o10wi™ (there was a
terrible wind) and then seamlessly switches to Russian "st mommio 3ToT
aenn” (I remember that day). In this instance, he effortlessly utilizes both
languages within a single sentence, with no apparent hesitation.

2) Ah. By the way, kawan xeneoi?

(Ah, by the way, when will they come?)

In the next example, P4 employs the tag-switching type of code-switching. He
begins his query with the interjection 'ah’ and "by the way" (the English phrase),
then transitions to Kazakh asks "xawan xeneoi?", which is translated into English
as “when will they come?”.

3) Mazan Kazaxcman ynamaiioer. Kok, acox, I'm a huge fan of my

country. No.

(I don’t like Qazagstan. No, no, I'm a huge fan of my country. No.)
The third example shows that the speaker playfully makes a humorous remark
by stating in Kazakh “mazan Kazaxcman ynamaiiosr” (1 don’t like Qazagstan),
subsequently accompanied by arcox, arcox, 1'm a huge fan of my country. No.,
meaning - no, no, I'm a huge fan of my country. No. While his initial
sentence is entirely in Kazakh, his second sentence commences with the
negative particles "xox, >xok" and transitions to English - I'm a huge fan of my
country.
4) Ho, ITO 3aBUCHT OT... OT... OT departmenra,
(but it depends...on...on a departament)

In the next excerpt, P4 utilizes intra-sentential code-switching. It becomes
evident from the excerpt that he encountered difficulty recalling the term
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"department™ in Russian and, as a result, switched to English to complete his
sentence. In the illustration, he initiates the sentence in Russian with "mo, 310
zapucut"” meaning “but it depends on” and repeats "or... ot..." that means “on...
on...,”. Then he proceeds with "or departmenta”, which means “on the
department” in the English language. He might have expressed, "D1o0 3aBucut
ot kadenaps" translated as "it depends on the department,” yet following a brief
pause, instead of using the Russian term, he opted for the English term
"department.” The rationale behind his code-switching likely stems from a lapse
in memory regarding the precise term to articulate his idea. This illustrates that
in this context, code-switching functions referentially to bridge gaps in the
speaking process.

5. Discussion and Conclusion

The objective of this investigation was to delineate the types of code-switching
(CS) and conversational functions employed by young Kazakh individuals.
Through thorough analyses, three distinct categories of code-switching [7]
emerge as prevalent in the speech patterns of young Kazakh adults. Tag-
switching [13] is evident when P1 initiates his speech with the Russian phrase
"uy nmamHo" (okay), while the intra-sentential [7] type is observable in the
discourse of the second participant. Concerning functions, participants actively
used both functions such as referential and expressive [14]. Interestingly, the
phatic function of CS [14] could not be seen in the conversation, and it could be
due to the fact that each participant was from different regions. This fact possibly
made the participants not use their local dialects.

The responses from participants indicate that the primary factors influencing
their code-switching (CS) behaviours encompass a deficiency in the knowledge
of precise vocabulary required to articulate their thoughts in a specific language.
Consequently, they find it more convenient to transition to a language that
provides the requisite terms or with which they possess greater linguistic
comfort. Furthermore, the study underscores that code-switching (CS) extends
beyond the realms of the Kazakh and Russian languages, encompassing the
incorporation of English. P3 elucidates one of the contributing factors, attributing
it to a shared lifestyle. He acknowledges utilizing specific English terms, such as
trips and assignments which he might otherwise eschew, due to the familiarity
of his audience with these terms. Here, the communicator did not attempt to
establish effective communication but acted as a member of a particular group
[12].

In conclusion, the study effectively achieved its objectives through the analysis
of participant responses, successfully identifying code-switching types in the
speech patterns of the targeted audience. However, the absence of certain CS
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functions in the conversation may be attributed to the constrained time allocated
for the interviews. Furthermore, while the findings suggest the likelihood of
diverse CS types among young Kazakh individuals, it is crucial to acknowledge
the limitation inherent in the relatively small number of participants in this
research. As a recommendation for future studies, it would be beneficial not only
to augment the sample size but also to encourage participants to provide more
insights into the influencing factors of code-switching among young Kazakh
adults.
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KA3AKCTAH )KACTAPBI APACBIHJIAFBI TUAJIOT TAPIAFBI
KOJIEKCTI O3TEPTY

Anparna byn 3eprrey Kazakcranaarsl xkactap ayAUTOPHUSCH apachlHa
KOATHI aybICTBIPYAbIH (CS) opTYpJiIirt MeH KOMMYHHMKALUAIBIK MaKCaTTapbIH
3epTTeiinl. ApHailbl 3epTTey CcypakTapblHa CYWEHE OTBIPBIN, 3epTTeyLIlIep
Ka3aKCTaHABIK KOCTUII OpTaJarbl KOATHI ayBICTBIPYIBIH KYPJIENi TUHAMUKACHIH
3eprreini. lllerenne oKUTHIH TOPT kKac POKYC-TONTHIK CyXOaTKa KaThICThI KOHE
HOTH)KENIEp HHTPACEHTEHUUANbIIaH TEerTepAl aybICThIpyFa JEWIHT1 opTypdi
KOJATBI aybICTBIPY TOXKIpUOECiH, COHIal-aK TUI1 aybICThIPY KaOiJIeTiHIH opTypIi
JIeHreinepin KkepcerTi. AnaMaapablH TULAEpAl ©3repTyiHiH apTypiii cebenrtepi
6ap, MbICaJIbl, 9JIETTEP HEMECE COMIey YILIiH €H JKaKchl Tl Tapaay. Hotnxenep
epeceK Kazak >KacTapblHAa OalKalaThlH OSKCIIPECCHUBTI XoHE pedepeHTTiK
byHKIUsIapFa Hazap ayjaapa OTBhIpbIN TaJKbUIaHAbl. benrimi 6ip Tuige
COUNIEYHIUIepAIH KAMIbUIBIK JIEHreill »oHe ayIUTOpPUSMEH TAaHbICY KOATHI
aybICTBIpyFa ocep eTeTiH ¢akTopiap Oonbim TaObutambl. Makamama OHBIH
LIeKTeyJIepl MOMBIHIANAAbl kKOHE €peceK Ka3ak KacTapbl apacblHJa KOATHI
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aybICTBIpYFa 9cep €Tyl MYMKIH Oacka (hakTopiapabl 3epTTEy/li BIHTATAHABIPY
apKbUIBI OOJaIIaK 3epTTeyaepaAiH OaFbITTaphl YCHIHBUIA B

Tyiiin ce3aep: Koarsl aypICThIpYy, KOCTULAUIK, TETTEPAl aybICTBIPY,
MHTPACEHTEHIUAIIIbI, UHTEPCEHIUAIIbI

Atiooc Muipzabex®, Aiiocan Amaneazuna, Unkap Mondazanuna®
1SDU University, Kackenen, Ka3axcran
2 Vaupepcuter Abepaun, lllotnanus
*e-mail: aidos.myrzabek@sdu.edu.kz

CMEHA KOJIA B IMAJIOT' AX CPEJIU MOJIOJBIX JIIOJAEHX W3
KA3AXCTAHA.

AnHoTanus. JlaHHOe HCCiIeI0BaHUE pacCMaTpPUBAET pa3HOOOpasue u
KOMMYHHMKATHBHBIE 11eJH cMeHbl Koja (CS) cpenu MOJIOAEKHOW ayAuTOpUH B
Kazaxcrane. OcCHOBbIBasiCb Ha KOHKPETHBIX HCCJEI0BATEICKUX BOIPOCAX,
HCCIIEI0BATEIN U3YUaIOT CIOXKHYIO IMHAMHUKY CMEHBI KOJIa B IBYSI3bIYHOM Cpejie
Kazaxcrana. B (okyc-TpynmnoBoM HHTEPBbIO MPUHSAIM Yy4acTHE YEThIpE
MOJIOZIBIX 4YEJIOBEKAa, H3YYaloIIMX 3a pYyOeKoM, U pe3ynbTaTbl IOKa3aau
pa3HOOOpa3HbIe Cllydal CMEHBI KOJIa, HayWHAs C WHTPACCHTCHIIMAIBLHOW W
3aKaH4YuBas Ter-CMeHOfI, a TAaKKXC pPAa3JIMYHbIC YPOBHU CIOCOOHOCTH MEHSTH
s3bIKHA. EcTh PA3IMYHBIC TPUYHUHBI, IO KOTOPBIM JIIOAW MCHAIOT SA3BIKH, TAKHEC
KaK TpUBBIYKA WM BBIOOp HAWIIYUIIETro sI3bIKa JUJIs pasroBopa. BwIBOABI
o0CYy)XKJaIMCh C aKIEHTOM Ha JKCIPECCUBHbIE U pedepeHTHbe (YHKIIUH,
HaOIt0/1aeMbIe CPEeU MOJIOBIX Ka3aXCTAaHCKUX B3POCIBIX. YPOBEHb KOMQOpTa
TOBOPSIIIKUX HA OMPEAETCHHOM SI3bIKEe M 3HAKOMCTBO C ayJIUTOpHUel - (haKkTopsl,
BJIMAIOINHUE HAa CMCHY KOJa. Cratps IMPU3HACT CBOH OIpaHHUYCHUA U MpeajiaracTt
HampaBJieHUus i1 OyAylIero WCCIEIOBAHUS, TMOOMPsss HW3YYCHHE IPYTUX
(akTOpOB, KOTOpBIE MOTYT BJIHUATH HA CMEHY KOJa Cpeau MOJIOJBIX
Ka3aXxCTaHCKHUX B3POCIBIX.

KiaroueBbie caoBa: (CmeHa  koaa,  ABYS3blYME,  TEr-CMEHa,
HHTPACCHTCHUHATIbHAA, THTCPCCHTCHIIMAJIbHAA
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